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IIpunoxenue
K paboueil mporpamme JUCLUILIMHBI
«[TpakTHKa yCTHOM U MMCbMEHHON peur (KUTAMCKHIA S3bIK)»

OueHoOYHbIe MATEPHUAJIBI /151 IPOBEAEHHs] TEKYIIEH ATTECTAUH 1O
aucuMiibe «lIpakTuka yeTHOM M NMCbMEHHOM peYH (KUTANCKUM A3BIK)»

Paznen 1. B koTropom uacy

IIpounTaiiTe U NepeBeAUTE HA PYCCKUM AZBIK:

SREER—ZIEIR. LREERERE0 . 2R UG RER L7k Bk, K
BRNGER, P Zad—230 R REPAEGEER. AR EdE xRz
o MRUERERTEREEHRMEE . T8 ERKE—T. SRWEH—
R )L TR —ELEBEHE T E B . AN ER LB
. TSP sk-E RS . SRR AT B N METE . W8 SE PN
NI e ”«%WJHHEIFL)UE?%I]%?‘-SEER/O BAE-ER—Z, HBEITU6(ka i shi -
HAuMHATh). JUAL T RIS —H R K, R — %+ — R

1 })LJ/K‘—E}\: \\___,ié 7_~‘-W_§3‘ o] ( },‘("l] )
2. B ST B e, (F)
3. &+ A5 (Zl)

(%)

IIpennoxxute CBOUM OpY3bsM.

Tpumep: 2 G
— A: BUEERA S LIG?



: AEHIL

D AR IR, G2

: 3o JLRE?

A BENSZ, UR¥E, 52
B: Ho

1) B
2 ZEFH

w > @

Pa3znen 2. Pacniopsiioxk aHs.

0 OTmeTbTe «V», ecau B CNeAyOWKUX NPEeaNoXKEHUAX HYKHO NCNO/b30-
BaTth cnyxebHoe cnoBo «[1]», U «x», ecan He HYXKHO.
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2) fhRFDE  Z I,

3) WEEiLRME_ Rk —EERF RS,
4) fhihi_ EEEER.

5) XEEPE  EiR.

6) SREFKK _HrME .
7) ZIMEEMNRE 5,

8) WANEE__ ZI{ETEEE.

9) KGR RETE L.
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MepeseauTe Ha KUTaUCKMI A3DBIK.

Mamina moero Gpara He HoBas.

ITOT Bpa4d — MO OYeHb XOPOLIMii APYT.

He Bce mpenonasarenu ¢paniys3ckoro s3pika — (paHIy3bl.

B OubnHoTeKE ecTh HOBbIE KYPHAIBI HA AHITTHIHCKOM SI3bIKe.

Y 1ebs ecTh yueGHHK 10 KuTalicKo# rpaMmaruke?

Ubst 910 3enénas pydamka?

Hosas cTonoBas Hamiero yHUBEepCUTETa O4eHB GOJIBIIAL.

Paznen 3. O npeanoyreHusix
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10) fx L CHIEER, i8R

CocTtaBpTe ajIbTEpHATHBHBIE BONPOCHTEIBHBIC NPEIIOKECHHUS
M OTBETBTE Ha HMX, oOpaias BHHMaHHE Ha HCINOIb3YyeMEbIe
CUHETHBIE CJIOBA.
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Paznen 4. 51 npuraamaro
MepepenanTte npepnoXMeHUA U3 YTBEPAUTENbHBIX B OTPULIATEIbHbIE.

) BERNAC 5.

2) RAFSE=1T2F.
3) AEFETANT.
4) FAERH AT,

5) MR E-tA.
MNepeBeguTe Ha KUTAUCKUA A3bIK.

1) CeroaHs He 9 aBrycra.

2) Y Moero mamnsl 1eHb poxieHus 22 sHBaps.

3) Kakoi# 3aBrpa aetb Heneaun?

4) Ceiyac 2 yaca 30 MUHYT.



Paznen S. C nHeM poskaeHust
CocrasbTe BONPOCUTENDBHDbIE NPEANOMEHUA.
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Pa3nen 6. Ikckypcus mo aomy.

IIpounTaiiTe U NepeBeIUTEe HA PYCCKUM A3BIK:
1) F—E HBIK 6) Eil 2 A1 5 ]
2) NAMRES KK 7) B HE

3) [ W= 55714 8) IRHIHT s T EARE?
4) BRI REE  9) BT RaKkE TR
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IlepeBeauTe HA KUTAUCKUHA A3BIK:
1) HampoTtuB okHa ecTh 0JiHa KpoBaTh. 2) JIeBnIil cTys — Moero mansl. 3) Kakos
ero HOBbIM NoM? 4) CnajibHs HAXOJUTCS MEXJIy KaOMHETOM M BaHHOM
koMmHaTou. 5) CrneBa OT CTOJIOBOM pacrosio’keHa Mos KoMHaTa. 6) Moit jom

HaxOJUTCS HANpPOTUB MHCTUTYTA. 7) Psmom ¢ OMONIMOTEKON pacmosiokeH
YUTAJILHBIN 3aJI.



Pasnen 7. /R IEZEMUT A WE?

CocrasbTe nNpeanoXeHua, UCNoNb3ya NpuBeaEHHbIE HUXKE C/I0BOCO-
YeTaHuA U KOHCTpyKumio « 17T, . . WE»,

1) Wik
2) ERESs
3) WMWK
4) M

5) Vjlnl gl
6) Ak
7) Sl
8) KIRA
9) HHY
10) P umiE

33aKOHYMUTE MPEeANOKEeHUA, UCNONb3YA KOHCTpyKumio « (E1E. .. E»,
obparuTe BHUMaHHKE, C KAKMM BpeMeHeM COOTHECEeHO AeNcTBUe.

1) Goou®es i a] A, 3R
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3) BRmIEE, RILT

4) AUREIZWARHIB AR, KK
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Paznen 8. YUE—E R M ?

IlepeBeanTe HA KUTANCKUN A3BIK:

1) OnHaxnbl g moexan B JEPEBHIO HABECTUTH €ro. 2) DTU MUPOXKHBIE ClEJIaHbl
mamoi. 3) Korma BepHemibcss B OOMIEKHUTHE, MOONAarogapu TBOero apyra. 4)
[oitnem B xade, YTO HAIPOTUB UHCTUTYTA, JIATHO? 5) DTU yNpaKHEHUSI CIIOKHBIE,
He Tak nu? 6) Bedepom Tl Oyzelib AenaTh YHNpPa)XHEHUS WM MOBTOPSATH HOBBIE
cinoBa? 7) XKypHanbl, KylJeHHblEe MaMOl, OoueHb HHTepecHble. 8) YUenoBek, 4To
TaHIyeT ¢ MOeil cecTpoil — Opart yuutens Bana. 9) KeM caenanbl 3Tu nUpoxHbIe?
10) Korna st BepHyJics IOMO#, OH Kak pa3 3aHUMAJICS (DU3KYIBTYPOM.

Pacnonoxure onpegeneHMa K nNpeanoXeHHbIM CyLeCTBUTeNbHbIM
B NPaBWU/IbHOM NopaaKe.
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Paznen 9. Y Hac Bce nmosryuaercs

IIpounTaiiTe U nNepeBeIUTEe HA PYCCKUM A3BIK:
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Paznen 10. S yuych, 4TOOBI CTATh

Mepeaenaiite cheayoumMe NpeanoXeHUs B OTpULLATENIbHbBIE.

1) FKEEREMMISmAELE.

2) SAETE, REAEFEREE. FH.

3) MATFR YT, FARTLLE.
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Paznen 11. Ha kuHonpueme B KUTACKOM MOCOJILCTBE

IIpounTaiiTe U NepeBeINTEe HA PYCCKUM A3BIK:
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Ilepenenaiite cneayionme nNpeaIoKEeHUss B BOIIPOCUTEIILHBIE C
YTBEpPOUTEIHLHO-OTPHIIATEILHOM (PopMOii rirarona-ckazyemoro.
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Pazgea 12. Cnopr

IIpounTaiiTe U NepeBeIUTEe HA PYCCKUM A3BIK:
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2) PRATTE KA 6) A4 RIRE 10) KB 1
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IIpounTaiiTe U NepeBeIUTEe HA PYCCKUM A3BIK:
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JlonoyHUuTEe CleayIOIHe MHHH-IHAIOTH NOIXOHAIMME I
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Paznen 13. CuactiiuBoro myru!

MopacTasbre KOHCTPYKUMM «fL(3E). . . T'», « BREL. .

I » No cmbichy.



1) AT HAET

2) EEKFE AR IR
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IIpounTaiiTe U NepeBeIUTEe HA PYCCKUM A3BIK:
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Pa3znen 14. PaccraBanmne. IIpoBoabl.

Hailioute owMbKu B NOpPAAKE CNOB U UCMPAaBbTE UX.
1) RERBEMRY.

2) TR R ?

3) REHL AR

4) XREMMA.

5) fAATRIIE.

3aKoHuMTe AManoru, caenanTe rpammarndecknii pasbop npegnoxe-

TenbCTso).
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Paszaea 15. Ha craxupoBky B Kurai

llepesedume na KumaricKut A3viK.

S uckan nomyaca.

On paboTan ceMb JerT.

Onu kuBYT B MOCKBE JA€CSTH C JIMIIHUM JIET.

A xnan (Teds) moaTopa yaca.

OH 1mén uenpi yac.

OnHu ObLITM Ha SKCKYPCHH JIBa C MOJOBUHOMN Yaca.
OH KaXX[bli IeHb MEPEBOAUT TPH C JIMILIHUM Yaca.

llepeseoume Ha Kumatickuti A3viK.

OH ogopMIIsiI BU3Y OJIUH JIEHb, @ HE HEJIEITIO.
51 He 3BOHUII €My TpH JIHSL.

Onu seTenu Ha caMoJIETE MEHEee JBYX YacoB.
OHu JieTenu TpU yaca, a He MoJTopa.

OH TpH HEJEIN HE NPUXOINIT HA 3aHATHS.

S y4nst aHTIIMMACKUI HE YETBIPE roja, a IEBSTh.

llepeseoume Ha Kumatickuti A3viK.

V3ke 1Ba ¢ JUIIHUM 4Yaca, KaK OHU MPHUIILIA JIOMOU.
Vike nmoirgaca, Kak 3aKOHYMIIMCH 3aHSTHS.

VKe nATh JIET, KaK OHU PaCCTAIUCh.

VY3Ke CKOpO rofl, Kak OH npuexai B MockBy.

VY3Ke nmonroja, Kak Mbl Ha4aiau YYATh KUTAUCKAN SI3bIK.

Paznen 16. IlepBbie BneuatiieHusi: CyHb YKYH M JUCIIAHCEPU3 AU,

llepeseoume Ha Kumatickui A3viK.

OH cnipocu Tpu pasa.

On e3aui (Tyaa) [ObIBal TaM| IATH pas.
OH 3axoun /iBa pasa.

51 TOBOpHII HECKOJIBKO Pas.

OH Hamucan cemb pas.

OH cnaBai (3K3aMEHbI) OJUH Pa3s.

Onu cnienu JiBa pasa.

llepesedume Ha Kumarickuti A3viK.

51 BTOpOU pa3 mpuesxarw Craa.

S TpeTunt pa3 nedy Ha camoJIETe.

51 BriepBbIE CIat0 3K3aMEH B YHUBEPCUTET.

A BTOpoii pa3 nenato Qrrooporpaduro.

OHU BHEpBBIE KAaTAIOTCA HA KOHbKAaX B 3TOM MapKe.
S BTOpOII pa3 3BoHIO TeOE.



Pasznen 17. Knumar Kuras

LFEANE FHFFZE AR

2. k&5 +E5  THwE

A A B R

3. LA T A

A ke

4. 23— EMA

AR

55X TFH ®RLEF

FBARIRE

3% %48 24 4] SO\ B R 3 B 45 5 B TonGepure
3aroJIOBKH K pUCYHKaM, HCIIONB3Ysl NpeIOXKECHHBIE BADHAHTHL:
A1 T FRYE FHT HAT

HRWT WAFT




Kpurtepun onieHnBaHusi 0TBETOB

KoHTpoJibHbIE 3aJaHUA B TECTOBOM (hopMe

OueHka BbINOJTHEHHS TECTOB Kpurepuu ouenku

1l 6ann 3a npasunvhvlii omeem Ha 1| npasuivHo 8blOPAHHDIL sapuanm
gonpoc omeema (8 ciyyae 3aKpvlmoz20 mecma,),
NPABUTILHO BNUCAHHBII Omeem (8 clyyae
OMKPBIMO20 mecma)

Kpurepun ouenku:

- OLIEHKA «OTJIMYHO» BBICTABISIETCS CTYJEHTY, €CJIM MPABUIBHO BBHIMIOJHEHO
0oaee 90% 3amaHui;

- OIICHKA «XOPOIII0» BBICTABJISIETCS CTYAEHTY, €CJIM MPABWJIBHO BBIMIOJHEHO
0oxaee 70% 3amaHui;

- OIIEHKa «YJIOBJIETBOPUTEIILHOY» BBICTABJISETCS CTYACHTY, €CJIM MPABUIIBHO
BBIITOJIHEHO Oonee 50% 3agaHui;

- OIICHKA «HEYJIOBJIETBOPUTEIILHO»  BBICTABISETCA CTYIEHTY, €CJIu
IpaBUIBHO BBINTOIHEHO MeHee 50% 3ananuil.

JIukTant

Kpurepun ouenku:

- OIEHKA «OTIUYHO» BBICTABISICTCS CTYACHTY, €CIIA TPaBUIBLHOCTH
HAIMCaHUA JIeKCHUIecKuX equHuIl hopm coctasisiet oT 90% mo 100%;

- OIleHKa «xopouio» ot 70%;

- OLICHKAa «yJIOBJIETBOPHUTEIILHO» BBICTABJSAETCS CTYACHTY, €CIU MPABUIBLHO
BBITNIOJIHEHO yrioTpebneHo 6onee 50% cios;

- OLEHKa «HEYJOBJIETBOPUTEIBHO» BBICTABISIETCS CTYAEHTY, €CIld
MIPaBWJIBHO HanmucaHo MeHee 50% JeKCUKH.

IlepeBoa

Kpurepun onenku:

- OLICHKA «OTJINYHO» BBICTABIISIETCS CTYACHTY, €CIIU MEPEBOJ MOJIHBIH, 0e3
IIPOITYCKOB U NMPOU3BOJIBHBIX COKPAILIEHUM TEKCTA OPUTMHAJA, HE CONEPKUAT
dakTryeckux ommbok. TemMaTuyeckas JieKCUKa MCIIOIb30BaHA MTPABUIIBHO.
[IepeBo OTBEUAET CHCTEMHO-S3bIKOBBIM HOPMAaM U CTUJIIO A3bIKA IIEPEBOJA.
AJIEKBAaTHO MepeAaHbl KyJIbTypHbIE U (DYHKIIMOHAIBHBIE [TApAMETPhI HCXOJHOTO
TEKCTa,

- OLICHKA «XOpOILO0)» BBICTABISAETCS CTYIEHTY, €CIU MEpPEBOJ IOJIHBIN, 0e3
IIPOITYCKOB M IIPOU3BOJIBHBIX COKpPAICHUM TEKCTa OPUTHMHAJA, JOITYCKAECTCS OJIHA




¢dakTuyeckass omuOKa, MPH YCIOBUU OTCYTCTBUSA TMOTEPh HHPOpPMAIMH U
CTHJIMCTUYECKMX TOTpeIIHOCTed Ha Jpyrux ¢Qparmentax Ttekcra. Hmerores
HECYIIECTBEHHbIE MOTPEIIHOCTH B HCIOJB30BAaHUM TEMAaTUYECKOH JICKCHKH.
[lepeBon B [MOCTaTOYHOW CTEMEHM OTBEYAET CHCTEMHO-S3bIKOBHIM HOpPMaM H
CTHJIIO sA3bIKa nepeBofa. KynapTypHble 1 GyHKIMOHATBHBIE TAPaMETPbl UCXOIHOTO
TEKCTa B OCHOBHOM aJIeKBaTHO TniepeAaHbl. KOMMyHUKaTHBHOE 3a/laHUe
peanu30BaHoO, HO HEJOCTATOYHO ONTHUMAJIBHO.;

- OLIEHKA «YyJIOBJETBOPUTENIHLHO» BBICTABISIETCS CTYACHTY, €CIIM IEPEBOJ
colepkuT (akTuyeckue omuOku. Huszkas KOMMYHHMKaTMBHOCTh M IUTOXast
«4uTabeIbHOCTh» TEKCTa 3aTpydHSAIOT ero mnoHumanue. Ciabo ucmoip30BaHa
TeMaTH4ecKasl JeKcuka. B mepeBojie HapylieHbl CHCTEMHO-SI3bIKOBBIE HOPMBI U
CTHJIb s3blKa TiepeBoda. HeanexkBaTHO pelieHbl MPOOJEMBbl  pealu3aluu
KOMMYHHKATHUBHOTO 3a/1aHU.

- OLCHKAa «YyJIOBJIETBOPUTEIHHO» BBICTABIACTCS CTYACHTY, €CIU IEPEBOA
COJCPKHUT MHOTO (akTHUecKuX ommnoOok. Hapymiena mnojHOTa mepeBoja, €ro
SKBUBAJICHTHOCTh U aJI€KBATHOCTb.

B mnepeBone rpy0o HapylIeHbl CHUCTEMHO-A3BIKOBbIE HOPMBI W CTWJIb SI3bIKa
nepesosa. He ucrons3oBana Temarndeckas jekcuka. KoMMyHHKaTUBHOE 3a/1aHHE
HE BBITIOJIHEHO.

YcTHOE MOHOJIOTHYECKOE BbICKAa3bIBaHMeE (IIepecKas)

Kpurepun ouenku:

- «OTJIMYHOX: MOJIHAS Tepeiaya coAepx aHust; OOraTblii JEKCUYECKH 3amac,
pa3HOOOpa3HOE  UCHOJB30BAaHME  TEMATHMYECKOM  JIGKCUKH;  MPaBUIBHOE
JIEKCUYECKOoe, IpaMMarhueckoe U (QoHeThyeckoe 0GOpMIIEHHE BbICKa3bIBAHUS;
€CTECTBEHHBII TeMI peyH, OTCYTCTBUE 3aMETHBIX May3; HAIUYUE 3aKITI0YCHUS;

- «XOpOUIO»: COJAEpP>KAHHUE PACKPBITO JOCTATOYHO IOJIHO; JTOCTATOYHBIM
JIEKCUYECKHI 3amac (TeMaThyeckasl JIEKCHKA); HE3HAYUTEIbHOE KOJMYECTBO
rpaMMaTUYECKUX, JIEKCUYeCKUX U (oHeTHyeckux omuook (1-2); ecTrecTBEeHHbIN
TEMII peYd C HE3HAUUTEJIbHBIMM TMay3aMd M [OBTOpPaMH; CMBICIOBas
3aBEpPIICHHOCTh M JIOTUYHOCTH BBICKA3bIBAaHUS HECKOJBKO HAPYIICHBI, HATUYHE
3aKJIIOYEHUS;

- «YAOBIETBOPUTEIBHO»: COJEPKaHHWE PACKPBITO YAaCTUYHO; 3arac
TEMaTUYECKON JIEKCMKHM HEJAOCTAaTOYHBINA; yMEpPEHHOE KOJMYECTBO OLIMOOK B
rpaMMaTHKe U JieKkcuke (3-6); TeMIl pedd 3aMeJJIEHHBId C YacThIMU Iay3aMH H
NOBTOPaMH; CMBICIOBas  3aBEPLICHHOCTh U  JIOTMYHOCTb  BBICKA3bIBAHUS
3HAUYUTENLHO HAPYIICHBI; 3aKII0OYEHUE OTCYTCTBYET.

- «HEY/OBJIETBOPUTENIBHO»:  COJEpKAaHUE HE  PaCKpbITO;  OETHBIM
JeKCUYeCKH  3amac  (TemMaTuyeckas  JIeKCHMKa);  OOJbIIOE  KOJMYECTBO
IrpaMMaTUYECKHUX, JIGKCHUECKUX M (POHETHYECKUX OIMOO0K (Oosiee 7); MEIJICHHBIN
TEMIT peuYd, JJIUTENbHBIE TMay3bl; CMBICIOBAsl HE3aBEPIIEHHOCTb BbICKA3bIBAHUS;
OTCYTCTBUE JIOTMKM B BBICKa3bIBAHUM; OTCYTCTBUE 3AKIIOYEHUS; YTEHUE TEKCTa,
HAIMMCAHHOTO BO BPEMSs IOJATOTOBKU K YCTHOMY OTBETY.



BripasuTtenbHoe YTeHHe

Kputepun onenku:

- «OTIUYHO»: TpaBuiIbHOE (HoHETHYECKOe O(GOPMIICHHE BBICKA3bIBAHUS;
€CTECTBEHHBII TEMII peuH, OTCYTCTBUE 3aMETHBIX Tay3;

- «Xopouio»: Haiu4yhe (poHeTHyeckux omuoOok (1-2); ecTecTBEHHBIN TeMIl
peun ¢ He3HAUUTEIbHBIMU Nay3aMH U IOBTOPaMU;

- «yIOBJICTBOPUTEIIbHO»: HATM4YKNE (POHETHUECKUX OMUOOK (3-6); TeMIl peun
3aMEJIEHHBIN C YaCThIMU Nay3aMu U IOBTOPaMU;

- «HEYJIOBJIETBOPUTEIHHO»: OOJNBIIOE KOJIMYECTBO (POHETUUECKUX OIIMOOK
(Oonee 7); MeAJICHHBIN TEMIT peYH, IIUTEIbHBIC MAY3HI.

YcTHOE THAJIOTHYEeCKOe BbICKA3bIBAHHE

Kputepun onenku:

- «OTIUYHO»: IIeNb OOIIEHHWS YCIENIHO IOCTUTHYTa, TeMa pacKphiTa B
3aJlaHHOM 00BEMe, COIIMOKYJIBTYPHBIE 3HAHUS WCIOJIB30BaHbI B COOTBETCTBHH C
cutyanuei oomeHus. JleMOHCTpHUpPYeT CIOCOOHOCTh JIOTHYHO M CBS3HO BECTH
Oecemy: HaYMHAET, NMPU HEOOXOIMMOCTH, W TOJJICPKUBAET €€ C COOIIOJCHUEM
OYEPETHOCTH MPU OOMEHEH PEITMKAMU, IPOSBIISICT MHUIIMATHBY TIPH CMEHE TEMBI,
BOCCTaHaBJIMBaeT Oeceny, B ciydae cOos. J[eMOHCTpuUpyeT CIOBapHBIM 3arac,
aJICKBaTHBIN ITOCTABJIICHHOM 3amade. MCrosib3yeT rpaMMaTHYeCKUe CTPYKTYphI B
COOTBETCTBHUHU C ITOCTABJICHHOM 3a/1aueii; MPaKTHYECKU HE JIeaeT OINOOK;

- «XOpOIIOY»: IeJb OOIIEHUS IOCTUTHYTa, OJHAKO TeMa pPACKphITa HE B
IOJJHOM 00BbEeMEe, B OCHOBHOM COIMOKYJBTYpHBIC 3HAHUS WCIOJIb30BaHbI B
COOTBETCTBUU C CHUTyanued oOmeHus. B memom aeMoHCTpupyeT CIOCOOHOCTH
JOTUYHO W CBS3HO BeCTH Oecely: HayWHAET, NpPU HEOOXOAMMOCTH, U B
OOJBIIMHCTBE CIIy4aeB TMOJACPKHUBAET €€ C COOJIIOJEHHEM OYEpPEIHOCTH TIpH
oOMeHe peruIMKaMH, HE BCerJa MpPOSBISET WHUIMATHBY IPH CMEHE TEMBI,
JEMOHCTPHUPYET HAIMINE MPOOIeMbl B IOHUMaHUU cobeceqHuka. JleMmoHcTpupyer
JIOCTATOYHBIA CIIOBApHBIA 3amac, B OCHOBHOM COOTBETCTBYIOIIMN MOCTABICHHON
3ajave, OJHAKO HaOJI0AaeTcs HEKOTOpOE 3aTpyJHEHUE MpU MOJ00pe CJIOB U
OTJICIbHBIE HETOYHOCTH B WX YIOTpeOsieHnu. Mcrnonabp3yer CTpyKTYphl, B IEIOM
COOTBETCTBYIOIIIME MTOCTABICHHON 3a/1a4€; JOMYCKAeT OIINOKH, HE 3aTPyIHSIOIHEC
NOHMMaHUs. Peub TIOHATHA: B IEJIOM COOJIIOJIAeT MPABHILHBIA WHTOHAIIMOHHBIN
PUCYHOK, HE JOITyCKaeT (POHEMATHYCCKUX OIIMOOK, BCE 3BYKH B IIOTOKE pPEUH
IIPOW3HOCHUT MPABUIBHO, MOYKET HMETh JICTKHH aKIICHT;

- «YAOBIETBOPUTEIHHO»: 11€b OOLICHHs JOCTUTHYTa HE MOJHOCTHIO, TeMa
packppiTa B OTPAaHMYEHHOM OO0BEME, COLMOKYJIbTYpHbIC 3HAHUS HMCIIOIH30BaHbI B
COOTBETCTBUU C CHUTyalMe OOIICHHWS B OTpaHUYCHHOM oObeMme. JleMoHcTpupyeT
HECTIOCOOHOCTh JIOTUYHO M CBSI3HO BeCTH Oecely: HE HauyMHACT U HE CTPEMHTCSA
MOJIICPKUBATh €€, HE TMPOSBISICT HHHUIMATHBBI TPU CMEHE TEMBI, IMepeaacT
HaubOosee oOIIMe WIEH B OTPAHMYCHHOM KOHTEKCTE; B 3HAYMTEIHHOW CTEICHH
3aBHCHUT OT IMOMOIIM CO CTOPOHBI coOeceaHnKa. [[eMOHCTpHpyeT OorpaHUYCHHBIH
CJIOBapHBIN 3amac, B HEKOTOPBIX CiydasX HEJIOCTATOYHBIA JIJISi BBITOJIHCHUS



MOCTABJICHHONW 3ama4yu. JlemaeT MHOTOYMCICHHBIE OIMMOKH WM JIOMyCKaeT
OIIMOKH, 3aTPYIHSIONINE TIOHUMaHue. B OCHOBHOM peub MOHITHA: HE OIMYyCKaeT
doHEeTUYECKUX OMMOOK, 3BYKH B TIOTOKE peYd B OOJNBIIMHCTBE CIy4acB
MPOM3HOCUT TIPAaBUIBHO, OJAHAKO B MHTOHAIIMOHHOM DPHCYHKE IMPOCIC)KHBACTCS
BJIMSTHUE POJTHOTO SI3bIKA;

- «HEYJIOBJICTBOPHUTEIHHON: IIeJIb OOIIeHUsT He AocTurHyra. He wmoxer
nojnnaepkuBath Oeceny. CroBapHBIH 3amac HEJAOCTATOYCH [JIS  BBIMOJTHECHUS
MIOCTaBJICHHOM 3a1aun. HempaBuiibHOE UCTIOJIB30BAHUE TPAMMATHUECKUX CTPYKTYP
JieaeT HEBO3MOXHBIM BBIMIOJHEHUE ITOCTAaBJICHHOW 3amaud. Pedb mouTH HE
BOCIIPUHUMAETCS Ha CIyX M3-3a OOJBIIIOT0 KOJUYECTBA (POHEMATHIECKUX ONIHMOOK
¥ HEMPABUJILHOTO MPOU3HECEHUSI OTIACTBHBIX 3BYKOB.



IIpunoxenue
K paboueil mporpaMMe AUCITUTUTHHEI

«[IpakTuKyM 10 TPO(PecCHOHATEHO-OPUEHTHPOBAHHOMY HHOCTPAHHOMY SI3BIKY (TIEPBBIH MHOCTPAHHBIH S3BIK)»

OueHoYHbIe MATEPHUAJIbI /I IPOBEICHU TeKyUleil
arrectanuu no pucuuminne «lIpakrukym no npogeccuoHaabLHO-
OPHMEHTHPOBAHHOMY MHOCTPAHHOMY A3BIKY (IepBbIi HHOCTPAHHBIN
SI3bIK)»

PexoMeHganuM M0 KOHTPOJIIO U OLIEHKE Pe3yJIbTATOB 0CBOEHHSA
00y4arOIMMHUCS

Texymmii KOHTPOIb PE3yIBTATOB O0yUECHUSI PEKOMEHIYETCSI OCYIIECTBIISATh
MPENOIaBaTeIEeM B MPOLECCE NPOBEICHUS NPAKTUYECKUX 3aHATHUH, a TaKKe
BBITIOJIHCHUS WHANBUYATBHBIX PaOOT U JOMAITHUX 3a/IaHUI B MPOIEecce YIeOHOU
nestenpHOCTH.  HeoOxomumo — oOpamaTh  BHHMaHHE  OOydYaromIerocss  Ha
MPaBUJIBLHOCTh  BBITIOJIHEHHSI TpPeOyeMbIX JCHCTBUN, COOTBETCTBUE (HOPMBI
JNEUCTBUS JaHHOMY OJTaly YCBOGHHMS YydeOHOro warepuana, (HOpMHUpOBaHUE
JEUCTBUS C JIOJDKHOM Mepod 0000IIeHusl, OCBOGHUSI U T.J. TeKylUid KOHTPOJIb
uMeeT OO0JbIIOE 3HAYEHUE, MOCKOJbKY TI03BOJISIET CBOEBPEMEHHO BBISIBUTH
3aTpyAHEHUS] M OTCTaBAHHE U BHECTH KOPPEKTUBBI B YUEOHYIO JEATEIBHOCTD.

PyOGexHbIli KOHTPOJIb SIBJSICTCS KOHTPOJBHOM TOYKOW IO 3aBEPIICHUIO
W3YUYEHHS] MOAYJISA, NTUCLMIUIMHBI, pa3/iena, ero TeM, NMPAaKTUKU U €€ Pa3leNioB C
LEJIbIO OLICHUBAHUS YPOBHS OCBOEHHUS MPOrpaMMHOr0 matepuaina. @opMbl U CpOKU
MPOBENCHNS] PYOSKHOTO KOHTPOJISI OIPEACNISAIOTCS TPEToaBareyieM C y4eToM
PE3yNBTaTOB OCBOCHUS YI€OHON IPOTPAMMBL.

I171aH YyCTHOTO BBICTYILUICHUS MO KAXKIAOMY pa3aesry

Presentation plan

(based on two related articles)
INTRODUCTION
— Gain and maintain audience attention.
— Expand on the importance of the topic.
— Specify the purpose of your speech / Clearly state your own point of view.
— Establish your qualifications for speaking on the topic.

— Forecast the development and organization of your speech (present a plan of
your argumentation).

BODY

— Summarise the English language article and pinpoint the main arguments.



Compare and contrast these arguments with those of the Russian language article
(in detail).

a) both articles are devoted to... However, .... (overall difference);
b) 4-5 points from the first article (1 minute);

c¢) key sentence from the first article;

d) 4-5 points from the second article (1 minute);

e) key sentence from the second article;

f) I would like to concentrate on the crucial point of difference which is important
to understand the phenomenon in question;

g) your attitude to these two opinions.

— Demonstrate your professional knowledge and experience by commenting
on the key arguments.

a) what you learn from your classes of teaching (including not less than 2 quotes
and, if possible, speak about other scholars and professors of KSU)

b) personal professional experience.
CONCLUSION

— Restate your central idea and the main points of your speech.

— End the speech in a manner that makes the audience want to think and do as
you recommend.

Be ready to answer the examiner’s questions.

Be ready to answer the examiner’s questions.

KpuTtepumn 3aianusi o nepeBoay CTaTb ¢ PyCCKOro sI3bIKa HA AaHTJIMHCKUIA

5 — 100% of the text is completed.

— A wide range of complex structures and vocabulary is used effectively.
Spelling/Vocabulary/Grammar errors are minimal (not more than 2), and inaccuracies
which do occur have no impact on communication.

— Adequate rather than literal translation. Flexibility and creative approach in rendering the
ideas and messages.

— Appropriate register and format; with very good, natural tone.

4 — 85-99% of the text is completed.

— A good range of complex structures and vocabulary is used with occasional minor
spelling/vocabulary/grammar errors (3-5) where more complex language attempted.

— Mostly adequate translation with minor cases of literal or word for word segments. Attempt
at creative approach in rendering the ideas and messages.

— Register and format are usually appropriate to the purpose of the task and the audience.




3 — 70-84% of the text is completed.

— A satisfactory range of complex structures and vocabulary is used, though word choice
may lack precision. Spelling/Vocabulary/Grammar errors which do occur (6-9) do not
cause difficulty for the reader.

— Mostly literal or word for word translation with some parts which present difficulty for the
reader. A few ideas or messages are not clear.

— Register and format are sometimes not appropriate to the purpose of the task and the
audience.

2 — Less than 70% of the text is completed.

— The range is too narrow and/or repetitive and marred by inaccuracy.
Spelling/vocabulary/grammar errors (10 and over) may be basic or cause difficulty for the
reader.

— Many ideas or messages are not clear.

— Register and format are often inappropriate to the purpose of the task and the audience.

PexoMennayemble 3a1aHusi M (POPMbI KOHTPOJISI M OLIEHKHU Pe3yJIbTATOB
00yuyeHusi CTYIeHTOB, IO3BOJISIIOIINE OLeHNTH (JOPMUPOBAHME KOMIIETEHIIUH

Pas3nea 1. BBenenune

3amanue 1: noschume, 6 uem 3aKIOYAIOMCI OCOOCHHOCIU MENCKYAbIMYDHO20
00weHUs 8 pa3IuuHbIX npodeccuonarvuvix cihepax oowenus (IHNK-4)

3aganue 2: uznodcume niar npooOIemMHo20 8biCMYNICHUs, NOICHUmMe mpebosams
K__nepesooam, NnpoOJIeMHbIM _6bICIYNACHUAM U VYACMUIO 6 MeMamuyecKux
obcyorcoenusx;, obpawaime SHUMAHUE HA_OUCKYDPCUBHbIE CNOCOObI peanu3ayuil
KOMMVHUKAMUBHBIX Yelell 8blCKA3bI8AHUs, HeoOXooumble OJisl_MEeNCKYIbMYPHO20
obwerHus. 8 _coomeemcmeuy_C_cumyayuell, memou, ayoumopuei 6 pPAa3iuyHblx
npogeccuonanvivix chepax medickyibmyprou kommynukayuu (IIK-4)

Y10 TaK0E XOPOUIHH VUUTEI Db

3agaume 1: nucomenno nepeoauvme HA  AHSIUUCKOM  A3bIKE  COOEPAHCAHUE
DVCCKOA3LIYHO20  MeKCcma,  O0eMOHCMPUPYs  20MOSHOCMb  OCVULECMEIISANb
MENCKVIbMYDHBLU Ouano2 8 npodeccuonanvhwvix cchepax oowenus (IK-4)

Yro0bI 1aTh YYeHHKAM HCKOPKY 3HAHMI, YYUTEJII0 HA/I0 BIIUTATH LIeJI0e MOpe CBeTa
B.A.Cyxomnunckuii. "O socnumanuu” (ompuiexu)

TpynHO NEepeoLeHUTh POJib IUYHOCTH YUUTEINs, €r0 JyXOBHOTO 00IMKa B MPOOYXICHUH U
Pa3BUTHH CIOCOOHOCTEH, HAKIIOHHOCTEH, TaJaHTOB Y4eHHKa. Ecium B meaarorndeckom
KOJIJIEKTHBE €CTh TaJIAHTJIUBBIN, BIIIOOJIEHHBIN B CBOE JIEJI0 MPENOIaBaTellb MATEMaTHKH, CPEAU
YYEHHKOB 00s3aTeIbHO OOHApY)KMBAIOTCS CHOCOOHBIE W TaJlAHTIMBBIE MaTeMmaTuku. Her
XOpOULIEr0 YYMUTENs] MaTeMaTHKH — HET M TaJaHTJIUBBIX YYCHHMKOB; B 3TOM CIy4dae TOT, KTO
o0ajaeT MaTeMaTHYECKUMH CIIOCOOHOCTSIMH, HUKOT/Ia HE TMPOSBUT MX. YUUTENb — 3TO MEPBBIN
CBETOY MHTEJUIEKTYaJIbHOW XKU3HH. ..

Hamm xonmnexTuB co3maBaics mocrenenHo. [logbupanu mroaeii mo crieayomemMy NpUHIUITY:
BO-IIEPBBIX, MOpPAJIbHOE IpPABO YYUTh M BOCIHTBHIBATH JETEH; BO-BTOPBIX, TPYAOJIIOOHUE; B-
TPEThUX, JIOOOBb K JIETSIM, Bepa B TO, YTO KKl pPEOCHOK, C KaKUMH OBl TPYAHOCTSIMU HH
OBUIO COMPSIKEHO €ro BOCIIUTAHUE, MOXKET CTaTh XOPOIINM YenoBeKoM. Ecin y uenoBeka Bce 310



€CTb, HE CTpAIllHA €r0 METOJMYECKasi HEONBITHOCTh KaK IperojaBaTelis; MpoOenbl B 3HAHUSAX
TOKE Ha MEPBBIX MOpPaxX HE CTPAIIHbI, — €CJIU YEJIOBEK TPYIOJIIO0UB U OJIEPKUM KaXK10i 3HAHUH,
OH MOXET MpOJOJDKaTh yuedy, paboras B mkoie. Ecnu ke y yenoBeka HET Bepbl B peOCHKa,
€CJIM OH HOET, pa304apoBBIBAETCS MpPH Malieilield Heynade, eciii OH yOexXeH, 4To U3 pedeHka
«HUYETO HE IMOJyYUTCS»,— TAaKOMYy YeJOBEKY HEYero JeinaTb B IIKOJE: OH OYyAeT TOJbKO
KaJI€YUTh JETEH.

Uto 3HAUMT XOpOWHUH yduTenb? ITO, MPEXKAE BCETO YEIOBEK, KOTOPBIA JIIOOUT NETeH,
HAXOJHT PajoCTh B OOIIEHNWU C HUMHU, BEPUT B TO, YTO KKl peOCHOK MOXKET CTaTh XOPOIIUM
YeJI0OBEKOM, yMEEeT IPYKUTh C JETbMH, NPUHUMAET OJNM3KO K CEpAIy JETCKHE PaJOCTH H
TOpeCcTH, 3HAET IyIly peOCHKa, HUKOT/1a HE 3a0bIBaET, YTO U CaM OH OB peOSHKOM. ...

Xopowui y4uTenab — 3TO, BO-BTOPBIX, YEJIOBEK, XOPOILIO 3HAIOLIUN HAyKy, Ha OCHOBE
KOTOPOW TOCTPOEH MPEIOAaBaEMbIii UM MIPEAMET, BIIOOJEHHBIN B HEe, 3HAIOIINA €€ TOPU30HTHI
— HOBEWIIME OTKPBITUS, UCCIEN0BAHUS, TOCTHKEHUSA. [ OpIOCThIO LIKOJIBI CTAHOBUTCSI YUUTEb,
KOTOpBI, B JIOMOJHEHHE K CKa3aHHOMY, CaM HEpPaBHOAYIIEH K IpoOiieMaM, HaJl KOTOPBIMHU
Obercsi ero Hayka, 00JIaJaeT CIIOCOOHOCTHIO K CaMOCTOSTENILHOMY HMCCIEIOBAHMIO. XOPOIIHA
yUdTEeIb 3HAa€T BO MHOTO pa3 OoJjblle, YeM MpeAycMaTpUBaeT MporpaMMa CpeaHeH IIKOJIbI.
Y4eOHbIN mpeaMeT Uil Hero Juimb a3Oyka Hayku. [nyOokue 3HaHUS, XOPOLIUHM Kpyrosop,
WHTEpPEC K MpoOiieMaM HAayKH — BCE 3TO HEOOXOIMMO YUYUTENIO IS TOT0, YTOOBI pacKphIBaTh
nepe] BOCIIUTAaHHUKAMU MPUTATATENbHYIO CUJTy 3HAHUMU, MPEAMETa, HayKH, IIpoLecca YYEHUS.
VY4eHuk NoJKeH BUAETHh B YUWTEIE YMHOT'O, 3HAIOIIErO, TyMAaloIEero, BIOOIEHHOTO B 3HAHUA
yenoBeka. YeM riy0ike 3HaHMA, YEM LIMpPE KPYro30p, BCECTOPOHHSS HaydyHas 0Opa30BaHHOCTD
yuuTeNsl, TeEM B OOJIbIICH Mepe OH HE TOJBKO MpenoiaBarelb, HO U BocnuTaTenb. i yuuTens
HayaJIbHBIX KJIACCOB BaYKHO HE TOJILKO BCECTOPOHHEE 00pa3oBaHKE, HO U OCOOCHHBIN MHTEpEC K
KaKON-HUOYIb ONPEICTICHHOW HayKe, OTPACIy 3HAHU.

XOpoumui yduTellb — 3TO, B-TPETBbHUX, YEJIOBEK, 3HAIOIIMU ICUXOJOTHI0 U NENAroruky,
MOHMMAIOIIMNA ¥ YYBCTBYIOIIMN, 4TO O€3 3HAHMA HAyKH O BOCIHMTAHUU PAOOTaTh C JI€TbMU
HEBO3MOJKHO.

Xopoumi y4uTeab — 3TO, B-4ETBEPTHIX, YEJIOBEK, B COBEPUICHCTBE BJIA/ICIOIIUN YMEHUSIMHU
B TOW WJIM MHOU TPYAOBOU AEATEIBHOCTH, MAaCTEP CBOETO Jeia... B Xopouiei mKosie y Kaxaoro
YUUTENs €CTh Kakasi-HUOYyIb TPYAOBasi CTPacCTb.

I'ne xe HaliTH Mr0AEH C TAKUM BCECTOPOHHUM pa3BUTHEM? XOpOIIME JIOAU BOKPYT HAc, UX
HAJ0 yMeTb HCKaTh. Sl Bcerga AOOMBaiCs IpaBa COBEPIICHHO CaMOCTOSITENIBHO MOAOUPATH
yYUTeNeH U cunTaro, 4To 6€3 ITOro IIKOJIa HEMBICIIUMA.

Korga xpyro3op y4uTenss HEM3MEPUMO WHIMPE MIKOJbHOM NIPOrpamMMbl, KOrJa 3HAHHE
IIPOrpaMMbl COCPEAOTOUEHO B €r0 MO3TY I'ZIe-TO HE B LIEHTPE, a B CTOPOHE OT CaMbIX aKTUBHBIX
YYAaCTKOB KOpBI,— JHIIb TOIZJa OH IOMJIMHHBIA MacTep, XYAOKHHMK, MO3T MEeAAroruuecKoro
nporiecca... Mactep meiarorndeckoro Jiejia HaCTOJIbKO XOPOIIo 3HaeT a30yKy cBOeil HayKH, YTO
Ha ypOKe, B X0JI€ M3yUYEHHs MaTepHala, B IEHTPE €r0 BHUMAHUS HE CaMO COJIEP>KaHUE TOT0, YTO
U3Yy4aeTcs, a YYEHMKH, MX YMCTBEHHBIN TpyJ, UX MBIIIJIEHUE, TPYAHOCTH UX YMCTBEHHOI'O
Tpyza.

Ho xak ’xe noOUTHCS, YTOOBI KaKABIH yYUTENb 3HAJI HE TOJBKO a3bl OOY4YEeHHs, HO U
ri1y0OKHe UCTOKU mpeamera’?

UreHue, yTeHHE U €111€ pa3 yTeHue. YTeHue He Mo HAKUMOM WIA KOHTPOJIEM AUPEKTOPA,
a YTeHHEe KakK IepBeilnas JyXOBHasi MOTPeOHOCTh, KaK MUIA JUIs ToNoAHOro. Bkyc K ureHuto,
JKeJlaHHe TIOKOMaThCsA B KHUIaX, yMEHHE TOCHAETh HaJ KHUIOU, Mopa3MbIcianTh. Kak nobuthcs,
YTOOBI YTEHHE CTAJIO MOTPEOHOCTHIO KAXI0TO yuuTena? 31ech KaKuX-TO CHelHalbHbIX TPHUEMOB
«BOCIIMTATEIbHONW paboTh» HET U ObITh He MOXkeT. [I0TpeOHOCTh B YTEHUU BOCIIUTHIBACTCS BCEH
JIyXOBHOM KM3HBIO NIEAArOrM4eCKOro KOJJIEKTHBA.

VICTOYHMKOM MHTEIJIEKTYaJIbHOTO OOraTcTBa KOJIJIGKTHBA SBJSIETCS TPEKIE BCETO
UMHAMBHUAYaJIbHOE uTeHue yuuTens. Hactosmmii nmegaror — KHUTomt00.



3apanme 2: cpasnume u_conocmasbme 08¢ _cmamv_(HA pYCCKOM U _AHSIUUCKOM
A3bIKAX), 8bloeaume U _NosCHUme neoazocudeckue U _memooudeckue npooaemvl, u
NpeoslodCume _ 8aApUaAnm__ux __peuietusl, NnpooeMOHCMPUpOsas _meopemudecKue
SHAHUA U NPAKMUYECKULL ONblm_6 NPenooasanuil UHOCMPAHHbIX A3bIK08, d_MAK}Ce
VMEHUe _ OCYWeCme/Iimb __ MENCKYAbMYpPHoe _00ueHue ¢ npeocmasumensimu
UuHos3bIYHOU KyIbmypsl npo npogeccuonanvrvim memam (IIK-4).

Ten Characteristics
of a Good Teacher

BY PATRICIA MILLER

This article was first published in Volume 25, No. 1 (1987,

From time to time during the 15 years  have been work-
ing in the field of English language teaching and training,
I have put myself in the position of language learner rather
than teacher. In addition to enjoying language study and
finding the process fascinating, I find it beneficial to view the
process through the eyes of a student. Even though I have felt
at odds with some teachers and their methods, T have learned
something from every teacher 1 have ever had, even the worst
of them,

The ten characteristics
There is a line in Saint-Exupery’s The Little Prince that

applies to any endecavor, but especially teaching. It reads:

“That which is essential cannot be seen with the eve. Only

with the heart can one know it rightly” The essence of

teaching is difficult to qualify, but that line leads directly
into my most essential criterion,

1. [want a teacher who has a contagious enthusiasm for his
teaching—one who, as Richard Via says, loves his stu-
dents and his work. Mr. Via is an educational specialist
in using drama techniques to teach EFL at the East-
West Center in Hawaii. T was fortunate enough to at-
tend his teacher-training seminar in Korea in 1976.
It was a pleasure to be in his audience. His enjoyment
in transmitting knowledge and participating in the
seminar was apparent and infectious. Llis passion for
teaching instilled a passion for learning in all the par-
ricipants. For me, the most crucial factors in effective
teaching are who the teacher is and how he acts in the
classroom. This influences the way the students react
toward the target language and, therefore, their success
in learning it.

2. Twant a teacher who is creative. Teaching must be more
than simply opening a book, doing exercises, and fol-
lowing an outline written by someone else. In the
tedium of repetition, the student can go through the
motions of doing the exercises without his mind being

cngaged. What can a teacher do to engage the student’s
mind? There are a myriad of techniques that the cre-
ative teacher can employ—information—gap eXercises,
games, songs, jazz chants, problem solving, and other
techniques that allow the student to utilize the skills
he has already developed in his first language.
T want a reacher who can add pace and humor ro the dlass.
The humor of one of my teachers had the effect of al-
leviating my nervousness—of reducing my affective
filter. There was a rapport among the students and the
teacher because we were all 1aughing togc'thf:r. We had
a good time learning, and we made a lot of progress be-
cause we were not afraid to make mistakes; we could
take chances. As Krashen would say, the affective filters
of the students were low, facilitating acquisition,

Another teacher that I had maintained an excel-
lent pace in the class. She never lost an instant con-
sulting a list or thinking about what to do next; she
had prepared—that was evident—and she was going
to capitalize on every second. T was somewhat nervous
in her class, but 1 didn't have time to worry about it
because events moved so quickly. T was literally sitting
on the edge of my seat so that [ wouldn't miss anything,
and my adrenalin was a positive force.

1should add that humor is a double-edged sword:
it can backfire, for what is funny to one person may
not be funny to another. Humor across cultures can
adda 1a}-'r:r of difﬁculry to communication.
T want a teacher who challenges me. 1 had several teach-
ers who always spoke to me in Spanish, both in and out
of class. I felt they were showing confidence in me and
challenging me to speak Spanish. The student’s passive
knowledge of the target language is always greater than
his active knowledge. There is no rcason why a teacher
should use any language other than the target language
cxcept possibly for purposes of expediency. When a
teacher reverts to the native language, he is showing a




lack of patience with the students’ struggles in the target
language. In addition, switching codes is confusing, I was
given a test in which all the instructions were read to me
in English, so that I would be sure to understand every-
thing, Then T had to answer in Spanish. But the test had
three parts and I had to continue switching codes back
and forth from English to Spanish; I found this very
confusing, It is like going off a diet—once you cheat a
lictle, then you want to cheat a little more. If someone
speaks to me in English, this activates my English chan-
nel and I am prcparc:d to think in Ellglish. Spcal(i.ng in
the target language to the learner prepares and challeng-
es him to speak in that language,

[n addition, I want a teacher who can maintain a
level of difficulty high enough to challenge me, but not
50 high as to discourage me.

opportunities for coherent self-expression. Most of the
time, we language students feel fairly incompetent be-
cause we cannot express ourselves adequately, as we are
accustomed to doing in our native language. Thus, if we
can discuss some little accomplishment we've had, or
something that we take pleasure in or are proud of, so
much the better,

Iwant a teacher who knows grammar well and who can
explain something on the spot’ if necessary. 1 also want
a teacher who is realistic and has the simple courage
to admit that he doesn’t know an answer if indeed he
doesn’t. T have had some teachers who, probably as the
result of the de-emphasis on grammar explanation
in the structuralist tradition, did not providc f:nough
explanations. It seems to me that a more eclectic ap-
proach would take into consideration the needs of the

5. Twant a teacher who is encouraging and patient, and who adul learner, who should be given some insight into
will not give up on me. Some of the teachers that I have the intricacies of grammar,
had demonstrated incredible patience with all of their 1 want a teacher who will take a minute or two to answer
students, never allowing even a shadow of displeasure a question after dass, or who will take five minutes to
to cross their faces in reaction to continued incor- correct something that | have done on my own. I
rect speaking after endless correction (which may say had several teachers who did this willingly and who
something about the policy of correction). When the encouraged the students to do extra work on their
teacher is positive—encouraging initial and repcatcd own. | also had a teacher who made some corrections
actempts—the students will apply themselves more for me at my request, but somehow I felt as if T had
diligently. Motivation thrives on success. encroached on her time. Is teaching to be exactly 50
One teacher T had appeared on several occasions minutes of the hour and no more? First, we as teach-
to give up on me. She would struggle to have the other ers need to encourage students not only to study what
members of the class repeat the combination of an in- is required, but to pursue on their own areas in which
direct object pronoun followed by a direct object pro- they are interested. Acquisition is facilitated when it
noun—the nemesis of the Spanish-language student. concerns information that we need or are interested in.
They would have numerous chances to supply the And second, we need to appreciate our students’ efforts.
correct combination in various tenses, but T often was T'want a teacher who will treat me as a persorn, on an ffqa:af
given only one opportunity. For the life of me, I do not basis with all the members of the class, regardless of sex,
know why the teacher gave me only one chance. Was marital status, race, or my future need for the language.
it because I was struggling and she wanted to spare me In some of my classes women were given discussion
any unpleasantness? Or was it because in her mind 1 topics relating only to the home and family, and men
didn’t need the practice? I felt that [ needed the prac- were rarely asked to talk about their families. Men
tice and wanted at least a chance to try. I felt that the were also given more “talk” time than the women.
teacher was discouraged and had lost confidence in my This can be discouraging to the student, and that is
ability to progress. As a result, I lost my incentive and not conducive to progress. As teachers, we must look
became unsure of myself. carefully at our classes to be certain that we are in-
6. Twant a teacher who will take an interest in me as a per- cluding everyone equally. T know that I have prob-

son—one who will try to discover discussion topics
that interest me. When I was teaching, one of the first
things I did was to try to find out what my students’ in-
terests were: hobbies, past employment, family, travel,
etc. The easiest, most accessible area of conversation is

ably been guilty of bias toward the brighter and more
energetic students—they’re more challenging for the
teacher and more interesting for the class. But now

[ e) . . . . . ~ . 7_ . 3 3
oneself. The initial and intermediate stages of devel- 1. Epiror’s Note: on the spot = without further consideration; at once;

opment for the language student do not abound with  immdeiaely.

3aganue 3: nood2omosvmech K becede ¢ npenooasamenem no  uzyiaemou
npooneme, 0eMOHCMPUPYsl 6AA0eHUe HABLIKAMU MENCKVIbMYDHOU KOMMYVHUKAUUU

(I1K-4)




Pasznea 2. Grades and Assessment

3aganue 1: nucomenno nepeoaume HA  AHSIUUCKOM  A3bIKE  COOEPAHCAHUE
DVCCKOA3LIYHO20  MEKCmd,  OeMOHCIMPUPYSL  20MOBHOCMb  OCYUECMEIISANb
MENCKYIbMYDHBIU Ouanoe 6 npodeccuonaivuvix chepax oowernus (IHK-4)

Enunblii rocyiapcTBeHHbINH IK3aMeH: 3a U IPOTUB
Ymo makoe EI'D, cecoous sHarom npakxmudecku 6ce, no KpaiiHeli mepe, WKOIbHUKU U UX
pooumenu — mouro. Ho deticmeumenvro 1u no0obHas nposepka 3HAHU A611em s
agpgpexmuero?

EnunbIii rocyaapcTBeHHBIN 9K3aMeH BBI3BaJ OUE€PETHON PACKOJ B OOIIECTBEHHOM MHEHUH.
OTHBIHE 3TO PEATBHOCTb, KOTOpPAsi BCEPhE3 WM HAJOJTO 3aKpenuiach B Hameld ctpaHe. M Ha
JTAaHHBIA MOMEHT XBaTaeT KaK CTOPOHHUKOB, TaK U IPOTUBHUKOB 3TOT0 HOBOBBeAeHUs. [loaTomy
1esnecoo0pa3Ho OyaeT pacCMOTPETh KakK MOJIOKUTEIbHBIE, TaK U OTpULlaTelnbHble CTOPOHBI EI'D.

Hrak, 4To e MOKHO OTHECTH K ILII0CaM 3TOro tectupoBanua? B mepByto ouepenas EI'D
n30aBJseT OT HEOOXOIUMOCTH CAaBaTh BCTYHMHUTENbHbIE SK3aMEHbl IPU MOCTYIUIEHUU B BY3 U
NOJYYeHUHU BbICHIET0 00pa3oBaHMsA. 3HAYHT, y BBHITYCKHUKOB OJHUM CTpPECCOM OyJET MEHBIIIE.
Bce 3aBucHT OT TOro, Kak BBl CHAJWTE OIPENEICHHBIE INPEAMETbl HA TECTUPOBAHHMM. Te
IpEeIMEThl, KOTOpPBIE paHEE CHABAJUCh HAa BCTYNUTEIbHBIX DJK3aMEHaX B BY3€, TEINEph
€IMHCTBEHHBIN pa3 caatorcs Ha EI'D.

Taxoke Onarojapss BBEIEHHUIO €JMHOTO TECTUPOBAHUS Yy INKOJ MOSBHUIACH MOTHBAIIMA
JaBaTh YYEHHKaM OoJiee KaueCTBEHHbIE U TIyOOKHE 3HAHUS, MOATAIHO MOATOTAaBINBAs CBOMX
YUEHHKOB K cJjaue HeOOXOJMMBIX HK3aMEHOB.

OueHka pe3ynbTaTOB IPOMCXOAUT HE3ABUCUMBIMHM JKCHEPTAMHM, YTO HCKIHOYAET
IPOTEKLMOHU3M CO CTOPOHBI YUUTENEH.

Panee aOuTypueHThl W3 OTHAJEHHBIX TOPOAOB OBLIM BBIHY)KIEHBl €XaTb Ha chady
BCTYNUTEIbHBIX SK3aMEHOB M IIPU 3TOM HE MMENM rapaHTHM noctymieHus. IIpu stom cama
MOE€3/IKa HEPEeIKO OKa3bIBaJach CIMIIKOM JIOPOTOCTOSIIEH sl aDUTYpUEHTa, YTO B KOHEYHOM
UTOT€ YacTO CIY)KWJIO OTKa30M OT IMOCTYIUICHHS B jkenaemblid By3. Ho Omaromapss EI'D
BBIITYCKHUK IIKOJIbI MOKET CAATh TECThI U MPOCTO PA30CIIATh PE3YJIbTATHI B KEIAEMbIE BY3bl, HE
npuesxasl Ty1a JUYHO.

['ocynapcTBeHHOE TECTUPOBAHKME YPAaBHUBAET IIAHCHI HA NOCTYIJIEHUE B IPECTUKHBIN BY3
JUIs BCeX aOUTypHEeHTOB. Temepp JETH Kak OOECIEYEHHBIX, TaK W OETHBIX CeMel MOryr
paccuuThIBaTh Ha 00y4YeHHE B IPECTUKHOM YHUBEPCUTETE MPU XOPOLIEH yCIIeBaeMOCTH.

bnaronaps cucreme EI'D ypoBeHb KOppYyHIHMH B CHCTEME OOpPa30BaHUS yMEHBIIMJICS
IIPaKTUYECKH B JIBa pasa.

Beenenne EI'D sBnsercs uvacteio bomoHckoro mporecca. A 3TO, B CBOIO OYEpPE.b,
03HAYaeT, YTO B OyAyIIEeM JWIJIOMBI POCCHUICKHMX BY30B OYAyT MPU3HAHBI M B €BPOINEHCKHX
rocyJapcTBax, 4YTO 3HAYUTEIHHO IOBBICUT KOHKYPEHTOCIIOCOOHOCTh HAIMX CTYACHTOB 3a
pyoexoMm.

[Ipomo Bpemsi, Korja »SK3aMEeHbl MOXXHO OBUIO CAaBaTh JIMIIb  Ojarogaps
COOOPa3UTETLHOCTH M HHTYWIIUH. Teneph OICHKAa 3HAHWK MPOUCXOIUT Ha Oosee riiyOoKoM
ypoBHe. B Takux ycnoBusix 0e3 KaueCTBEHHBIX (PYHJAAMEHTAJIbHBIX 3HAHUH CHaTh MpeaMeT Ha
MOJIOKUTEIBHBIN OAJUT HE MOTYYUTCS.

EI'D naer yHUKalIbHYIO0 BO3MOXKHOCTb MCCJIEZIOBATh U BECTU YUE€T yCIIEBAEMOCTH YUYEHUKOB
B Pa3JIMYHBIX PETHOHAX.

VYyamnuecs noaydyuIu CTUMYJT CAMOCTOSITENIBHO TOTOBUTHCA K CJau€ TECTUPOBAHUS.

Tenepp paccMOTpUM OTpHIATEIbHBIE CTOPOHBI nepexona Ha EI'D. K nuMm, Hanpumep,
MOXXHO OTHECTH HEMPUCHOCOOJICHHOCTh IIKOJBHOW MPOTrpaMMbl K TOATOTOBKE IO JAHHBIM
tectaM. 1 ydueHuKy co cpemHeit ycreBaeMocThio caath EI'D Ha monoXHUTENbHBIA Oy OyaeT



JIOBOJIGHO TpoOieMaTHyHO. s 3TOro MPUAETCS BOCIOJIB30BAThCS YCIyraMH pPENETHTOPOB,
KOTOpBIE, KaK IPAaBUJIO, CTOSAT OYEHB JOPOTO.

Eme oguH MUHYC — 3TO HeNpUBBIYHAS Ui ydamuxcs ¢popma ouneHku. Cpasy nepeitu Ha
c/lady TECTOB BMECTO NPHUBBIYHBIX BCEM JK3aMEHOB Oy/ET JOBOJILHO MPOOIEMAaTHYHO Kak JUis
CTapIIEKIACCHUKOB, TaK U JUIs BY30B.

OueHp Ba)XXKHBIM HEJOCTAaTKOM OJHO3HAYHO CYMTAETCS MPOOJIEMAaTHMYHOCTh aJanTallld K
TEeCTaM TyMAaHWTApHBIX AWCLUIUIMH, TaKWX, HallpUMeEp, Kak JuTeparypa. TecTel MO 3TOMY
IpEeIMETy NPAKTUYECKM HE MOTYT II0Ka3aTh MCTHHHBIX 3HAHUM M IOHMMAHMS JaHHOU
mucuumuinHel. Jla m camu Bompocsl TectupoBaHus EI'D mo nwmreparype 3Bydar JOBOJIBHO
IPUMHUTHABHO U IIIYIO.

B cBsi3u ¢ BBeneHHEM TecTUPOBaHMS yueba B CTapIIMX Kiaccax MpeBpaTHiach B MPOCTOE
U3y4eHHE TECTOBBIX BOIIPOCOB, KOTOPOE HE JaeT YdaluluMmcs IJyOOKOro HOHHMMAaHHs CyTH
U3y4aeMbIX NpeaMeToB. UYTO K€ KacaeTcsi TeX IPEeIMETOB, KOTOPbIE HE BHECEHBI B IIEPEUYECHBb
npeamMeroB EI'D, To OHM MPOCTO-HANIPOCTO UTHOPHUPYIOTCSL.

EcTb Tax)ke HEA0CTAaTKU B CAMOM MEXaHU3Me IIPOBEPKHU BBINOIHEHHBIX TECTOBBIX 3aJaHUM.
[IepBble nBE YaCTH TECTHPOBAHMS IPOBEPSIOTCS MIPU NOMOILIM KOMIbIOTEpa. CHCTeMa OTJIaKeHa
JIOBOJIBHO XOPOILIO, HO HE JIOBEJEHA 10 COBEpIIEHCTBA. YTO K€ Kacaercs TPEeTbed 4acTw, B
KOTOPOH OTBETHl MJYT HE Ha BHIOOp ydallerocs, TO 3AE€Ch OYEHb YacTO MOI'YT BCTpEdaTbCs
HETOYHOCTH TI0Jl BIHMSHHEM dejoBedeckoro akropa. Korma B 00IacTHYI0 KOMHCCHIO
IPUCBIIAIOT OTPOMHOE KOJHMYECTBO TOTOBBIX TECTOB CO BCEH OOJIACTM W INPOBEPUTH HX
HEOOXOMMO KaK MOXXHO CKOpee, JIIOAH, 3aHUMAIOIMECs] 3TOW MPOBEPKOHM, NMpH OOJBIION
Harpy3ke MOTYT 3J€MEHTapHO JOMYCTUTh OILIOUIHOCTb, U PE3YIbTAaT MOXKET ObITh HCKaxeH. B
YCIIOBUM CHUJIBHOM CHEIKH 00 OOBEKTHMBHOM OIIGHKE YK€ HEe MOXET ObITh M PeuH, TaK Kak
YeJIOBEK MPOCTO (U3NYECKU HE CHOCOOEH MPOYECTh M BAYMYHMBO OLEHUTH TaKO€ KOJIUYECTBO
pabor.

BoT Tak B 11eJI0OM MOXHO OXapaKTepU30BaTh OCHOBHBIC YEPTHI JAHHON CUCTEMBI HTOIOBOI
OLIGHKM 3HAHHH BBIMYCKHUKOB IIKOJ. MHEHMS HacyeT Hee emle J0iro OyayT pa3HbIMU, OJHAKO
HOHATHBIM SIBJIETCS] OHO — CHCTEMa YK€ PadOTaeT U 3TO pealuy TENEPEIIHEr0 BPEMEHH.

3aganue 2: cpasnume u_conocmasgbme _06e_cmamvil_(Ha pYCCKOM U _AHSAUNUCKOM
A3bIKAX), 8blOeIume U _NOsCHUme neoazocudeckue U _memooudeckue npoouemvl, u
NPeoNoAHCUMe _8aAPUAHM.__ UX _PeUerusl, NpoO0eMOHCMPUPOSAE _Meopemu4ecKue
SHAHUA U NPAKMUYECKUL ONbIM_ 68 NPEenooasanul UHOCMPAHHbIX A3bIK08, d_MAaK}Ce
VYMEHUEe _ OCYUECMEIAMb __ MENCKYAbmYpHoe _obwenue ¢ npeocmasumensimu
UHOA3bIYHOU Kyabmypsl npo npogeccuonanvrvim memam (IIK-4).
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Russ-ian universities have undergone two significant
changes since the collapse of the Soviet Union: the dra-
matic cuts in state financial support that accompanied the
adoption of a market economy and integration into the Eu-
ropean higher education system through the Bologna pro-
cess. Both reforms remain incomplete, Universities are still
dependent on the slate. There are more universities than
necessary, and the level of education they offer is some-
Llimes questionable. Corruption in many forms and in large
volumes in the university admissions process and during
university studies is the other challenge, with which many
universities still have to deal.

CORRUPTION IN UNIVERSITY ADMISSIONS

The university admissions process has been one of the most
problematic issues in Russian higher education in terms of
corruption. Until 2009, each university in Russia held its
own entrance examination. The level of corruption in this
area was the highest of all kinds of corruption in educa-
tion. By 2004, it had reached 1o.7 billion rubles (US$455
million) per year. In order to solve this problem, university
admission is now awarded on the basis of the EGE (Edinyi
Gosudarstvennyi Eksamen—Unified State Exam) tests that
serve as both a school final examination and for university
entrance. The EGE gives potential students the epportunity
Lo apply Lo several universities simultaneously, which had
not been possible before. With the EGE replacing the previ-
ous entrance examinations, there is no longer a need to visit
a university during the application process and spend a few
weeks on campus—expenditures that not all families could
afford. Now, however, cormuption has moved largely from
the universities to other areas—including the processes re-
sponsible for conducting the EGE itself.

PueLic OPINION AND EMPIRICAL RESULTS

The sociological surveys conducted regularly by the Levada
Cenler, one of the best-known Russian opinion research in-
stitutes, show that a majority of respondents believe that,



with the introduction of the EGE, the number of bribes—
blat (the use of informal networks to obtain goods and ser-
vices)—and other viclations in the university admissions
process have remained the same (34%) or even increased
[30%). Only a emall group of survey participants (13%) he-
lieves that the EGE has helped to decrease those violations.

Our own rezearch, conducted in 2o13 at selected uni-
versities in the Russian Far East, shows similar results: 37
percent of the survey respondents observed some violations
during the EGE; 14 percent of them observed these viola-
tions personally, while 17 percent referenced their relatives
or friends. These viclations include disseminating exam
questions before the examination, using mobile phones
{for Tnlernet searches or SMS), receiving help lrom the on-
gite proctors, and reopening sealed test envelopes Lo correct
mistakes.

Besides the EGE, there is another opportunity for cheat-
ing and corruption in the university admissions process. In
our survey, 12 percent of the participants had heard about
other types of violations during the university admissions
process fram their friends and relatives, and only 4 percent
had any personal experience with them. These violations in-
clude monetary and nonmaonetary payments, for example,
to gain admission to a budgeted place—a place for a student
that is paid for by the state and not by individual tuition.
Another possible viclation involves bribes or preferential
treatment, such as receiving a special contract—preferen-
tial conditions for students, such as a contract between in-
dustry and university.

There are a few recent tendencies worth noting: the
number of orphang, students with disabilities, and students
with diplomas for achievements in academic competitions
[olympiady) has increased significantly. Those three catego-
ries also receive preferential treatment during the univer-
sity admissions process. The approach here s selective,
however: one the respondents in our study mentioned that
a real orphan was not considered, and other students com-
plained that not all results of olyripiady were counted.

WHo BeneriTs From HiGH EGE Scores?

The first group of beneficiaries is school graduates—the po-
tential students. High scores might open the doors of elite
universities to them and increase the chance for getting a
state-budpeted place. The second group is the universities.
The Higher Schoal of Economics manitors almost all Rus-
sian universities according lo the average EGE scores of
their applicants. Freshmen with more than 7o points {out of
1o0) are congidered Lo be high-performance students, while
freshmen with less than 56 points are the opposite. Univer-
sities that accept students with a score of less than 56 might
be singled out by the Russian Ministry of Education and
Research for negative sanctions. The third group of benefi-

3agauue 3:

claries is the secondary schools: the more graduates with
high EGE scores they have, the better the schools’ reputa
tion. This interdependence of all invelved actors—students
universities, and secondary schools—might make remedy
ing the various forms of corruption at this level difficult
These forms of corruption might not even involve money
During the EGE, a school teacher might leave a class for ;
few minutes and thus give young people an opportunity
take out crib sheets or ponies. The teacher might be guidec
only by hisfher concern for the professional future of the
students.

The question for the future is whether this new systenr
will hinder or actually promote corruption. In Russia, where
corruption is endemic, it might not disappear completely
Nevertheless, the intreduction of the EGE has been a ver
impartant step in the Russian educalion system, encourag
ing universities lo work more transparently and permitling
the students” mobility to increase significantly since its in
troduction. The data Mrom Rosstal, the Russian Federal State
Statistic Service, shows a high influx of students in region:
{out of 85}, which since 2009 have the highest educationa
standards. On the other hand, regions with low standard:
are suffering. Our data from the Russian Far East prove thi:
tendency: every year, the major universities in urban area:
enroll more and more students from small towns and vil

lages. 1
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3agauue 1: nucomenno nepeoaume HA  AHSIUUCKOM  A3bIKE  COOEPAHCAHUE
DVCCKOA3LIYHO20  MEKCmd,  OeMOHCIMPUPYSL  20MOBHOCMb  OCYUECMEIISANb
MENCKYIbMYDHBIU Ouanoe 6 npodeccuonaivuvix chepax oowernus (IHK-4)

Hy:xHa i1 0TMeTKA B HA4YaJIbHOW 1IKO0JIe?
Enena Huxonaesna FOouna, 2013

HyxHa 1 oTMeTKa B HayaJabHOMW IIKOJIE? BOJBIIMHCTBO JIIOJIEH OTBETAT HA 3TOT BOMPOC
yTBepAuTeNbHO. OrpoMHas 4acTh YUHMTENIeH, pOAUTENIed U JeTeil Jake HE MOTYT MPEJCTAaBUTh
cebe: «Kak xe yuntbes 6e3 ormeTku?» Ho s ¢ kaxapiM rogoM Bcé Oosblne yOeKIarch, 4TO
OTMETKA B HaYaJIbHOH IKOJIEe HEe HykHAa. OHA MPUHOCHUT MaJCHHKUM y4EHUKaM OOJbIIE BpEaa,
4yeM nosb3bl. He cpasy s mpuiiia K TakoMy BBIBOAY.

MHorue rojipl, BEICTABIISAS IE€TSIM OTMETKH, sl HE HCIBIThIBANA AYIIEBHOTO TUCKOM(OpTa,
Obl1a yBEepeHa B TOM, UTO BCE Jenaro mpaBuibHO. Ho, rosibl eTsaT, MeHseTcs MUP BOKPYT Hac,
JIPYTHUMH CTAHOBHMCSI MBI.

Panpmie 3amadeit yuurtenss OBUIO BOOPYKHUTH YYEHHKOB CYMMOW 3HAHWH, YMEHUH H
HABBIKOB, a CEMYac MBI JIOJDKHBI CIIOCOOCTBOBATh PAa3BUTHIO TBOPUYECKOH JIMYHOCTH, KOTOpas
CMOKET CaMOCTOSITETILHO MPUHUMATh PEIICHUS U OTBEYATh 3a CBOU MOCTYIKHU.

[Mapanoxc! Llenu u 3agaun oOyueHUss U3BMEHUIINCH, & OTMETKA OcTaeTcs! A HyXHa Jiu oHa?

VoOexaeHa, 4To B HAYAIBHOM IIIKOJIE MOKHO M HYXHO yuuThes 0e3 ormetku! [TompoOyro
JI0OKa3aTh CBOIO MbICIb. JlaBaiiTe 3agymaemcsi, i 4ero AeTH NpuxoAsaT B 1mkony? [IpaBuibHo,
yanthcs. Ho B mporecce oOyueHus HeMuHyeMbl ommOku. Pe6EHok, nmpummenmmuii B 1 kacc, He
MOKET BCE Jnenarh npaBwibHO. OH KMBOW 4YENOBEK, a HE MallMHa. S| nymaro, 4yTo € 3TUM
COTJIaCHBI Bce. Y Y4YEHMKa JOJHKHO OBbITh IMpaBO Ha omuOKy! A 3aiaya yduTtesst CTpOUTh paboTy
Tak, 4ToOBI 3Ta omuMOKa ObljIa BOBpeMsi OOHapyKeHa U uchpaieHa camuM pedbénkom! Ilenaror
JIOJDKEH 3TO OIEHUTH MO JIOCTOMHCTBY (HO He oTMeTKO#!). CriocoO0B CIIOBECHOTO MOOIIPEHHS
MHoro: «Momnozen!», «'opxxych T060it!», «Hacrosmuii yueHuk!», « BHUMaTenbHBINA YUTATENb! »
U T. . Y MyAporo y4yuTensi BCE TaKk M IPOUCXOAMT... B mepBoM Kkiacce. [louemy TonbKko B
nepBoM? Jla moToMy, 4TO IMEHHO MEPBBIN YUeOHBIH roJl y peOsSTUIIeK CTpaHbl 0€30TMETOUHBIH.
CuacTnuBoe Bpems JJIsi MAJICHBKUX YYEHUKOB, yuuTenel u poauteneit! Jletn ydarcsi CHOKOHO.
Her crpaxa ommbuthcs. OHU HarleleHbl Ha mporiecc mo3HaHusi!! HUKTO HUKOTO HU C KeM He
cpaBHMBaeT. HeT «CHJIBHBIX» U «cHaObIX». YUuTens OTCISKUBAIOT WHIUBUIYaTbHOE
IPOJBIKEHHE KaXJIOTO U C PafoCThI0 COOOINAIOT 00 3TOM ponuTensiM. Te, B CBOIO ouyepenb,
ropAsTcst CBOUM 4ajoM. JloBOIBbHBI Bce: peOEHOK, YUUTENb, POIUTEIH.

C nepexoJioM BO BTOPOM Kilacc cuTyarusi MmeHsiercsa. Tpya nerei olleHUBaeTcs HE TOJbKO
CIIOBECHO, HO W oTMeTKoi. CKoJbkO TpoOseM oHa MpUHOCUT ¢ coboit! Kak OGomut mymia
YUUTEINsI, BRIHYKJIEHHOTO OIICHUBATh PEOSTUIICK IO CYIIECTBYIOIUM HOpMaM! XOpoIIIo, eCiu y
BCEX YYCHHKOB MOJIy4aeTCsl, TOT/Ia U MEJaror CYacTIMB — C PalOCThIO BHICTABUT UMM Oasul.
A ecH KTO-TO HE B COCTOSIHUY BBITIOJHUTH 3a/1anue Ha 4 unu 57 He cexper, 94To B OONBIIMHCTBE
KJIACCOB €CTh JIETH, KOTOPbIE IPU BCEM CTapaHUH HE YCIEBAIOT 3a OJJHOKIacCHUKaMu. M Takux c
KQXKIBIM TOJIOM BCE OOJbIIe U OOJbIIe. DKOJIOTHS, HEMPABIILHOE MMUTAHUE, TIPOOJIEMBI B CEMbSIX
HE CIIOCOOCTBYIOT MPAaBWJIBHOMY Pa3BUTHIO JeTeil. A Benb Aetu crapaiorcsi. OHM XOTAT OBITh
ycrnemHbiMu! HekoTopble «M3 KOXKHM TOTOBBI BBIJIE3TH», YTOOBI JTOOUTHCS pe3ylbTara, HO
noysydyaercss 'y HuX 1mioxo. IIpencraBpTe cebe Takoro Manbima. BockMuneTHud peOEHOK
IOBDKUTCS,, pabOTaeT W30 BCEX CHJI, HAJ JOMAITHUMH 33JIaHUSMHU CUAWUT JOJbINE APYruX. A
OTMETKH Yallle BCero ioxue!

Kto BuHOBar B 3TOM cutyanuun? Yuurtenb? OH CBSi3aH HOPMaMH OLIEHUBaHUSA, KOTOPbIE
00JbHO OBIOT MO HAIIMM Yy4YeHMKaM. B HUX He yuWThIBaeTCs HU yXYyALIAoILIeecs roJ OT rojaa
COCTOSIHUE 3]I0POBbsSI PEOSATHUIIEK, HM HMX ICHXOJOTHYECKHE OCOOEHHOCTH, M TJaBHOE, HE
MOOIIPSIETCS UCTIPaBIeHNE COOCTBEHHBIX OIMMOOK!



[Ipueny mpumep: 1o cymecTByrOmMUM HOpMaM, B KOHTPOJIBHBIX PaboTax MO PyCCKOMY
A3BbIKY, JIBA WCIIPABJICHMS] MPHUPABHUBAIOTCS K OJHOW OHIMOKE. A eciaM ATHX HCIpaBICHHA
6onbme? W oHu He oueHb akKkypaTHble? Toraa XopoIeir OTMETKH He JK/IH.

Bropoknaccauk AHmpeit numier quktaHT. OH OYeHb CTapaeTcs, MIem4eT cebe caoBa Io
clioramM, THINET, BBICYHYB si3bIK. [Ipu MpoBepke MpeUIOKCHHs] MalbuuK OOHAPYKUBAET, UTO
MPOIMYCTUJI CJIOBO, M3-32 3TOTO JAPYrHe CJIOBa MOMEHSUIM CBOIO (GopMy. AHApIONIA BIUCHIBAET
HY)KHO€ CJIOBO M MCIIPABJIIET BCE OKOHYaHMsA. B Terpagu momy4ywnochk 5 ucnpasieHuil. B
pe3yabpTaTte — «Tpoiikay. Kakoit ymap mo ncuxuke pe6€nka! ManeHbKH YYCHHK cam Hamiémn
CBOM OIIMOKH, CaM MUCIPABUII UX, a MOJIYYUJ TUIOXYI0 OTMETKY. M yduTento B TaHHOU CUTyalluu
HeBeceno. OH-TO BHNT, YTO paboTa TOCTOMHA OOJIBIIEro 1 ommbKa Oblja c/IesiaHa 1Mo CYIeCTBY
oJlHa (IpomyiueHHoe cioBo). Mcnpasnsnucs nume nocnenctsus. Ho, neparor, cBsi3aHHBIA 1O
pykaM HOpMaMH OTMETOK, HE MOXET B JAaHHOW CHUTyalluM BBICTaBUTHb OoOJjiee CIpaBeIJIMBBIA
6arm1. [1noxo BceM: MaJbuUKYy, YUUTEIIO, POJIUTEIISM.

[TonoOHbIe cuTyaly MOPOXKAAIOT CTpax AETed Nepe] OTBETCTBEHHBIMH KOHTPOJIbHBIMU
pabotamMu. A cTpax, Kak W3BECTHO, HE Jy4lIHi MOMOIIHUK. C €ro MOMOIIBI0 TBOPUYECKYIO
JUYHOCTh HE BOCHUTATh. PeOEHOK, HAIEIIMI CBOIO OIIMOKY W WCHPABUBIIMKA €€, TOCTOWH
NOOUIpeHUs. A Ha JIeJie Mbl €0 HaKa3bIBae€M 3a 3TO.

Ecnu Obl OTMETKHM HE CTaBWIKCH, JOBOJBHBI B ATOM ciiyyae ObUIM OBl Bce: AHAaproina
cO00I0 ¥ CBOMMH YMEHHSIMH, YUUTENb TeM, 4TO paboTa 6e3 OmMOOK, pOAUTENN PaJ0BAIUChH ObI
TOMY, YTO UX ChIH YCBAMBAECT MaTEpHAIL.

N em€ oguH aprymMeHT npoTuB OTMETKHA. MHOrue poaurenu paccyxxaarT Tak: «llomyunn
peb€nok «5» mm «4» — momonen! IToxBamum». A Bcerna iu 3a 3To Hago XBauTh? [lomydann
«2» unm «3» — pyrarot, Haka3biBatoT. He pyrate Hajgo, a nomous. K coxanenuro, 3a OoTMETKaMu
MaMbl 1 Manbl 4aCTO HE BUASAT CBOMX JETEH, HE MOT'YT Pa3IIsAETh TO XOPOILIEE, YTO B HUX €CTh.

Tak, moxeT, mompoOyeM B HAYalbHOW IIKOJE YYUTh 0€3 OTMETOK, (UKCHUPYS POCT
KaXJIOTO peOCHKa, ero MpoJABMKEHHUE, PaaysIch BMecTe ¢ HUM ero ycnexam? Kak sto caenarb?
Ouenp mnpocto! VYuurenb I0KEH (PUKCHPOBATh YCBOGHHE YUYEHHUKOM TEM U pa3/iesioB
IpOrpaMMbl, CJeAUTh 3a (OPMUPOBAHHEM YYE€OHBIX YMEHUH U HABBIKOB, IPOBOJUTH
MOHUTOPHHT Pa3BUTHUA Kaxkaoro pedéHka. [laiite Ham mopaborare 6e3 ormerku! Mbl Oynem
OMOraTh MAJIEHbKOMY YYEHHKY HAXOOUThb U HCIPABIATh CBOM (M UY)XKHE) OLIMOKH, HE
HaKa3blBas €ro 3a HUX. Torja M y4uTh, U BOCIHUTHIBATEH JIeTel OyneT jerde. A B CIIOKONHOI,
no0poskenareapHoi aTMocdepe Jerde GopMupoBaTh TBOPUECKYIO TUIHOCTD.

3apanme 2: cpasnume u_conocmasbme 08¢ _cmamvll_(HA pYCCKOM U _AHSIUUCKOM
A3LIKAX), 8blOCAUME U _NOACHUME Nedda202udecKue u_memoouyeckue npodieml, u
Npeoslodcume _ 8ApUaARm_ux __peuletusl, NnpooeMOHCMPUpOsas _meopemudecKue
SHAHUA U NPAKMUYECKULL ONbl_6 NPenooasanuil UHOCMPAHHbIX A3bIK08, d_MAaKHCe
VMEHUe _OCYWeCme/IAAmb __ MENCKYAbMYPHOe _00ueHue ¢ npeocmasumensimu
uHos3bIYHOU KyIbmypsl npo npogeccuonanvrvim memam (IIK-4).

Leading to Change / Effective Grading Practices
By Douglas B. Reeves

If you wanted to make just one change that would immediately reduce student failure rates,
then the most effective place to start would be challenging prevailing grading practices. How can
I be so sure? Try this experiment in your next faculty meeting. Ask your colleagues to calculate
the final grade for a student who receives the following 10 grades during a semester: C, C, MA
(Missing Assignment), D, C, B, MA, MA, B, A. I have done this experiment with thousands of
teachers and administrators in the United States, Canada, and Argentina. Every time—bar
none—I get the same results: The final grades range from F to A and include everything in
between.



As this experiment demonstrates, the difference between failure and the honor roll often
depends on the grading policies of the teacher. To reduce the failure rate, schools don't need a
new curriculum, a new principal, new teachers, or new technology. They just need a better
grading system.

Ineffective Grading

The results of my experiment are not surprising. Guskey and Bailey (2001) and Marzano
(2000) have synthesized decades of research with similar findings. Neither the weight of
scholarship nor common sense seems to have influenced grading policies in many schools.
Practices vary greatly among teachers in the same school—and even worse, the practices best
supported by research are rarely in evidence.

For example, the most effective grading practices provide accurate, specific, timely
feedback designed to improve student performance (Marzano 2000, 2007; O'Connor, 2007). In
the best classrooms, grades are only one of many types of feedback provided to students. Music
teachers and athletic coaches routinely provide abundant feedback to students and only
occasionally associate a grade with the feedback. Teachers in visual arts, drafting, culinary arts,
or computer programming allow students to create a portfolio to show their best work, knowing
that the mistakes made in the course of the semester were not failures, but lessons learned on the
way to success. In each of these cases, "failures" along the way are not averaged into a
calculation of the final grade.

Contrast these effective practices with three commonly used grading policies that are so
ineffective they can be labeled as toxic. First is the use of zeroes for missing work. Despite
evidence that grading as punishment does not work (Guskey, 2000) and the mathematical flaw in
the use of the zero on a 100-point scale (Reeves, 2004), many teachers routinely maintain this
policy in the mistaken belief that it will lead to improved student performance. Defenders of the
zero claim that students need to have consequences for flouting the teacher's authority and failing
to turn in work on time. They're right, but the appropriate consequence is not a zero; it's
completing the work—before, during, or after school, during study periods, at "quiet tables" at
lunch, or in other settings.

Second is the practice of using the average of all scores throughout the semester, a formula
that presumes that the learning early in the semester is as important as learning at the end of the
semester (Marzano, 2000; O'Connor, 2007). Interestingly, when teachers and administrators have
been students in my graduate courses, they routinely insist that they should be evaluated on the
basis of their understanding at the end of the semester rather than their work throughout the term.

Third is the use of the "semester killer"—the single project, test, lab, paper, or other
assignment that will make or break students. This practice puts 18 weeks of work at risk based
on a project that might, at most, have consumed four weeks of the semester.

But even in districts that have attempted to put effective grading policies in place,
enforcement is often inconsistent. Grading seems to be regarded as the last frontier of individual
teacher discretion. The same school leaders and community members who would be indignant if
sports referees were inconsistent in their rulings continue to tolerate inconsistencies that have
devastating effects on student achievement.

The Steps to Take

Although changing grading systems is a challenging leadership task, the benefits are so
great that it's worth doing.

First, create a sense of urgency. Identify the exact cost of inconsistent grading practices.
How many failures can we prevent this semester if we improve our grading practices?

Second, identify teacher leaders who are already improving policies. Chances are that
some teachers in your school have already eliminated the use of the average and the zero on a
100-point scale and created meaningful opportunities for corrective feedback outside of grades.
Provide a forum for these teachers to share their insights with colleagues and lead the effort to
develop improved policies.



Third, get the facts; gather evidence that will create a rationale for decision making. At the
end of the day, your choices about teaching practice must be guided by evidence, not opinions.
For example, although many people sincerely believe that giving poor grades as a punishment is
effective, Guskey (2000) has marshaled 90 years of evidence to the contrary.

Fourth, reassure parents, students, and teachers that certain things will not change. Students
will still have letter grades, transcripts, honor rolls, individualized education plans, and
everything else that they have counted on as part of their grading system. What they won't have
is irrational grading policies that give students widely different grades for the same work.

The benefits of effective grading practices are not limited to a reduced failure rate—
although that benefit alone is sufficient to justify change. When student failures decrease, student
behavior improves, faculty morale is better, resources allocated to remedial courses and course
repetitions are reduced, and resources invested in electives and advanced courses increase. When
was the last time a single change in your school accomplished all that?

3aganue 3: noozomoevbmech Kk Oecede ¢ npenooasamenem Nno UV4aemou
npooneme, 0eMOHCMPUPYsL 6AA0CHUE HABLIKAMU MENCKVIbMYDHOU KOMMYHUKAUUU

dIK-4)

Paznen 3. Gadgets and visuals in the classroom

3agauue 1: nucomenno nepeoaume HA  AHSIUUCKOM  A3bIKE  COOEPAHCAHUE
DVCCKOA3LIYHO20  MeKcma,  O0eMOHCMPUPYs  20MOSHOCMb  OCVULECMEIISAmb
MENCKVIbMYDHBLU Ouano2 8 npodeccuonanvhwvix cchepax oowenus (IK-4)

KOMIIBIOTEP KAK CPEACTBO PACHIMPEHUSA NEJAT OT'HMYECKHUX
BO3MOKHOCTEM YUHUTEJISA U YYAIIIUXCS B TPOIIECCE OBYYEHU S
Mycaesa III.A., 2015

«Ecnu movt 6yoem yuumo cecoons max,
KaK Mbl YYUIU 84epa, Mvl YKpaoem y oemelii 3a6mpay.
Jxon JIpron.”

B ycnoBusx KommbloTepH3allMM peUIeHHe NpoOjeMbl MOBBIIICHUS 3(P(PEKTUBHOCTH
nporecca TpeOyeT OOBEIWHEHUS YCUIIUU CICIHAIMCTOB Pa3HOTO MPOQHIsI — ICHXOJIOTOB,
JTUIAKTOB, METOJIMCTOB, MPOTPAMMHUCTOB — TIPU CaMOM AaKTHBHOM Y4YacTHU B ITOH pabote
YUHUTENCH-TIPAaKTUKOB, HauOOJee TOHKO UYBCTBYIOIIMX BCE IMAHCHI ATOW CJIOKHOH |
OTBETCTBEHHOMW 3aJ1a4Hu.

[Icuxomnoro-negarornyeckuii aHajan3 OCHOBHBIX STAloOB MOJIHOTO LIHKJIA KOMIIbIOTEPHOTO
o0yuyeHus (LenenoysiaraHuie — MOTUBAIUSA U CTUMYJIUPOBAHHE — MPOIIecca YCBOCHUS Y4eOHOTO
MaTepuaia — MpaKTHYecKoe MPUMEHEHHUE 3HaHWM NI (OpMUPOBAHUSI YMEHUN U HABBIKOB —
KOHTPOJIb U CAMOKOHTPOJIb PE3YJIbTATOB 00YUYEHUS — KOPPEKIUS 00ydaroen AesTeIbHOCTU U
JESTENIbHOCTH YYEHHI) MO3BOJSET C JOJDKHOM OOOCHOBAaHHOCTHIO BBISIBUTH clielU(UuecKue
¢yHKIMU Teparora, ydamiuxcsi W KOMIbIOTepa B y4eOHOM mporecce. B 3ToM oOTHOUIeHHUH
HECOMHEHHBIN UHTepec npeacTasiseT npennpunsatas H. @. Tanb3uHol nmombiTka 000CHOBaHUMA
takux ¢QyHKuU. [lo ee MHEHHIO, NEATENBHOCTh TeJarora B YCJIOBHSIX KOMITBIOTEPHOTO
o0ydeHHs NPUHLHUIIMAIBHO TMOBTOPSET CTPYKTYpPY TPaIUIMOHHON Y4eOHO- BOCIMTATEIbHOMN
NeSITeIbHOCTH W CBsi3aHa C PEIICHHWEM CIeIyIOIIUX 3a1ad: OoTOOp cojaepKaHHus OOyueHwus,
aJICKBaTHOTO TOCTAaBJICHHBIM IIEJISIM; BBEJACHHE OTOOPAHHOIO COJAEP)KaHUU B Y4EeOHBIH IMpoiiecc
(co3maHue MOJIOKUTEIbHBIX MOTHUBOB y4YeHHUs, OOBSICHEHHUs, MOKa3 U (ukcanus GopMupyemoit
JESATEeILHOCTH); TIOJIYYeHUE CBEICHUM 00 ydJammxcsl (MCXOIHBIM ypOBEHb 3HAHWUW, YMEHHUH H
HABBIKOB, WHJWBHyabHBIE OCOOCHHOCTU U T. 1I.); KOHCTPYHPOBAHHE OCHOBHOW 0OydJaroreit



IporpaMMbl, OOECTeYuBaloIel JOCTHKEHHE HaMEUYeHHBIX Iieneil oOydeHus (pa3paboTka
pa3IUYHBIX Y4YeOHBIX 3aJaHUM, OMpENEeICHHUE IOCIENOBATENIbHOCTH HMX BBIIOJHEHUS, BBHIOOD
METOI0B U ()OPM BKJIIOUEHUS YUAILIUXCS B aKTUBHYIO YU€OHO-TI03HABATENbHYIO) AEATEIbHOCTD U
T. J.); VOpPaBICHHE TMPOIECCOM YCBOGHHWH ydeOHOTO MaTepuana (yCTaHOBIICHHE
CUCTEeMAaTUUYECKON 0OpaTHOW CBSI3U, peaH3allisl KOPPEKTUPYIOIIUX BO3ICHCTBHIA).

HenpepriBHOe paciimpenre (yHKIHOHAIbHBIX BO3MOXKHOCTEH KOMITBIOTEPOB IO3BOJISET
yYTBEpXkKAaTh, YTO B MPUHIIMIIC BCE YKAa3aHHBIC BBIMIE (YHKIMH TEarora MOTyT ObITh paHO WIIH
no3AHO mepedanbl MamuHe. OgHaKo Mepenaya BceX (QYHKIMM OOydeHHsS KOMIIBIOTEpY,
OTCTpaHEHHE TIeJarora OT HEMOCPEACTBEHHOIO YIpaBJICHUS  y4eOHO-BOCHHUTATEIbHBIM
MIPOLIECCOM HEpAIMOHAIIBHBI 10 MHOTMM NPHYMHAM, TJIABHAS U3 KOTOPBIX — HEBO3MOKHOCTH
IOJTHOM Tepelayd  KOMIBIOTEPY BOCIUTATEIbHBIX (DYHKIMM OOydYeHHs, CBS3aHHBIX C
(bopMUPOBaHHEM MHUPOBO33PEHUS YYALIUXCS, WX SMOIMOHAIBHO ILIEHHOCTHBIX OTHOLIEHUH K
MHUpPY M JApyr K Jpyry. MIMEHHO 3TOT KOMIIOHEHT cCOJAEp>KaHHs OOpa3oBaHUs, HMEIOLIHA
pemiaroniee 3HaueHue Ui (OPMUPOBAHUSA JMYHOCTH, BCErJa ObLI M BIPEAb OCTaHETCS
IIPEpOraTUBOI 1EJIEHAIIPABIEHHOMN AESITEIbHOCTH YeI0BEKa — IEeAaror, yuureab. Bmecre ¢ Tem
HeNb3s He BHJIETh, YTO 4YacTh (YHKIUN NpenojaBaTesis MOXKET ObITh HauOolsiee YCHEIIHO
peanu3oBaHa JUIIb C MOMOIIBIO CPEICTB KOMIBIOTEPHON TeXHUKHU. Takue (QpyHKIUHM menarora,
KaK, HalpuMep, MOCTPOEHHE MpoIiecca YCBOSHHS ¢ yueToM TuddepeHuaniy HHANBUIYaTbHBIX
BO3MOXKHOCTEH 00ydaeMbIX, pean3aiusi CUCTeMAaTUYECKO 0OpaTHON CBSI3M M OCHOBAaHHOW Ha
HEell KOppeKIMH Impoiiecca 00y4eHHs U T. M., MOTYT OBbITh CYHIECTBEHHO YCHJIEHBI C MTOMOIIBIO
OBM [8].

PaccmaTpuBas nesTeNbHOCTh yJalluxcsl B y4eOHOM Ipoliecce, 11es1eco00pa3Ho pa3aennuTh
€ Ha OCHOBHYK M BcrnomoraresnbHyro. OCHOBHas JAESITENBbHOCTh Yy4YallUuXcs CBs3aHAa C
OBJIAJICHUEM HMHU 3HAHUSMHU, YMEHUSMH, HaBbIKaMH, (OPMHUPOBAHHEM MHUPOBO33PEHUYECKUX,
MIOBEJICHUYECKUX M TBOPYECKHX KadyecTB MX Ju4HOCTU. OHa, pa3zymeeTcs, He MOXET OBITh
nepefaHa KOMIIbIOTEPY, MOCKOJIbKY JIIOObIE 3HAHUS M YMEHHs 4elOBeKa B KOHEYHOM CUEeTe
IOPOAYKT €ro JIMYHOM JesaTenbHOCTH. BcrmomorarenbHas AEATENbHOCTH (TMOMCK HEO0OXOAMMOM
uH(pOpMallMK, CO3/IaHUE YCIOBUU Ui BBINOJHEHHS OCHOBHOW MJESATENbHOCTH U T. I.), HE
UMEIoLIasi IPSIMOI0 OTHOLIEHUS K MPOLIECCY YCBOCHUS M HE CBSI3aHHAs C U3MEHEHUSMM Liesel
oOydeHUH M ero cojAep)KaHus, MOXET ObITh MepelaHa MallluHE, MOCKOJIbKY 3TO MPHUBEAET K
SKOHOMHM CHJI M BPEMEHH YYaIlIUXCs, a CJeIOBaTelIbHO, IO3BOJUT UM C OoJblIeH
MPOYKTUBHOCTBIO BBIIIOJIHUTH OCHOBHYIO JA€STEIBHOCTD.

VYke Ha JaHHOM 3Tale MOXKHO YTBEP)KAAaTh, YTO KOMIIBIOTEP KaK CPEACTBO OOyUYCHHS
MOXET OKa3aTh CYIIECTBEHHYI) MOMOUIb ME€arory W ydauuMcs NPAaKTUYECKH Ha BCEX JTamax
0003HaUEHHOT'O BBIIIE MOJHOTO IUKJIA yIeOHO! AEATEIbHOCTH.

[Tpu Bceil BaKHOCTH JEATENBHOCTHOTO IMOAXO0/a K PELICHHUI0 MPoOJIeM KOMIBIOTEPHOTO
00y4YeHHsI OH, OJJHAKO, AAJIEKO HE MCUEPIIBIBACT BCETO MHOTO00PAa3usl CI0XKHBIX, JUAJCKTUYHBIX,
BO MHOTOM IMPOTHBOPEUYUBBIX IMCHUXOJIOTO-NEAArOTMYECKUX CUTyallud U SIBJICHUM, CBSI3aHHBIX C
KOMITBIOTEPHBIM 00y4YEHUEM.

Hu B xoem ciydyae He mojBepras COMHEHHUIO COLUAIbHO-DKOHOMUYECKYIO U COOCTBEHHO
NEeIarorMyecKylo 3HAYMMOCTh KOMIbloTepH3anmuu B cdepe oOpa3oBaHus, JEHCTBUTEIHHO
WHTEPECHbIE W BO MHOIOM PEBOJIOLHMOHU3UPYIOIIME BO3MOXXHOCTH  MCIOJIb30BaHUSA
KOMIIBIOTEPHON TEXHUKU KaK CPeCTBA 00ydeHHs (MHAMBUAyATIU3alMA 00yUeHUs, aKTHBU3ALIUS
yueOHO-MIO3HABATENbHON  JIEATENbHOCTH  yYalllUXCs, pa3yMHass  aNropuTMH3alus U
aBTOMATH3alMsl PYTHHHBIX OINEpanuil U y4eOHBIX JEHCTBUIA, yI0OCTBO MPENCTaBICHHUS Pa3HOTO
BUJa HMH(OpMALMKU C TOMOIIBI0 WHAMBUAYAJIbHBIX MOOWIBHBIX YCTPOMCTB U T.I.), HENb3S
BMECTE C TEM IPOWTH MHUMO HEKOTOPHIX OTPULATENbHBIX IIOCIEICTBUN HEYMEPEHHOIO
YBJIEUEHUS] KOMIIBIOTEPHON TEXHUKOM, PETUILIN3ALMHN €€ MeJarOrMUYeCKUX BO3MOKHOCTEH.

3agaumue 2: cpagnume u conocmasbme 08e cmamvil (Ha PYCCKOM U AHIUUCKOM
A3bIKAX), @bloeaume U NOACHUmMe nedalocudeckue U memoouveckue npooiemvl, u
npeosodcume  8aPUAHmM Ux DpeuleHUs, HNPOOeMOHCMPUDOBAE MeopemuyecKue




ZHAHUS U NPAKMUYECKULL ONbIM 6 NPenooa8aHUU UHOCMPAHHLIX A3bIK08, A MAKHCE
VYMEHUe  OCYWEeCMeENIAmb  MeNCKYIbMYPHOEe O00WeHue ¢ npeocmasumeisimu
UHOA3BLIYHOU KVIbmYpbl npo npodeccuonaivHvim memam (IIK-4).

LEARNING IS NOT A MECHANISM
By Jesse Stommel (2015),

Executive Director of the Division of Teaching and Learning Technologies at University of

Mary Washington, Co founder and Co director of Hybrid Pedagogy and Digital Pedagogy Lab
“The classroom, with all its limitations,
remains a location of possibility.”
~ Bell Hooks, Teaching to Transgress

Digital pedagogy is not equivalent to teachers using digital tools. Rather, digital pedagogy
demands that we think critically about our tools, demands that we reflect actively upon our own
practice. So, digital pedagogy means not just drinking the Kool-Aid , but putting the Kool-Aid
under a microscope. When I lead workshops for teachers interested in developing digital skills, I
say right up front that I have little interest in teaching teachers or learners how to use the
technologies they’ll use in classrooms for the next three years. I am much more interested in
working with teachers and learners to develop the literacies that will help them use and evaluate
the educational tools they’ll be using in ten or twenty years. Often, this means knowing when
and how to put tools down, as much as it means knowing when and how to take them up.

Talk of teaching with technology is not altogether (or even close to nearly) new. In 1915,
John Dewey wrote in Schools of To-Morrow: “Unless the mass of workers are to be blind cogs
and pinions in the apparatus they employ, they must have some understanding of the physical
and social facts behind and ahead of the material and appliances with which they are dealing.”
The development and dissemination of educational technology has always had political, as well
as practical, ramifications.

The large-format blackboard was first used in the U.S. in 1801. The vacuum tube-based
computer was introduced in 1946. In the 1960s, Seymour Papert began teaching the Logo
programming language to children. The first Learning Management System, PLATO (Program
Logic for Automatic Teaching Operations), was developed in 1960. At the invent of each, there
was fear, resistance, and the thoughtless slobber of over-enthusiasm. After the introduction of the
Radio Lecture in the 1930s, Lloyd Allen Cook warned, “This mechanizes education and leaves
the local teacher only the tasks of preparing for the broadcast and keeping order in the
classroom.” This sentence is not all that different from the ones we’ve read about the Massive
Open Online Course over the last three years, or about online learning over the last twenty five
years. In the 19th Century, Emily Dickinson hinted at the mechanizing of education in her poem,
“From all the Jails the Boys and Girls,” where she equates schools with jails but ultimately
determines, “That Prison doesn’t keep.”

Let’s take a specific (and increasingly ubiquitous tool) by way of example. When I first
taught online, I encountered the horror that is the gradebook inside most learning management
systems, which reduces students (often color coding them) into mere rows in a spreadsheet. Over
the last 15 years, I’'ve watched this tool proliferate into all the institutions where I’ve worked.
Even teachers that don’t use the learning management system for its other decidedly more
pleasurable uses have made its gradebook more and more central to the learning experience for
students. On its surface, the LMS gradebook does not seem all that fundamentally different from
an analog gradebook, which also reduces students to mere rows in a spreadsheet. But most
learning management systems now offer (or threaten) to automate a process which is, in fact,
deeply idiosyncratic. They make grading more efficient, as though efficiency is something we
ought to celebrate in teaching and learning.

It seems easier to far too many teachers to imagine that students do work the way machines
do — that they can be scored according to objective metrics and neatly compared to one another.
Schools, and the systems we’ve invented to support them, condition us to believe that there are



always others (objective experts or even algorithms) who can know better than us the value of
our own work. I’'m struck by the number of institutions that for all intents and purposes equate
teaching with grading — that assume our job as teachers is to merely separate the wheat from the
chaff. And I find myself truly confused when anyone suggests to me that there is a way for us to
do this kind of work objectively. For me, teaching and learning have always been (and will
always be) deeply subjective.

Bell Hooks writes in Teaching to Transgress about her experience in graduate school,
“nonconformity on our part was viewed with suspicion, as empty gestures of defiance aimed at
masking inferiority or substandard work™ (5). One of the problems with learning management
system gradebooks, often mapped to rubrics and outcomes (which have run equally rampant of
late), is that they assume students (and their experiences) are interchangeable. And they assume
the same of teachers. The problem is that lesson plans and assignments can’t be expected to work
exactly the same with every set of students, with every teacher, or on every given day. Both
teachers and learners must approach the classroom from a place of flexibility, willing to see the
encounters, exchanges, interactions, and relationships that develop in a classroom as dynamic.
Grades, and the (very bizarre) notion of their systematized objectivity, stand as an immediate
affront to this kind of classroom.

I recently worked with a student that admitted to stopping doing the work for the current
week, because she was distracted by — “lost within,” to use her words — a subject from a
previous week. My response was simple and encouraging, “sounds good, stay lost.” There would
have been no column sufficient for representing this exchange in a gradebook, and this kind of
exchange has been the rule more than the exception in my work as a teacher. The text in
question, Mark Z. Danielewski’s House of Leaves, is about exactly what the student described to
me, going on a quest and getting lost. This is, for me, what learning looks like — not finishing
assignments, not following directions, not dotting “i”s and crossing “t”s. It’s a process of
discovery that has no outcome fixed in advance. This kind of learning is about sitting (sometimes
uncomfortably) with our not knowing. Grading inside a learning management system too often
obscures, does not reveal, this process.

I used these systems for years, struggling to find ways to subvert their worst intentions,
until I ultimately determined to simply say, “I would prefer not to.”

If there is a better sort of mechanism that we need for the work of digital pedagogy, it is a
machine, an algorithm, a platform tuned not for delivering and assessing content, but for helping
all of us listen better to students. And, by “listen,” I decidedly do not mean “surveil.” The former
implies an invitation to open dialogue, whereas the latter implies a hierarchical relationship
through which learners are made into mere data points. My call, then, is for more emphasis on
the tools that help us fully and genuinely inhabit digital environments, tools like ears, eyes, or
fingers. My call is to stop attempting to distinguish so incessantly between online and on-ground
learning, between the virtual and the face-to-face, between digital pedagogy and chalkboard
pedagogy. Good digital pedagogy is just good pedagogy.

Bell Hooks writes, in Teaching to Transgress, “The first paradigm that shaped my
pedagogy was the idea that the classroom should be an exciting place, never boring” (7). So, I
want to end this post with several questions: what kinds of tools can we find, build, or imagine
that help make the work of learning “fun,” as hooks advocates? Can we imagine assessment
mechanisms even that encourage discovery, ones not designed for assessing learning but
designed for learning through assessment? When do we decide that a tool isn’t working, and how
can we work together to set it down en masse?
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3aganue 1: nucomenno nepeoaume HA  AHSIUUCKOM  A3bIKE  COOEPAHCAHUE
DVCCKOA3LIYHO20  MEeKCmd,  OeMOHCIMPUPYSL  20MOBHOCMb  OCYUECMEIISANb
MENCKYIbMYDHBIU Ouanoe 6 npodeccuonaivhvix chepax oowernus (IHK-4)

IIpodeccnonanbHas NOAroOTOBKA OyIyIIHX y4HTe el HHOCTPAHHOIO SI3bIKA B IpoLecce
CO3JaHUsI TMIAKTHYECKHX MATEPHAJIOB K HHOSI3BIYHOMY XY/10:KeCTBEHHOMY (PHIIbMY
Knumenmoesa Buxmopus Buxmopoena, Kypckuii 2ocyoapcmeennviii ynusepcumem, 2015

B nocnennue necsaTuneTys Halla CTpaHa MpeTeprieBacT 3HAYUTEIbHbIC U3MEHEHUS B cepe
OTE€YECTBEHHOro oOpa3oBaHus. [Iporeccbl OOHOBJIEHMS, KOTOpbIE MOCTOSHHO MPOUCXOJSAT B
chepe 0OydeHHsS] HMHOCTPAHHBIM SI3bIKAM, CIIOCOOCTBYIOT TOMY, YTO TMEAarord HUMEIOT
BO3MOKHOCTh CaMOCTOSATEIIbHO BBIOMPATh COJEp)KaHUEe, pPazHOOOpasHbIE CPeICcTBa OOydYCHHS,
BBICTPaWBaTh MOJIENTM KypCOB OOyYeHHUS TpeAMETy, HCXOAS W3 ILIUPOKOrO CHEKTpa
perocTaBisomuxcst Bo3MokHocTel. [1lo muenuto @enpae O.J1., «uid ycnemHon peanusanuu
COOCTBEHHOM MeIarornyeckoil NesTeNbHOCTH YYUTEIh COBPEMEHHOW IIKOJBI JAOJDKEH BJIA/ETh
HE TOJBKO TIIIyOOKHMMH, BCECTOPOHHHUMH TEOPETHUYECKUMH 3HAHMSAMHU, HO U MPAKTHYECKUMH
HaBbIKAMU U YMEHHUSMH, TNPOYHBIE OCHOBBI KOTOPBIX 3aKJIAJbIBAIOTCS IOCIEAOBAaTENIbHO U
IeJICHANPaBJIEHHO B Ipoliecce NpodeccHoHanbHO-METOJMUECKOM MOITOTOBKH B By3e» [ 1, ¢.28].

Kak mnoxa3piBaeT mnpakTuka, OOJNBIIMHCTBO CTYACHTOB, BJajesd JIOCTATOYHO BBICOKHUM
YPOBHEM TEOPETUYECKOM MOJATOTOBKHU, Ha MPAKTHKE UCIBITHIBAIOT TPYAHOCTH B IUIAHUPOBAHHH
ypoKa M BBICTpaWBaHWU Y4€OHOTO MpoIecca, CIOCOOCTBYIOMIETO JOCTHIKEHUIO 3(()EKTUBHBIX
pe3yabTaToB B OOY4YEHHHM HWHOCTPAaHHOMY SI3bIKY CBOMX IIOJIONEYHBIX. B pamkax Kypca
«Meronuka 0OydeHHs HWHOCTPAaHHOMY S3bIKY B BBICIIEH IIKOJE» IMPOBOJSATCS CEMHUHApHI,
HarpaBJIeHHbIE HAa O0y4YeHHE TUIAHUPOBAHUIO M MPOBEACHUIO 3aHATUH MO aHIIMICKOMY SI3BIKY,
KaK B Cpe/HEH IIKOJje, Tak U B By3e. CTyIE€HThI COBEPILIEHCTBYIOT CBOM 3HAHUS U MPAKTHUECKUE
HaBBIKU 110 OPTaHM3ALMHU TAKUX 3aHATUN KaK: YPOK JOMAIHEr0 YTEHHs, HCIIOJIb30BAaHUE ayIno-
U BUe0pparMeHToB, paboTa ¢ KOMIIBIOTEPHBIMU MPOTpaMMaMH Ha YPOKE MHOCTPAHHOTO S3bIKa
U apyrue. B naHHOW craThe mpejuiaraercsi OMMCcaHUe OINbITa OPraHU3alMU PadOThl CTYIEHTOB
IPU MOATOTOBKE U pa3pabdOTKe NUIAKTUYECKUX MaTEepHaliOB IO U3yYEHHUIO aHTJIMHCKOTO s3bIKa C
UCIIOJIb30BaHUEM XYI0KECTBEHHOTO (PMIIbMa Ha SI3bIKE OpUTUHATIA.

O mpeumyIliecTBax HCIOJb30BAHUS BHJIEO MATEpUATIOB Ha 3aHATHSIX 10 MHOCTPAHHOMY
SA3bIKy OBUIO CKazaHO yxe Hemano. K coxaneHuio, KOMIUIEKCHas paboTta Hag (GuibMoM
peanusyercss B y4eOHOM IpOIECCe JOCTAaTOUYHO PEIKO — 3a4acTylO YYUTENsl CBOAST paboTy K
IPOCMOTPY (MiIbMa C LENbIO 3alOJIHUTh BO3HUKIIYIO May3y B y4yeOHOM mpoliecce, YToObl He
HAUMHATh M3yYE€HHE HOBOI TEeMbl Ha MOCJIEIHUX YpOKaX 4YEeTBEpTH WM K€ B KauyecTBe
nooipenus. be3yclioBHO, B TakoW CHUTyalluM pedb HE HAET O KaKOM-THOo oOyuaroniem
KOMIIOHEHTE. A BeJb B CTApUIMX Kjaccax IIKOJIBI XYyJO0>KECTBEHHBIM ayTeHTHYHbINH (QUibM
SBIISICTCS OJHUM M3 HaubOoJiee MpHBIIEKATENbHBIX U 3()()EKTUBHBIX CPECTB MOBBIIICHUS YPOBHS
BJIQJICHNUS MHOCTPAHHBIM $I3BIKOM, COBEpIICHCTBOBAHUS HABBIKOB ayJUpPOBaHUS, Pa3BUTHUS
COLMOKYIBTYPHOU KOMIIETEHIIMH YYaIlUXCH.

HecomuenHo, ceroaHss BBIOOpP MHOS3BIYHBIX (HIIBMOB OTrpOMEH, HO HE JH000e
XYI0KECTBEHHOE IPOU3BEJCHUE MOXXET UMETh IICHHOCTh B SI3BIKOBOM WJIM COJAEP)KATEIbHOM
OTHOIIEHUU. YuuTenb aHrauickoro sizbika MOY «bopckas COIy» Jlenunrpanackoi odyactu
beikoB B.IO. [2] Ha3bIBaeT HEKOTOPBIE KPUTEPUHU, KOTOPHIE, IO €r0 MHEHHIO, JIOJIKHBI
YUHUTHIBATHCS TIPU BBIOOPE XYAOKECTBEHHOTO (UIbMa. DTO: ayTeHTHYHOCTh (Quiibma; (Gpriibm
JIOJDKEH OBITh CHAT NpoQecCHOHaIaMu; SI3bIK TepOeB JOJHKEH COOTBETCTBOBATH CTAHJAPTHOMY
A3BIKY; TEeMaTHKa (pUIbMA.



«DPuIbM JOHKEH OBITh WHTEPECHBIM ydamuMmcs. Y YYalIuxcsi JOJDKHO BO3HHUKHYTD
JKeJaHWe y3HATh MOOOJIBIIE O CTPaHE M3y4aeMoro s3bikay, — nmoguepkuBaeT beikoB B.1O. [Tam
xel.

AntonoBa N.B. cumtaer, 4ro «MHOTHE (UIBMBI €CTh CMBICI CMOTPETh B OpUTHHAJE
OPOCTO Ui TIOBBIMICHHS COOCTBEHHOTO KYJIBTYpHOTO YpOBHsS» [3], 4ToOBI y3HATH O
JOCTONPUMEYATENLHOCTSX Topo/ia, B KOTOPOM IMPOUCXOAUT JEHCTBUE WM 00 HMCTOPUUYECKOM
COOBITHH, KOTOPOE CIYXKHT (HOHOM MPOUCXOASIIETO B (PUIBME.

Bce Bblllle Cka3aHHOE 3aCTaBWJIO HAC 3aJyMaTbCsl O BO3MOXKHOCTH HAWTH TMOAXOISIIMI
¢mIBbM, KOTOpBIH OBUT ObI MHTEPECEH KakK B COJACPKATEIbHOM IUIaHE, TaK U B S3BIKOBOM
OTHOIIEHWU. BO3HWKIO TIpemyiokeHue ucnonb3oBath ¢uibMm  “Forrest Gump”, KOTOpBIid
OTBEYAET BCEM HA3BaHHBIM KPUTEPHUSM U IO MPaBy 3aHMUMAET OJHO M3 BEAYLIMX MECT Cpeau
HauboJee MOMyISIPHBIX KUHOIIPOU3BEACHUN aMEPUKAHCKOTO MPOKaTa 3a BCIO HCTOPHIO.

Pabora ¢ nanHbIM (pUIBMOM BBI3BAJIA Y CTYIEHTOB 0OJIBIION HHTEpec. MHOTHE U3 HUX yXKe
3HAKOMBI € 3TUM (PUIBMOM, KOTOPBIH, IO CIIOBaM CTYACHTOB, IEHCTBUTENBHO MPOU3BET Ha HUX
Oonblioe BreyariaeHue. ToT (akT, uYTo QUIBM H300UIYeT COOBITUSAMH, HMMEIOLIINMH
ucropuueckoe 3HaueHue st CIIA u Bcero mupa, Chirpai BaXXHYIO POJib B ompeeiaecHuu Gopm
paboThI U NPEUIOKEHHBIX 3aaHusAX. B 1mukie 3aHATHi 0 pa3paboTKe METOIUYECKOT0 TOCOOUS
no (GuIbMy NPUHAIM y4dacTHe 15 CTymeHTOB S5 Kypca HampaBieHus «Teopus M MeTOauKa
IPEernoIaBaHMsi HHOCTPAHHBIX SI3BIKOB U KyJIbTyp». CTYAEHTHI ObLIIM pa3OUTHl HA TPU TPYIIIBI IO
5 yenoBek. [Ipu pabore Haa KaxaoW 4acThio (UIBMA, CTyJIEHTaM Mpeaiaraioch oOpamiaTh
BHUMaHME Ha TPU OCHOBHBIX HarpaBlieHHs: 1) paboTa ¢ JIEKCHKON M rpaMMaTuKOi (parmenTa;
2) 3aaHus Ha TIOHUMaHHUE COJACP)KaHUs TPOCMOTPEHHOTO (parMenTa; 3) 3a/iaHusl, CBSI3aHHBIE C
UCTOPUYECKHMMH M KYJIbTYPHBIMHU (pakTaMu KOHKpETHOro ¢parmenrta. Pa3pabarbiBas 3amaHus
JUIsL TIepBOM dYacTW (uiIbMa, Kaxaas Tpylma COCPEAOTOYMIach Ha CBOEM BHJE pPabOTHI
[Ipucrymnas k pabore Hal cleAyIoLel YacThio GuibMa, TPYIIbl MEHSUTUCH M TAKUM 00pa3oM Bce
CTYJEHTBI UMEJI BO3MOXKHOCTh MPUHATH y4acTHe B pa3pabOTKe 3a/laHuil pa3HbIX HaIlpaBJICHUN
paboThI.

3aganme 2: cpasnume u_conocmasbme 06e_cmamvl_(Ha _pYyCCKOM U _aHSIUUCKOM
A3LIKAX), 8blOCAUME U _NOACHUME Neda202uyecKue u_memoouyeckue npodiembl, u
Npeoslodcume _ 8aApUAHm__Ux _peuetus, NnpooeMOHCMPUPO8AE _MeopemudecKue
SHAHUS U NPAKMUYECKULL ONblM_ 8 NPEenooasanuil UHOCMPAHHbIX A3bIK08, d_MAaKICe
VYMEHUEe _ OCYUECMEIAMb __ MENCKYAbmYpPHoe _obwenue ¢ npeocmasumensimu
UHOA3bIYHOU Kyabmypsl npo npogeccuonanvrvim memam (IIK-4).

Are You Wasting Your Time Watching Foreign Language Movies?
By Olly Richards

I’ve watched hundreds of movies over the years to help me to learn one language or
another. I bet you have too. Who doesn’t like a good movie? And even better if it’s in your target
language! The thing is, I don’t do it much any more.

At a certain point, I grew a bit suspicious of that stock language-learning advice every man
in the street will give you: “Oh, you want to learn a language? Well, you should watch movies!
You’ll get to hear how people really speak!”

How Movies Can Help

There are some good reasons for watching movies in French as a beginner in the language.
Here are some of them:

*You can get used to the sounds and rhythms of the language, and certain cultural
idiosyncrasies as well.

* You might notice certain words/phrases that crop up often.



« It helps to consolidate language that you have been learning elsewhere. For example, if
you’ve learnt a word in a textbook and hear it later in a movie, that might help it to stick.

* Motivation is key to learning a language. You love French cinema, so that passion for the
culture will to motivate you.

« If you’re creating a French immersion environment at home (one of the most powerful
things you can do), watching movies would be a good part of that.

« If you’re going to spend your evening watching a movie anyway, better for it to be in
French than English.

Exactly! I told you it was a good thing to do!

Take another look at the list. Notice that all of these things, as useful and supportive as
they are, are peripheral to actually learning the language.

Why Movies Don’t Help

Now let’s look at the other side of the coin and see if a different picture starts to emerge.

* The language level is way too high for you to understand most of what goes on.
Improving in a language requires you to be able to notice interesting features of the language
from the things people are saying. For that to happen you need to listen to language that’s
slightly above your current level (this is known as comprehensible input)

» Watching a movie is a passive experience, with no interaction. Patricia Kuhl’s fascinating
study of young children’s learning showed that those who learned passively (through watching
TV) improved far slower than those who interacted with a real person. OK, you’re not a child,
but you get the point!

* You’re not really listening. Don’t be under the impression that you’re really listening to
the language. If you’ve got subtitles on, what you’re actually doing is reading. And you’re
reading in English. OK, you can still hear the French being spoken, but it’s not the focused
listening you thought it was.

* Movies are long! What other learning activity would you spend 2 hours on, without
varying it, or trying other things?

* You can’t focus. And during those 2 hours, how much are you really focusing on the
language? You’re probably trying to enjoy the movie at the same time, which means inevitably
you’re going to spend a lot of the time more focused on the subtitles and the story line than the
French that’s being spoken.

* [t’s impractical to look up words in the dictionary. OK, you can look up the odd word,
but no more than that if you actually want to reach the end of the movie!

* There’s no accompanying text/transcript to help you. Even if there was, it’d be too long.
Compare that to a short dialogue in a textbook which you can rip apart and learn from, go back
over and analyze when you want to understand something. (Even if you have subtitles in French,
it’s not the same — it’s usually paraphrased, and you only get one line on screen at the time.)

* You can’t listen multiple times (without a huge time commitment). Really improving
your listening skills in a language means listening to a recording multiple times, listening
intently and trying to notice new things each time. Try doing that with a 2-hour movie!

10 Ways To Exploit Foreign Movies

So, how can you make the most of the time you do spend in front of the TV?

1. Try to find movies that you’ve already seen, but dubbed in French. The fact that
you know the story will help you understand what’s going on.

2. Watch the same movie over and over, rather than a new one each time. The
repetition will help you notice language and help words and phrases to sink in.

3. Turn off the subtitles! They distract you from noticing new things in the language.
A good trick is to watch a movie once with subtitles, so you understand exactly what’s going on,
and then watch it lots more times with the subtitles turned off.

4. Don’t stop and start the movie to look things up in the dictionary. Probably the
biggest value in watching movies is exposure, rather than specifically learning new things. Just
let it roll.



5. Instead, you can keep a notebook next to you and jot down words and phrases that
catch your attention. Don’t look anything up in the dictionary (you can do that later), just jot
down things you want to remember.

6. Whatever you do, watch things you enjoy!

7. If you can find the script for a movie you like, move heaven and earth to get it! It
will be one of the most valuable resources you can find.

8. Whilst watching, try to engage with the story line. Ask yourself consciously:
“What did he just say?” “What’s happening now?”

9. If you do understand something that’s said, repeat it aloud...essentially try to find

ways to make the viewing experience interactive rather than passive. But I’ve left the biggest
hack of all till last.

10. Watch TV series rather than movies. Episodes of TV series are shorter, and the
language used can be simpler than in a lot of movies. Best of all, you can harness the power of
repetition.

From episode to episode (which can add up to 20+ hours over the course of the series),
there’s a lot of repetition in the language that’s being used. This is because the topic/theme of the
drama will usually stay constant, and each character tends to have a well-defined personality,
talking in a specific way and using the same words and expressions over and over.

This repetition is incredibly valuable for you as a learner and will help you notice things
much more easily than one stand-alone 2-hour movie.
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Paznen 4. Homework - for and against
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MENCKVIbMYDHBLU Ouano2 8 npodeccuonanvhwvix cchepax oowenus (IK-4)

A «1MHO3aBpa» yOuTH!
B anenuiickom Manvbopo o6wsasunu Koney 0OMAUHUM 3A0AHUAM

HeckazanHO MOBE3JI0 YYEHUKAM CEIbMbIX KJIacCOB MIKOJbI CBsiTOro J[>KOHa B aHTJIMIICKOM
ropone Manb0opo: WX AUPEKTOP COBEPIIMI OECIPUMEpPHBI TOCTYMOK — OH OTMEHWII
JIOMaIlTHUE 3a7aHus.

H3BecTue 0 HECIBIXaHHOM JIOCENIE SKCIIEPUMEHTE CTajno B bputanuu HOBOCTHIO AHA. UTO M
MOHATHO: OTMEHHUTHh CYIIECTBOBABIIYIO Ha TMPOTSHKEHUH BCero XX BeEKa W Ka3aBIIYIOCS
HE3bIONIEMOM TPAJUIIMI0O HE OCMENUBAICS HH OJHMH, JaK€ CaMbli PAJUKAIBHO MBICISIINN
Oputanckuii memaror. JlomammHue 3adaHWs, KaK Ka3aJoCh, IPOYHO BOILIA B YHUCIO
HEIPEJIOXKHBIX UCTUH Hallel ku3Hu. OJJHAKO, KaK BBISICHSIETCS, TaK TOJIbKO Ka3aJI0Ch.

Hoxrtop Ilatpuk Xe3nByn, BO3rIaBiIAONMNA CpeaHIow MmKony Cesaroro [[xoHa, cuuTaer,
YTO 3aJaHusg Ha JIOM €CThb «OTXKMBIIMWW CBO€ JMHO3aBp», HYXIAIOIIUNCA B paJuKaIbHON
MojepHU3aIui. UTo MPUHYIUIIOBKA JOMalTHEH paObOoThl €CTh OECTOJIKOBOE 3aHATHE JJISI CaMHUX
IIKOJILHUKOB | JIMIITHSISL HArpy3Ka 7Sl 00sI3aHHBIX MPOBEPSATH UX JOMAITHIO paboTy yUUTENeH.
[To mpicnum moktopa Xe3nByaa, CBOOOJAa OT HaBsI3aHHBIX IIKOJOW 00S3aTEIbHBIX JOMAITHHX
YPOKOB CMOXET IO3BOJINTh YYallEMYCS CaMOMY pelaTh, YTO €MY HMHTEPECHO M 4YTO HET, U
BBIOMPATH I ce0s T€ 3aHATHS, KOTOPHIE CTAaHYT TBOPYECKHMMH W TMPOMYKTHBHBIMH, TaK Kak



JienaTh OH UX OyzAeT 1o 1o0poit BoJie M COTIACHO JIMYHBIM ycTpeMileHUsIM. «OHM TOIDKHBI OyIyT

HAay4uTbCSI TOMY, KakK YYUTbCS, — TOBOPUT JIUPEKTOP O CBOUX YYE€HUKaX. — MbI
nepenuuoBbiBacM noMaliHue 3aganud g XXI Beka. Mbl meiTaeMcd NOKa3arh JAETSAM, 4YTO
pabota Ha JOM — 3TO He 00y3a, HO CBOOOIHBIN Tpolecc Mmo3HaHUsA.» OTMEHUB IEIUKOM H

IOJIHOCTBIO 3aJjaHMsl Ha JIOM JJIsl CEMHUKJIACCHMKOB, IHUPEKTOpP 3aMETHO Ype3al KOJUYECTBO
JIOMAITHEeH paboThl U IS ydammxcs 8-X U 9-X KJ1accoB.

Hoktop Ilatpuk Xe3nByJ HE COMHEBAETCS, YTO JETU HE 3JIOYNOTPEOST OKAa3aHHBIM UM
JOBepUeM U He 3a0pocAT KHUTU U Y4eOHUKHM Kyna mojajibiie. B 3ToMm, olHAaKo, OTHIOAb HE
yYBEPEHBI poanuTenu Tex 250 ABEHaALATUIETHUX YYaIUXCsl, KOTOPBIE B MOPSIKE SKCIIEPUMEHTA
OCBOOOKJEHBl TUPEKTOPOM HX IIKOJBI OT JOMAIIHEero «oOpoka». Tak, mama oJHOrO U3
«OCBOOOXIEHHBIX» cKa3aya: «Mos 104b BCEraa Tropauiach cBoel gpomarmHeil padoroit. K romy
Ke 3a7jaHus ObUTH JUTsl Hee HeOOXOIUMBIM CTUMYJIOM K pabote. U s oueHp 03abodeHa Tem, 4To
JOKTOpP X€3/IBYX CYUTAET BCE ITOU HEHYKHOM IIOTEpEN BPEMEHN.

Her Mexnay TeM HHKakuX OCHOBaHMN COMHEBATBHCS, YTO BOIIPOC YCIEBAEMOCTH MPEXKIE
BCEr0 OCTAJIbHOTO BOJHYET M OTBAKUBIIETOCS HA CMEJIbINA SKCIIEPUMEHT nearora. Tem nade 4ro
€ro IIKOJIa JIOCeNe JAEMOHCTPHUPOBAIA aKaJIeMUUYECKHE YCIEXH BBIIIE CPEIHEro ypoBHA. Tak, B
IPOIIOM Y4eOHOM IOy Ha BBITYCKHBIX 3K3aMEHAX Ha «IIATh» U «UETHIPe» coalu 69 MpOoLEeHTOB
ydamuxcs mkoibl CsaToro J[)koHa, Torna Kak CpelHAN MoKa3aTeiab OTIIMYHUKOB U XOPOIIMCTOB
CpeIy IIKOJbHBIX BBITYCKHUKOB paBeH B AHIIIMM 53,7 MpoLeHTa.

Ho croare Ha MecTe M HE ABUIaThCsl BIIEPEd, 0 MHEHHMIO PYKOBOJAMTENS IIKOJBI U3
Mansbopo, He ecTh 3ajor ycmexa. [lo3ToMy OH pEIIUTENbHO <«IIOJMHUCANCS» Ha
SKCTICPUMEHTAIBHBIA TPOEKT, pa3paboranHbli KoponeBckum obmiectBoM uckyccts (KOWN),
OJTHOM M3 33/1a4 KOTOPOTO KaK pa3 U SBJISIETCS «CTUMYIMPOBAHUE YUAIIUXCS K TOMY, YTOOBI OHH
YUUJIUCh PacTopsDKATbC CBOMM COOCTBEHHBIM BPEMEHEM». JTO «CBOE COOCTBEHHOE BpEMsi»
OTMEHOH IOMAIIHUX 3aHATUI IUPEKTOP IIKOJIbI UM U MPEAOCTaBUI.

OtmeHa goManiHel paboThl — HE eJUHCTBEHHAsI HOBALIMS, KOTOPYIO alipoOUpPYET CEeroaHs
cpeassst mKkosna B Mans60opo. 31ech OTHBIHE OyIyT peXe MOIb30BAThCS TAKUM MHCTPYMEHTOM
yueOHOro mpoiiecca, Kak BbICTABJICHHE OLEHOK, U B OOJBIIMHCTBE CIy4YaeB OLIEHUBATh PabOThI
Ipyr Japyra OyAZyT caMmMM YydJamuecs, HO He HX yuuTens. B cBoell «iIpokiamanumy,
00HapoJJOBaHHOM Ha UIKOJIBHOM BeO-caliTe, JUPEKTOP LIKOJBI 3asBUJI, YTO «HE CYLIECTBYET
TaKOI'0 IOHATHS, KaK «HenpaBuibHO». KakoBo? PeBomtonus, Aa U ToabKo!

Opnako HagOOHO CMOTPETh B KOPEHb: PEBOIIONUIO B METOIMKAaxX OOydeHUs HIIET He
OJIMHOYKa- 3KkcriepuMenTarop Ilarpuk Xe3nBynd, HO cucTtema oOpa3zoBanus bpuTaHuu B 1EIOM.
Takux, KaK JUPEKTOp IMIKOJIbI W3 Manp0opo, 3Ta cucTeMa TOoOIIpsieT, a He orropraer. Ha
IPOJBIKEHHE B JKU3Hb OSKCIIEPHUMEHTAIBHBIX MeToZ0B KoponeBckoe 0O0IIecTBO HCKYCCTB
MOJIYYUJIO OT OPUTAHCKOTO IMPaBUTENbLCTBA TPaHT pazMepoM B 40 Thicad (PYHTOB CTEPIUHIOB.
(2miH. 120 ThICSY pyOmeit). Jlecnu [xeiiMe, pykoBoauTens oTnena oopasoBanust KOU, 3asBuna,
YTO CETOIHS HOBBIE IEJAarorudecKue MEeToauKH, pazpadoranusie B KOU, ucnpiThiBatorcs B 50
mikosiax crpassl. [Ipum 3TOM moguepkuBaercs, uto pekomeHaauuu KOW BoBce He mpusbiBain
LIKOJIBI OTMEHUTH JIOMAalIHUE 3a/IaHMsI, HO BBIPAXKAIM JIMIIb CBOE MHEHHE, a UMEHHO: CpeIu
TOTO, YTO 3aJ]a€TCs yYallUMCs Ha JI0M, OTPOMHOE YHCIIO pabOThl (haKTHUECKU OeCroIe3HOM.

bei1o ObI MeXIy TeM OMIMOKOW OTOXKIECTBIATH MOWUCKH HOBAaTOpoB M3 KoposeBckoro
o01iecTBa MCKYCCTB € O(UIMAIBHBIMUA PEKOMEHIAIMSAMH MHUHUCTEPCTBA 00Opa3oBaHUs. 3HaKa
paBEHCTBa MEXAYy MEPBbIM M BTOPhIM HeT. M Bu3y MmHOOpa moa 3kcrepumentamu KOMU,
pacTHpa)XMpOBaHHBIMU LIKOJIAMU-CMENIbYaKaMHU, UCKaTh HE CTOUT. BOT 1 B JaHHOM KOHKPETHOM
ciydyae OpHUTAHCKHII MHHOOpP «OTMEXeBajcs» OT COy4yacTHsl B MOKYIIEHUU Ha JOMalllHHe
3aJaHMsl, 3asBHB, YTO LIEJIEBOTO BBIJCICHUS CPEACTB Ha 3TH 1ienu KopoieBckoMmy 0OOIIECTBY
HCKYCCTB CJICJIaHO HE ObLIO M 4YTO, IO MHEHHIO MHHHCTEPCTBA, «IOMAIIHSs paboTa sBiseTCS
CYIIECTBEHHON M BaKHOW COCTABIISIONICH KaYeCTBEHHOTO 00Pa30BaHUS.

Ho pa3Be skcnepuMeHThl AenaroTcs corjiacHo Buze? Pa3Be MOXKHO BbICHpAIIMBAThH
munensuto Ha nepsanue? Henwssa. [lostomy nupexTop u3 Mansbopo yOmn «ianHO3aBpa» 0e3
JIUIICH3UH, B35B BCIO OTBETCTBEHHOCTH 3 JEP3KHUil MOCTYIMOK JIMYHO Ha ceOsl.



Onvea JIMUTPUEBA, Jlonoou

3apanme 2: cpasnume u_conocmasbme 08¢ _cmamv_(HA pYCCKOM U _AHSIUUCKOM
A3LIKAX), 8blOCAUME U _NOACHUME Neda202udecKue u_memoouyeckue npodieml, u
Npeoslodcume _ 8aApUAHm__Ux _peuetus, Nnpoo0eMOHCMPUPO8AE _MeopemudecKue
SHAHUS U NPAKMUYECKULL ONblM_ 8 NPEenooasanul UHOCMPAHHbIX A3bIK08, d_MAaK}Ce
VYMEHUEe _ OCYUECMEIAMb __ MENCKYAbmYpPHoe _obwenue ¢ npeocmasumensimu
UHOA3bIYHOU Kyabmypsl npo npogeccuonanvrvim memam (IIK-4).

Homework hell
Ayelet Waldman

Today's 7-year-olds must do interviews, look through thousands of words, and answer 60
math questions in four minutes. This homework mania doesn't teach kids anything except that
life is full of pain.

It was the night we wove an Iroquois cradle board out of natural fibrous materials that
drove me over the edge. It was 9 p.m., an hour after bedtime, when Sophie suddenly remembered
that in addition to a written report, her Native American history assignment required a visual
presentation.

“It’s OK, I can do it,” she said. “I just need some hemp.”

Frankly, so did I.

I hate homework. I hate it more now than I did when I was the one lugging textbooks and
binders back and forth from school. The hour my children are seated at the kitchen table, their
books spread out before them, the crumbs of their after-school snack littering the table, is
without a doubt the worst hour of my day. If my son Zeke’s teacher, a delightful and intelligent
woman, were to walk through my kitchen door between 3:30 and 4:30 p.m. on a weekday, I
could not guarantee her safety.

School for Zeke is work, and by the end of a seven-hour workday, he’s exhausted. But like
a worker on a double shift, he has to keep going. When, halfway through kindergarten, we had to
break it to him that this wasn’t a one-year gig, that in fact he was looking at, conservatively, 17
more years of school, the expression on his face was one of deep, existential despair. That
evening he calculated that the next time he could count on being really, truly happy was in 60
years, when he retires.

Another mother described the weekly timed math tests mandated by her kids’ teacher.
“Sixty problems correctly answered in four minutes. We parents are supposed to stand over our
kids with stopwatches. My children are very different from each other, but they have this in
common — they have both been in tears due to their fear of failing these insane tests. Mind you,
these children are 7 years old.”

How would we be spending our time if we didn’t have to slave over these piles of mind-
numbing make-work? Maybe some kids would be vegging out in front of the television or
computer gadgets, but I would guess that’s not what would be going on in my house, or in most
others. Instead, we’d do the things we rarely have time for during the week, like go for bike rides
or shoot hoops. My kids might even occasionally enjoy the opportunity to be bored. You
remember boredom, don’t you? That state where the imagination is forced to take over and
create entertainment?

Harris M. Cooper, the director of the Program in Education at Duke University and author
of “The Battle Over Homework: Common Ground for Administrators, Teachers, and Parents,”
tells me that there is no correlation between how much homework young children do and how
well they comprehend material or perform on tests. Why? For a number of reasons. Because
their attention spans are just too short — they can’t tune out external stimuli to focus on material.
Second, younger children cannot tell the difference between the hard stuff and the easy stuff.
They’ll spend 15 minutes beating their heads against a difficult problem, and leave themselves



no time to copy their spelling words. Finally, young children do not know how to self-test. They
haven’t the faintest idea when they’re making mistakes, so in the end they don’t actually learn
the correct answers. It isn’t until middle school and high school that the relationship between
homework and school achievement becomes apparent.

So why the hell do Zeke and I have to spend every afternoon gnashing our teeth over the
communicative and associative properties of numbers when we could be playing catch?

The reasons, Cooper says, extend beyond Zeke’s achievement in this particular grade.
Apparently, by slaving over homework with my son, I am expressing to him how important
school is. (Of course, this rationale assumes that I'm not also expressing rage, or muttering
curses about the authors of Zeke’s math textbook.) When younger kids are given homework,
Cooper says, it can also help them understand that all environments are learning ones, not just
the classroom. For example, by helping calculate the cost of items on a trip to the grocery store,
they can learn about math. The problem is, none of my children’s assignments have this real-
world, enjoyable feel to them. My children have never been assigned Cooper’s favorite reading
task — the back of the Rice Krispies box. Instead, we’re up all night weaving hemp.

The final, and perhaps most important, reason to assign homework to young children, says
Cooper, is to help them develop study habits and time management skills that they’ll need to
succeed later on in their academic careers. If you wait until middle school to teach them these
skills, they’ll be behind. I suppose this makes sense. Spending their afternoons slaving over
trigonometry and physics will come as no surprise to my kids. By the time they’re in seventh
grade they won’t even remember what it’s like to spend an idle afternoon.

According to Cooper all three of these rationales are based on the idea of keeping
homework simple and short, and gradually building on its amount and complexity. The guideline
educators typically use is the 10-minute rule. Children should be assigned 10 minutes of
homework per grade per night, starting in first grade.

But what about those long-term homework projects that involve a lot of “integration of
skills” — that favorite phrase I’ve heard again and again in all my children’s classrooms?
Sometimes the only skills being integrated are those of procrastination and panic, and those are
plenty finely honed around our house by now.

Take heart, parents, and bring the quotes from the homework guru to your children’s
teachers. I did. When I e-mailed Zeke’s teacher to say he was too loaded down with busywork,
she agreed and said he shouldn’t do more than half an hour of homework every night. She
instructed me to draw a line at the bottom of the page once we’ve both had enough, no matter
where he is on the assignment.

Last night was the first of the new daily routine. After soccer practice we set out the
homework on the kitchen table. A page of spelling, two of math, a sheet of cursive. We got
through the math OK, with me trying to hide the fact that I had to count on my fingers to check
his work. He labored over the cursive, making rows of perfect “u’s” and “w’s,” the tips of his
fingers white on the pencil, his tongue sticking out the side of his mouth. Then it was on to
spelling. We made it almost to the end of the page, to the paragraph full of errors to correct. He
made his proofreading marks, and as he got ready to copy out the corrected paragraph I looked
up at the clock. It had been 40 minutes.

“That’s enough, buddy,” I said. “You did a great job.” And I drew a line.

Ayelet Waldman is the author of "Love and Other Impossible Pursuits," "Daughter's
Keeper" and of the Mommy-Track mystery series. She lives in Berkeley, Calif., with her
husband, Michael Chabon, and their four children.
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Pasnea 6. Motivation in the classroom

3agauue 1: nucomenno nepeoaume HA  AHSIUUCKOM  A3bIKE  COOEPAHCAHUE
DVCCKOA3LIYHO20  MEeKCmd,  OeMOHCIMPUPYSL  20MOBHOCMb  OCYUECMEIISANb
MENCKYIbMYDHBIU Ouanoe 6 npodeccuonaivhvix chepax oowernus (IHK-4)

MoTtunBanusi 00y4eHHsl CTYJI€HTOB NPO(eCCHOHATBHBIX YUpe:KIeHU I

3HaHUE WHOCTPAHHBIX S3BIKOB, OCOOCHHO AHTJIHUICKOrO, SBISETCS HEOOXOIUMOCTBIO IS
COBPEMEHHOI0 00pa30BAHHOIO uesloBeKa. BiajeHne MHOCTpaHHBIMM A3BIKAMH IPEIOCTABIISET
IIMPOKHUNA CIIEKTP BO3MOXKHOCTEH, HAUYMHAS OT IMPOCTOro OOIEHUs C APY3bsiMU B ceTu VIHTepHeT
70 peaJn3aluy  IMOTEHLUUAJIbHOM BO3MOXHOCTH  TPYAOYCTpOMCTBAa Ha  IPECTHIKHYIO
BBICOKOOIUIAYMBAEMYIO DPa0OTy. 3HaHME MHOCTPAHHBIX S3BIKOB IO3BOJISIET YCTAHABIMBATH
IIMPOKHE 00pa30BaTeNbHbIE, KYIbTYpHBIE U NMPO(ECCHOHAIbHBIE KOHTAKThl. OHAaKO, HECMOTPS
Ha 0CO3HaHHE HEOOXOIUMOCTH CBOOOTHOIO BJIQJCHUS MHOCTPAHHBIM S3bIKOM M IOHUMaHHE €TO
3HAaYMMOCTH B peaH3allMy NOTEHIIMAIbHBIX BO3MOKHOCTEH Oy IyIIMM CHEIIHATUCTOM, CTYICHTHI
KOJIJIEJKA, MO-IIPEXKHEMY, HE YIENSAIOT AOJKHOIO BHUMAaHMS €ro M3y4EHHIO M HEJOCTaTOYHO
XOPOIUIO UM BIaeioT. Mi3yueHrne MHOCTPAHHOTO S3bIKa — MPOLIECC CIOXKHBIN, TPEOYIOUIH MHOTO
BpEMEHU U cuil. Y OOJBIIMHCTBA CTYACHTOB KOJIJIEIDKEH HET JKeJaHUs IPEeooJieBaTh ITH
TpyaHoctd. Okono 70% o0O0ydaromuxcss HYKJAIOTCS B MOMOIIM O TIOBBIIICHUIO MOTHBAIIMH
U3y4eHHs] MHOCTPAHHOIO S3bIKa W TJABHOM LENbI0 Ul MHOTMX CTYJEHTOB CTaHOBUTCS HE
NOJy4YEeHUE 3HAHMM, 7151 CBOETO Pa3BUTHSL, A JKEJIAHUE MOIYIUTh 3a4eT.

[lpuunH, OOBSICHAIOUIMX OCHOBHbIE MPUYMHBI CHUXKEHUS MOTHUBALMM HU3Yy4CHMS
MHOCTPAHHOTO S3bIKa OBLJIO BBISABICHO JI0BOJILHO MHOTO:

— HU3KHUHA YpOBEHb 3HAHUH, MOJIYYEHHBIX B X0J/I€ U3YyYE€HUsI MHOCTPAHHOTO S3bIKa B ILIKOJIE
(45% ygamuxcs),

— ciaboe mpeAcTaBlIeHue 0 HEOOXOAUMOCTH JalbHEHIIIEro UCI0Ib30BaHUs HHOCTPAHHOIO
a3plka B peanbHol xu3HU (30%), ogHako (5%) mpeanojararoT KOMMYHUKAIMIO HAa U3y4aeMOM
A3bIKE TIPU BBIE3/IE 3a IPAHUILY B KAUECTBE TYPUCTOB, P MOCEIIEHUH POACTBEHHUKOB U T.I1.;

— HETPUSA3HEHHBIE OTHOILICHMS, CIOKHBIIUECS C MEJaroroM, 00ecrneurnBaloUIM MPEIMET
(5%);

— CJIO)KHOCTHU C BOCHPHUSATHEM M 3alIOMUHAHHEM OOJIBIIOT0 00beMa TEeKCTOBOIO MaTepHasa
(20%).

[TosTomy, rnaBHast 3aada, KOTOpas CTOUT IEpe] MPEeroaaBaTesieM, 3TO HEOOXOIUMOCTb
CO3/IaHMs HA 3aHATUU TAKMX ICHXOJIOrO-IEeIarornyeckux yCJIOBUH, MPU KOTOPBIX y CTYICHTOB
MOSIBUTCS OCO3HAHWE 3HAYMMOCTH, 3aMHTEPECOBAHHOCTh M KEJAaHME M3y4aTh HWHOCTPAHHBIN
A3BIK.

OO6pa3zoBarenbHble CTaHIAPTHl HOBOTO IIOKOJICHHS OCHOBAHBI Ha KOMIIETEHTHOCTHOM
H0JX0/1e, IpeaycMaTpuBaomeM GopMUPOBAHHUE JECITH OOLIMX KOMIIETEHIIMH: OpraHu30BbIBATh
COOCTBEHHYIO JIeSITENIbHOCTh; NPUHUMATh pEUICHHS B CTAaHJAPTHBIX M HECTaHJAPTHBIX
CUTyallUsIX W HECTH 3a HHMX OTBETCTBEHHOCTb, OCYLIECTBIATh IOUCK M MCIIOJIb30BaHHE
uHpOopMaLnu, HeOOXO0IUMOH I MPO(ECCHOHANBHOTO M JINYHOCTHOTO PAa3BUTHUS; UCIIOIH30BaTh
UH(POPMALMOHHO-KOMMYHUKAIMOHHBIE TEXHOJIOTUUM B TNPO(PECCHOHANBHON AEATENbHOCTH;
paboTaTh B KOJUJICKTHBE M KoMaHze, ((EKTUBHO oOmIaTbcs ¢ Koieramu; Oparb Ha ceds
OTBETCTBEHHOCTh 32 palbOTy 4JICHOB KOMaHAbl PE3yJbTaT  BBINOJHEHUS  3aJaHMd;
CaMOCTOSITENIHO OTPENeNATh 3a7auu NMPo(hecCHOHAIBHOTO TMYHOCTHOTO PAa3BUTHS, 3aHUMATHCS
caM000pa30BaHHUEM.

OcHOBHBIMU ~ cpencTBaMH  (OpMHpPOBaHUSA 0a30BBIX KOMIIETEHIMH Tpu 0OydeHHH
MHOCTPAaHHOMY 3BIKY BBICTYHAIOT 0coOble (OpMBI M METOAbI MOAAYM MaTepuana. [ 1aBHas
3aJada, KOTOpas CTOMT IiepeA NpenojaBaTeleM, 3TO pPACKPBITh TBOPYECKUHA MOTEHIIHA



CTYJICHTOB, HAaWTH TaKue CpEACTBA, KOTOpble NpoOYKIamu Obl MBICIMTEIbHYI0 aKTUBHOCTH
CTYJCHTOB M HMHTEpeC K MHOCTPAaHHOMY f3bIKY. B pemieHuMM 3Toi 3amauu Ha NEpBBIA IUIaH
BBIXOJT AKTUBHBIE METOAbI OOydYeHHUs, KOTOpble MOTHBHPYIOT OOy4amomuxcs K
CaMOCTOSITEIbHOMY U TBOPYECKOMY OCBOEHUIO MaTepuaa.

AKTUBHBIE METO/bI 00Y4EHHUS MOTYT OBITh HMCIIOJB30BaHBl HAa PAa3HBIX ATarax y4yeOHOTro
npouecca. Hanpumep, B ayIWTOPHBIX 3aHATHUSX 1O MHOCTPAHHOMY  S3BIKY MOTYT
MCIIOJIb30BaThCSl TAKUE METOAbI, KAK MHTEIJIEKTyaJIbHbIE PA3MUHKH, JEJIOBBIE U POJIEBBIE UIPBHI,
JTUCKYCCHUHU, PeaJIbHbIE KU3HEHHBIE CUTYaLIUU.

Kax mokaspiBaeT mpakTHka, CTyJEHTBl IPUHUMAIOT aKTUBHOE YYacTHE B JUCKYCCHUSX IIO
aKTyaJIbHBIM JJIsl HUX IpobiieMam, Hanpumep, «Haanucu Ha onexne: 3a U mpoTuBy, «Pearnen nu
BUPTYaJIbHBIA MUDP?», «IKOJIOrMYECKHE KaTacTpO(bl: CIy4alHOCTh WM 3aKOHOMEPHOCTH?»,
«Bo3MoxHa 11 1I000Bb Ha Pa3HBIX SA3BIKAX?» U JIp.

3amava memarora COCTOMT B TOM, YTOOBI YBII€Yh CTYJACHTOB MPOOJIEMON U MPOIECCOM €€
IyOOKOrO HCCIEI0BaHUSA, CTUMYJIHPOBATh TBOPYECKOE MBIIUICHHE IPU TOMOIIM yMEJO
IIOCTaBJIEHHBIX BONPOCOB. BO BpeMs OUCKYCCHM CTYAEHTBHl y4arcs OTCTaWBaTh CBOK TOUYKY
3peHus Mo mpodiiemMe, CIyIIaTh U CIBIATh IPYTUX, TEPIUMO OTHOCUTHCS K MHOMY MHEHHUIO,
COBMECTHO IpUHUMaTh pemieHus. [lanHas ¢popma paboThl pa3BUBAET y peOT TaKue JINYHOCTHBIE
KayecTBa, KaKk MHUIMATUBHOCTh, KOMMYHHKAOEIbHOCTb, ToJepaHTHOCTh. CoBMecTHas pabora
IPEenoJiaBaTess U CTYIACHTOB IO PEIICHUIO aKTYyalbHbIX Mpo0JIeM pa3BHBAEcT yMEHHE OOLIaThCs
npyr ¢ apyrom. CienoBaTenbHO, y4acTHE B IUCKYCCHH (POPMHUPYET Y CTYAEHTOB KOMIETEHIIMU
paboTbl B KoOJUIEKTHBE, 3(()EKTUBHOrO OOIIEHUS, NPUHATHS PEUICHUH B CTaHIApTHBIX |
HECTaH/IaPTHBIX CUTYalUsIX U YMEHUSI HECTH 32 HUX OTBETCTBEHHOCTb.

Takum o6pa3om, B mporecce akTUBHOTO OOYyYEHHsI CTYAEHTHI OBJIA/IEBAIOT IIEJIBIM PsIIOM
BaXHEHIIMX KOMIIETEHIIMI, 0CO3HABAaTh CBOW LIETH U MOTPEOHOCTH, OTOHMpaTh HEOOXOIUMBIE
MaTepHajbl, MOJIb30BAThCA PA3IMYHBIMH BHAAMH HH()OPMAIIMH; OCMBICIMBATH U OOCYXIaTh
pe3yabTaThl CBOCH AEATENHHOCTH, B3aMMOJICMCTBOBATH C MPEMoOJIaBaTelieM M MEXIYy COOOM;
AKTUBHO MBICIUTh M I[I03HABaThb JACUCTBUTEIBHOCTh IIOCPEACTBOM HWHOCTPAHHOIO S3bIKA,
N0ObIBaTh HEOOXOAMMBbIE 3HAHUS W YMEHUS M YCHEIIHO HCIOJb30BaTh MX B MPAKTUYECKOM
NEeSITeIbHOCTH, YTO IO3BOJSET HE TOJBKO MPOOYAUTH MHTEPEC K HM3YYCHHUIO HHOCTPAHHOTO
A3bIKa, HO U MOBBICUTH UX YPOBEHb MOTHBAIIHU.

3apanme 2: cpasnume u_conocmasbme 08¢ _cmamv_(HA pYCCKOM U _AHSIUUCKOM
A3bIKAX), 8blOeIume U _NOsCHUmMe neoazocudeckue U _memooudeckue npoonemvl, u
NpeoslodCume _ 8aApUaAnm__ux __peuleHusl, NnpooeMOHCMPUPO8as _meopemudecKue
SHAHUA U NPAKMUYECKULL ONbl_6 NPenooasanuil UHOCMPAHHbIX A3bIK08, d_MAKHCe
VMEHUe _OCYWeCme/isimb __ MeNCKYAbMYpPHoe _ 00ueHue ¢ npeocmasumensimu
UuHos3bIYHOU KyIbmypsl npo npogeccuonanvrvim memam (IIK-4).

Factors in Student Motivation
Authored by: Steven C. Howey
Educators across the country are frustrated with the challenge of how to motivate the ever
increasing number of freshmen students entering college who are psychologically, socially, and
academically unprepared for the demands of college life. Such students often exhibit
maladaptive behavior such as tardiness, hostility towards authority, and unrealistic aspirations.
The standard approach is to address the problem as an academic issue through remedial or
developmental instruction. Developmental education programs however do not address the
whole problem. Lack of motivation is not limited to the academically weak student. Successful
remedial and study strategies courses aimed at the underprepared student have demonstrated that
students who really want to improve their skills can do so when motivated. However, even the
best remedial instruction programs have failed to positively impact the student who is both
underprepared academically and unmotivated. When students have both a lack of academic skills



and lack motivation, the greater problem is motivation (Kelly, 1988). Faculty often have neither
the time or inclination to address difficult motivational issues in the classroom, consequently, the
task of trying to effectively motivate such students often falls to academic advisors.

Opinions about the role of motivation in academic achievement and what can be done
about it vary widely among college faculty, administrators, and student services professionals.
Consideration about unmotivated students opens a Pandora’s box of questions: Can anything be
done about these students? Can motivation be taught? What kind of strategies can be used to
influence motivation? Is this time wasted that might better be used on those students who are
already motivated?

The problem of devising effective strategies that influence motivation relies initially on the
identification of specific motivational factors. The histories of psychology and education are
abundant with research on motivation and its effect on behavior. The study of motivation in
education has undergone many changes over the years, moving away from reinforcement
contingencies to the more current social-cognitive perspective emphasizing learners’
constructive interpretations of events and the role that their beliefs, cognitions, affects, and
values play in achievement (Pintrich and Schunk, 1996).

Using theory in successful institutional practice

How then can educational institutions use these identified motivational constructs to help
students be more successful? Colleges must move beyond developmental instruction alone and
address motivation issues in a more comprehensive manner. One important consideration is early
identification of and attention to at-risk student problems. It is well documented that addressing
retention issues early in the student’s first year of college is critical. Historically, at least half of
all students who drop out of college do so during their freshmen year (Noel, 1985; Terenzini,
1986). Many of these students leave during the first six to eight weeks of their initial semester
according to Blanc, Debuhr, and Martin (1983). These statistics have remained relatively
unchanged in recent years.

Colleges nationwide do a good job identifying new freshmen students who are
academically at-risk. Institutions use a number of academic assessment instruments e.g., ACT,
ASSET, COMPASS, SAT, and ACCUPLACER. Since assessing motivation is less standardized
and less common at educational institutions, another option may be to consider already identified
motivational differences between academically prepared and unprepared students. Use of
informal observations or tools such as the Motivated Strategies for Learning Questionnaire
(MSLQ) can help identify these students.

In a study of academically prepared and underprepared freshmen orientation students,
Howey (1999) found clear motivational differences between academically prepared and
underprepared community college freshmen orientation students. Specifically, underprepared
students are more extrinsically motivated, see more value in study strategies offered in the
course, have low self-efficacy beliefs, and suffer more from test anxiety. Academically prepared
students, on the other hand, have more internalized locus of control beliefs, greater self-efficacy,
and are less affected by test anxiety. Academically prepared students may be better served by
emphasizing goal orientation (major selection) and related career information, critical thinking,
leadership training, or service learning opportunities. Implications are that due to identified
differences in the motivational constructs of expectancy, value, and affect, college administrators
may want to consider more homogeneous grouping, based on academic readiness, of freshmen
orientation students in order to better address individual motivational differences.

As discussed previously, early intervention is critical to improving the success rate and
retention of at-risk students. In addition to providing an opportunity for timely intervention,
freshmen orientation course material and textbooks are typically designed specifically to address
motivation and study strategies. Clearly one venue with high potential to positively impact
student motivation to succeed in college is through a customized and targeted freshman seminar
course.

What advisors can do



In addition to a systematic approach through a freshmen seminar course there are also
strategies advisors can use to influence motivational changes when meeting with their advisees
individually. The mere act of meeting with advisees on a regular basis and expressing interest
and concern beyond just their class schedule and program requirements is critical in itself. Carl
Roger’s Person Centered Therapy, including the concepts of unconditional positive regard and
reflection, influenced those of us in graduate counseling programs in the 70s and is still relevant
to our understanding of how important relational issues are to advisees. Habley (2003) states
“Advising is the only opportunity on campus in which students have the opportunity for on-
going, one on one interaction with a concerned representative of the institution.”

Warm and fuzzy relations, however, may not be enough to create significant changes of
behavior in the unmotivated student. Unfortunately, a detailed explanation of specific techniques
for changing behavior is an article or perhaps a course all by itself. We know that major and
career exploration is helpful for students who lack goal orientation.

There is another approach that may be helpful in working with students with other
motivational factors; a technique relevant to self-regulated learning and as a problem solving
approach. This technique specifically is to get the advisee more involved in the process of
coming up with their own strategies for addressing a problem. For example, rather than focusing
on how unfair or boring a particular instructor may be, students should be asked to generate their
own ideas on what they could do to improve the situation. If students can’t come up with any
ideas on their own, advisors can ask them to pick what might work best from a list of suggestions
generated by the advisor. Follow-up meetings to refine strategies will be needed.
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Pasznea 7. Innovations
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NHHOBAIIMHU B ObPA3OBAHUN

JlucrannonHoe oO0y4yeHHe — HHHOBAIlMOHHAas VHTEpHET-TEXHOJIOTUS, KOTopas craja
AKTUBHO BHEIPSTHCS HECKOJIbKO JIeT Hazal. OO 3TON TEXHOJOTMM MHOTO CHOPST, BBICKA3bIBas
BCE «3a» U «IIPOTUB», O HEH MHOIO MHUIIYT B METOJUYECKOM JIUTEPATYpE, €M IOCBALIAIOT
MPAKTUYECKHE CEMUHAphl MO OOYyYEHHUI0 W BHEJPEHHUIO B HIKOsax. /[uctaHuuoHHoe oOydeHue
CTaJI0O HEOTHEMJIEMOW YacThI0O COBPEMEHHOro oOpa3oBaHusa. UTO k€ TaKkoe IUCTAHLIMOHHOE
o0yueHue?

OTO HOBBIE TEXHOJOTMH, KOTOpPBIE MOIXOAAT AJSi OLEHKH YCHEXOB OO0Yy4aeMBIX «II0
pe3ynbTatam», a, ClIel0BaTeNIbHO, U JJIs TIOCTPOEHUS MPOTrpamMM, OPUEHTUPOBAHHBIX Ha BbIIAYY
peanbHBIX pe3ynbTaToB. TakuM 00pa3oM, AWCTAHIMOHHOE OOpa30BaHME 3HAYUTEIBHO MEHSET
MPUBBIYHBIE OTHOIICHUS YUUTENIb-YUCHHUK.

HoBble TexHONOrMHM, Cpeasl W METOABl MO3BOJSAIOT YYCHHKY BBIOpAaTh  CBOM
MHAUBUAYaAJIbHBIN 00pa30BaTeNbHbIM MApIIPYT U pacHUCAHHUE 3aHSATHH, MO3BOJISIIOT paboTaTh B
CBOEM TEMIIE, BHITIOHSIS T€ 331aHNUs1, KOTOPBIE OH BBIOpAJ cam.

Celiuac TMOSBUIUCH HOBble LHUQPPOBBIE TEXHOIOTMM B cdepe IUCTAHIIMOHHOTO
oOpa3zoBanusi. OHU BKIIIOYAIOT B ce€0sl IMCTAaHLIMOHHBIE I1aT()OPMBI, TO3BOJISAIONINE 00ydyaeMOMYy
caMOMY KOHTPOJIMPOBATh MOPSAJIOK OCBOEHHUS y4eOHOro marepuana, a Takke Oasbl JaHHBIX,
JOCTynHBIe yepe3 Internet, yTo 1Ma€T MM BO3MOXHOCTH COCIMHATHCS C BHICOKYpCaMH,



ayauoMarepuaiaMu, 6a3aMu JaHHBIX U IPYTUM IPOrPaMMHBIM 00ECTICUeHHUEM MPSIMO U3 IIKOJIBI
WIH U3 JIoMa.

Kto Hyxnaercst B Takoit popme oOyueHus?

[IpencraBum cebe, yTO MbI KMBEM B MAJICHBKOW JIepeBYIIKE, KyJa 3a4acTyio He
npue3karoT padoTaTh CHEIUATUCTBI, HO TAe paboTaeT mporpamMma mNo HWHQPOpPMATHU3ALUH.
WuTepHer ectb — yuuTensa HeT. J(UcTaHIIMOHHOE 00y4YeHHE IMPU3BAHO BOCIOIHHUTH MPOOEINbI B
3HAHUSIX TI0 OCHOBHBIM MPEAMETaM.

Bor gpyroit mpumep. B Bamem kmacce y4yuTcs peOEHOK ¢ OTpaHUYCHHBIMH
BO3MOXXHOCTSIMU, OH HE MOJKET TOCelIaTh IIKOJIY HapaBHE C JIPyruMu pedstamu. s 3toro
pebenka pa3paboTaH WHAMBUIAYaTbHBI 00pa30BaTEIbHBIN MapIIPyT, MO KOTOPOMY €0 BEIyT
YUUTENSI-HAJOMHUKH. 3aKaHUYUBAIOTCS 3aHATHUS, YXOAT MEAArory, POJUTENN €Ille HEe BEPHYIINCH
¢ pabotel, a pebeHok ocrtancs oauH. Kak ObiTh? M TyT MOXET MOMOYh JAWCTAHIIMOHHOE
oOydeHue, Belb YAaNEHHBIA TMEAaror M MHOTOYHCIEHHBIC CTYIEHTBI MPEICTaBISIIOT COOOM
CeTeBOe COOOLIECTBO, TIJ€ MOXKHO HE TOJBKO IMOJIYYUTh KOHCYJIBTALMIO TO BBITOJIHEHUIO
3aJaHdi, HO ¥ IOOOIIaTLCS.

CeroaHsi TUCTAaHIIMOHHOE OOYYECHHE MOXKET YIOBJICTBOPATHh MOTPEOHOCTH OOYYAFOIITMXCS
M0 Pa3IMYHBIM TpEeIMEeTaM, YPOBHSM CIIO)KHOCTH, (DOpMaM KOHTPOJISI U CETEBOTO OOIICHUS.
Pa3paboTunikaMu JUCTaHIIMOHHOTO Kypca IO PYCCKOMY SI3bIKY SIBIISIIOTCA y4YUTeNs -
npenMeTHUkA. OHU ke 00ECTeurBalOT peanu3ainio Kypca. IMEHHO OHU, MEeAaroru-ThIOTOPHI,
paboraroT co cryaeHtamu 5-9 m 10-11 kmaccoB, o0ydas MX PYCCKOMY S3BIKY, JHUTEpATYpE,
AHTTTUHCKOMY SI3BIKY, MaTeMaTHUKe, HCTOPUM U HEKOTOPHIM APYyruM npeameraM. Kto ke Takue
ThIOTOPBI?

THIOTOPBI — 3TO T€ K€ YYUTENs, TOJIHKO TMPENONal0T OHM U OOIIAIOTCS CO CBOUMHU
CTyJleHTaMH Tpu momomu WHTepHeT — TexHonoruid. B 00s3aHHOCTH THIOTOpA BXOJWT
COCTaBIICHUE PACTTUCAHWS 3aHSATUH, OOBSBICHUE TEMATUUECKUX TUCKYCCHUH, MPOBEICHNUE YaTOB U
BUJICOKOH(epeHINil, MpoBeJeHNEe WHINBUAYAIbHBIX KOHCYJIbTAI[Mi, MPOBEPKA BBHINOJIHEHHBIX
3a/laHuif, KOTOpbIE CTYIEHTHI MO TOYTE MPHUCHUIAIOT Ha MPOBEPKY. THIOTOP KOHTPOIHPYET
paboTy KaKJ0To CTY/AECHTA, OTCIEKMBAs KOJTMYECTBO BXOXKACHUMN, BBIMOTHEHNE 3aJaHUH, TECTOB,
ydacTue B 4arax, KOH(pEepeHIUIX U JUCKYCCHUSIX.

Opnako B mpoliecce 00y4eHUs! PYCCKOMY SI3bIKY BO3HHUKAET Dsii MpoOJieM, C KOTOPBIMHU
CTAJIKMBAIOTCS. BCE €r0 YYaCTHUKHU. TPYIHOCTH BO3HHMKAIOT HA OPraHU3aI[MOHHOM JTarle:
3a4acTyl0 B IIKOJIaX OTCYTCTBYeT HOpPMAaTHBHAas 0a3a, a TakKe Kyparop, KOHTPOIUPYIOIIUN
paboTy ydYamuxcsi ¢ pecypcamu JUCTAHIMOHHOTO OOYYEHHS, CIIOCOOHBIM OKa3aTh y4YaIlIUMCS
KBaJIM(ULIMPOBaHHYIO ToMolls. Ho HanbobIee KOIUYeCTBO BOIIPOCOB BBI3BIBAET TEXHUYECKAS
cocrapmsitomas npoekra. K coxanenuto, coou B cetu MHTEpHET cllydaloTcs OY€Hb 4acTo, ITO
ABJIIETCS OJHOM M3 MPUYMH HECHUCTEeMAaTHYECKOTO BBIMONHEHMs 3aaaHui. K TexHuueckum
mpo0biieMaM MOKHO TaK)Ke OTHECTH:

O [Tnotueiii rpaduk padboTel MHTEpHET-KITacca

U OrpanuyeHue OJHOBPEMEHHOH paboThl ciymareneil B 00pa3oBaTeIbHOM
YUPEXKJIEHUU 0 KOJIMUYECTBY paboynx MecT

O [Tonomka KoMmIBIOTEpA B KJIacce

O OrcyrctBue MHTEepHETa JOMA Y YUUTENS WIIH 00y4YaroIIerocs

U OtcyrcTBUE Java-MaIHb 1711 OOLISHUS B YaTe

Hecmotps Ha TpyaHocTH, mporpamma 1o peanuzanuu J{O ycremHo BHEeIPSAETCs B IIKOJbI.
B xypnane, rae mnpenogaBaTelIM BBICTABISIIOT CTYIEHTaM OTMETKH, CTOST, B OCHOBHOM,
YETBEPKH U MATEPKU. DTO O3HAYAeT TOJHKO OJHO: IHUCTAaHIMOHHOE OOyueHHEe CIIOCOOCTBYET
MOBBIIICHUIO YPOBHS KaueCcTBa 3HAHUM.

Ceroansi nUCTaHIIMOHHOE oOydeHHe BHeApsieTrcss u B By3ax Cankrt-IlerepOypra. 3Hauwmr,
MocJie OKOHYAHUSI IIKOJIBI CBOE€ OOy4YeHHE MOXKHO MPOJOJKUATH B TOH ke ¢opme. 3HAYUT, Y
JUCTAaHIIMOHHOTO 00y4YeHHUsI ecTh pojobkeHue. Ecth Oynyee.

Mapuna Hukonaesna Amepxanosa,
yuumesnb pyccKo2o A3vlKa U aumepamypeol,



I'BOY cpeonss obweobpazosamenvuas wixona Ne436
Ilempoosopyosoeo pationa Cankm-Ilemepbypea, nedacoe-mvromop
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What Are the Potential Benefits of Online Learning?
By Mark Aspillera

Online learning is on the rise. According to a 2013 report by the Babson Survey Research
Group, over 6.7 million postsecondary students were enrolled in at least one online class in 2011,
compared to only 1.6 million in 2002, and higher-education institutions continue to refine and
enhance their online curriculum. In 2002, about 72 percent of these schools offered some form of
online learning, and that number has steadily increased to nearly 87 percent in 2012. Colleges
also have emphasized the creation of fully online degree programs, and 62 percent of the schools
surveyed now award degrees entirely through distance education.

Student demand is among the many factors contributing to the growth of online learning.
Students are also seeking the opportunities for flexibility of scheduling and cost efficiency that
online studies can offer.

Possible advantages of online learning

Convenience and flexibility

Schedule Flexibility: Students can access their course at any time, from anywhere they can
log on, in most cases. This means that parents, working students, and professionals on the move
have the option of attending classes no matter their work schedule. Students only need a
computer and Internet access to take online classes.

Ease of accessibility: Courseware can be accessible for students when they need it.
Students can review lectures, discussions, explanations, and comments. Individuals can also
share notes with each other to help facilitate community learning.

Range of options: Students may be able to choose from a wider breadth of degree
programs. Some online colleges develop and offer degree programs that might not yet be
available through nearby public or private institutions.

Students control study time: On-campus courses are typically scheduled in a more rigid
format, with shorter classes running 50 minutes, and others running longer. Night classes may
last for nearly three hours. One of the benefits of online education is that students may not have
to sit for long periods of time. Lessons can be paused when needed, and notes read at will.

Student enrichment

Chance for interaction: Online courses may be less intimidating than the brick-and-mortar
classroom setting, and could help to increase student interaction. By allowing everyone to have a
voice, shared ideas grow diverse as well. Students can also think longer about what they want to
say and add their comments when ready. In a traditional classroom, the conversation could have
moved past the point where the student may be willing to comment.

Online communications: Instructors can be more approachable in the online setting.
Students may feel more comfortable talking openly with their teachers through online chats,
emails, and newsgroup discussions rather than face-to-face. Online correspondence also cuts out
having to wait for office hours that may not be convenient for either party.

Time to absorb material: Positive results are reported for students enrolled in online
classes, according to a study by the U.S. Department of Education: "on average, students in



online learning conditions performed modestly better than those receiving face-to-face
instruction." Using over 1,000 empirical studies, the DOE found that time was the additive that
helped students perform better. The report noted benefits in studies in which online learners
spent more time on task than students in the face-to-face condition.

Cost-effective choices

Money saving option: Students may be able to save money by not having to physically
attend classes. Online courses may help individuals cut down or eliminate costs of transportation,
babysitting, and other expenses incurred by attending classes in a traditional setting.

No more expensive textbooks: Some web-based classes may not require physical
textbooks, as reading materials may be available either through the school's own library or their
partnerships with e-libraries and other digital publishers. E-textbooks might offer substantial
savings for students, adding up to hundreds of dollars a year.

Opportunities for convenience, cost-effectiveness, and student enrichment are just some of
the variables that have contributed to online learning's growth. Distance education has gained
steam in these areas, and advocates are continuously looking to improve upon these as well as
other facets of the experience.

One concern is the lack of face-to-face interaction with the instructor and fellow
classmates. Students may experience a disconnect with the rest of the classroom, but schools are
proactively looking into ways to alleviate the issue. The adoption of video conferencing
technologies, and even free-to-use group chats, for example, can help students interface with
teachers and other students.

Another worry is that online degree programs are viewed as less optimal instruction for
students, with no real standards to regulate the curriculum. However, online instruction is subject
to academic scrutiny like on-campus schooling. Accrediting bodies exist to review and accredit
online institutions as well as traditional colleges and programs. It's always a good idea to check
that a school has been reviewed by an approved accreditation organization.

Student plagiarism and dishonesty are areas of concern as well. Some critics feel that it is
easier to plagiarize or share answers because of reduced surveillance and increased connectivity.
Institutions have begun to find ways to fight against these concerns with technologies to tackle
cheating, like Turnitin and iThenticate.

Distance education has come a long way since its beginnings, and more advancements are
likely to come. Advocates are finding ways to tighten up the perceived shortcomings of e-
learning, and new technological developments continue to add to the advantages that online
learning may offer for students.

3aganue 3: noozomoevbmech Kk Oecede ¢ npenooasamenem Nno UV4aemou
npooneme, 0eMOHCMPUPYsL 6AA0EeHUE HABLIKAMU MENCKVIbMYDHOU KOMMYVHUKAUUU

dIK-4)

Pa3znea 8. Teaching Approaches

3agauue 1: nucomenno nepeoaume HA  AHSIUUCKOM  A3bIKE  COOEPAHCAHUE
DVCCKOA3LIYHO20  MeKCcma,  O0eMOHCMPUPYs  20MOSHOCMb  OCVULECMEIISANb
MENCKVIbMYDHBLU Ouano2 8 npodeccuonanvhwvix cchepax oowenus (IK-4)

3a4eM HYKHBI YIIPAKHEHHS HA IePEBOJ C PYCCKOr0 Ha aHTJIMICKHI?

1 just enjoy translating, it's like opening one's
mouth and hearing someone else's voice emerge.



A npocmo 060dxcaio nepesoo, 3mo Kax yCavluiams
20J10C OpY2020 YenoseKka u3 C8oUx yCm.
Alipuc Mepnok

B Hamm nHU ynpakHEeHHs Ha MEPEBOJ C PYCCKOTO Ha aHIVIMHCKUI M OOpaTHO yTpaTHUIIH
ObUTYI0 TOMYJISPHOCTh. OJHAKO CTOMT JM COBCEM OTKa3blBaTbCcs OT HUX? Mbl pemmiu
pacckaszath BaM O TIOJb3€ MOJOOHBIX YIPaXHEHUH W MPUHIUIE HX BbIMoaHeHHs. [lounraiite
CTaThIO U PEUINTE, IPUHECYT JIK BaM MOJIb3y TaKUE 3aHATHS.

IlepeBonHble yIpaXHEHUs [0 AHITIUMHCKOMY S3BIKYy CEMYac COBCEM HEIOIYJSAPHBI, UX
BBITECHUIM KOMMYHHMKATUBHBIC 3aJaHUs, HAIpPABICHHBICE HAa pAa3BUTHUE PAa3TOBOPHOM pEUH.
Crynentsl ¢ panoctbio B3abixaioT: «Hy, cmaBa bory, He Hamo Oyner mepeBOIUTH CKy4YHBIE
TeKCThI». Hamra oHTaifH-1IKOJIa aHTIIMHCKOTO S3bIKa, KOHEYHO, pa00TaeT MO0 KOMMYHUKATHBHOMN
METOMKEe OOYyYeHHUS aHIJIMHCKOMY, OJHAKO MBI XOTHM CKa3aThb HECKOJIbKO CIIOB B 3alllUTY
CTapbIX-I00PBIX MEPEBOJHBIX YIPaKHEHUH.

Kaxkyto nonb3y npuHOCAT MEpEBOJHBIC YIIPAXKHEHUS IO AHTTTUHCKOMY SI3BIKY

Mup MeHsieTcsi, 1 He TOJBKO JIIOJIM, HO U Y4eOHbIE MMOCOOUS MEHSIOTCS BMECTE C HUM.
JlelicTBUTENbHO, KOMMYHUKATUBHAS METOJMKA — JYUYIIWW METOJ U3YUYEHHS aHTJIMMCKOro, BEIb
OHa JIeJIaeT yIop Ha pa3BUTHE HaBbIKa rOBOpeHMs. OTHAKO MHOTHE MTPENOIaBATENIN HE COBETYIOT
CTYJEHTaM COBCEM OTKa3bIBAaThCSl OT KJIACCUYECKUX YIPAXXHEHUI Ha MEpPEBOJ C PYCCKOIO Ha
AHTJIMUCKUN 1 00paTHO.

Kakas monp3a oT mo100HBIX YIPaKHEHHI:

1. Bbl oTpabaTheiBacTe M3YYCHHYIO JIEKCHKY HA MPAKTHKE. YTPAKHEHHUS HA TEPEBOJ
IIOMOTAIOT 3aKPEMUTh HCIOJIb30BaHNE M3YYCHHOH JEKCHKH B KOHTEKCTe. Uem Ooiblne pa3 BbI
ynotpeOuTe CI0BO, TEM JIydllle OHO 3allOMHUTCSA. A €Cl MPHU 3TOM BBl JieJIaeTe MUChbMEHHBIE
YOPaKHEHUS], TO 3aIIOMHUTE U NMPABUIIbLHOE HAITUCAHUE CJIOBA.

2. Bbl yunrtech npaBuiibHOMY BeIOOPY cioBa. CeroHs y HacC ¢ BaMH, Ka3auoch Obl,
HE J0JDKHO BO3HMKATh HUKAKHX MPOOJIEM € MEepeBOAOM: BBENH (hpa3y B OHJIANH-TIEPEBOAUNK —
1 roTtoBo. OgHAKo 3TO He Tak. Bce-Taku mporpamMma — 3TO TOJBKO MporpaMma, €l He MOHSTh
TOHKOCTEH aHIJIMHCKOro (a M J000ro ApYyroro) si3bika. Y KaKJOrO CJIOBAa €CTh HECKOJBKO
3HAYEHHM, HEKOTOPBIE U3 HUX ITPOTHUBOIOJIOKHEIE. [lepeBoaHbIE YITpaXKHEHUS TOMOTAIOT JIy4Ile
IIPOYYBCTBOBAaTh, B KAKOM KOHTEKCTE CIEAYET UCIOIb30BaTh TO WJIM HHOE CIIOBO.

3. OtpaboTka TpaMMaTukd. ['paMmarhdeckue KOHCTPYKIIMU — 3allOMHHAIOTCS
AQHAJIOTMYHO cJIOBaM. BBl yBUAMTE M CMOXKETE IOHATH HECOOTBETCTBUE MEXKIY PYCCKUM U
AHTJIMUCKUM si3bIKaMu. Harpumep, acrieKTOB BpeMEH B aHTJIMICKOM OOJIbINE, M KaXKIbIH M3 HUX
HYXXHO TMpPaBUJIBHO MpPUMEHATh. VM, KOHEYHO, TMOJIe3HO OyIeT BBINOJHUTH HECKOJIBKO
MUCHbMEHHBIX TMEPEBOJHBIX YIPAXKHEHHM, 4TOObI 3aKPENUTh HCIOJIB30BAHUE KOHCTPYKIMH B
NaMATH.

4. Bbl mepecraere nepeBoAUTH AOCIOBHO. B mporecce mepeBoja Bbl YUUTECh HE
NIEPEBOJUTH JOCIOBHO KaXJ0€ CJIOBO, a IPHUBBIKAETE YCTAHABINUBATDH SI3bIKOBBIE COOTBETCTBUS.
Ecnu Ha mnepBbIX Mopax HU3Y4EHHUsS S3bIKA 3TO MOYKET IIOKa3aTbCsi HEMHOIO CJOKHBIM H
HEMPUBBIYHBIM, TO MOCTENEHHO Bbl CTAHETE MBICIUTH IIUPE U MOWMETEe, YTO TJABHBIA CMBICI
IIepeBO/ia — HE MEPEBOJ] CJIOB, a IepeIada cMbIcia ckazaHHoro. [IpuBeneM npocroi npumep.

MsI roBOpUM 10-pyccku: «CKOIBKO TeOe J1eT?»

JocnoBHbIl (HenmpaBWIbHBIN) TIepeBoa: “How many years are you?”

[IpaBunbublit nepeBoxa: “How old are you?” (mocioBHO mo-pyccku: «HackoibKoO T
cTap?»)

Kak Buaute, naxe B MPOCTOM MPEUIOKEHUU, U3y4a€MOM HOBUYKAMHU, HEJb3s JOMYCKATh
BOJILHOCTH — MEPEBOJIUTH KaXKJ10€ CI0BO. YunTech nepenasate CMbICII npemioxenus.

5. Bbl mpuBbIKacTe NPaBUIBHO CTPOUTH IMpEUIOKEHUsA. B pycCKOM s3bIKE HET
YETKOro TpeOOBaHHUS K IMOPSJIKY CIOB B MPEIIOKEHUH. B aHTIHMIICKOM e y Ka)KIOoro 4ieHa
IPEJIOKEHUS €CTh CBOE MECTO, KOTOPOE OH HE INOKHUJAET, B IMPOTUBHOM CIydyae BaM IIOYTU
rapaHTUPOBAHO HEMOHUMaHUe cobeceqHuka. JIIoAM ¢ HU3KUM WM CPEJHEM YPOBHEM 3HAHUS



sI3pIKA TIEPe]l TeM, KaK CcKa3aTh (hpa3y Ha aHTIUHCKOM, B TOJIOBE BHICTPAUBAIOT MPEUIOKECHUE HA
POZIHOM $I3bIKE. DTO MPOUCXOIUT, KaK MPABUIIO, HEOCO3HAHHO, BBl MOXETE 3TOTO U HE 3aMeyaTh.
BoT u npezcraBbTe: BB IOCTPOMIIH B TojioBe (ppasy Bpoae «/la, kymui s 3Ty mokonaaky!». Uto
OyneT, eciu BbI TIOTBITaeTECh nepeBectu ee: “Yes, have bought I this chocolate!”. [t Hocutens
si3pIKa 3TO OyIeT HEMOHATHBIM HAa0OpOM CIIOB. A BBITIONHSS TIEPEBOAHBIC YIPAKHEHUS, BBI
MOCTENIEHHO MPUBBIKHETE COOMpaTh (pa3y HA aHTIUICKOM, KaK KOHCTPYKTOp: MOJyIexkKaliee +
CKa3yeMoe + Ipyrue WieHbl NPeI0KEHHUS.

6. Bbl yuntech nymarh Ha aHrimiickoM. [lapamokc: ¢ 0IHOW CTOPOHBI, IEPEBOAHBIE
VOPAKHEHUS «IIPUBSI3BIBAIOT» HAC K PYCCKOMY S3bIKY, C APYrol — ydarT pa3MBIILISATH HA
anrimuiickoM. Kak »to npoucxomut? [lpoynTaB Win ycCibllliaB MPEAJIOKEHUE HA PYCCKOM, MBI
MBICTIEHHO TTBITAEMCSI COCTAaBHTh aHTIIMHACKYIO (hpa3y, TO €CTh AyMaeM Ha H3y4aeMOM SI3BIKE.

Kaxk BbI yOenuimmch, IepeBOIHBIC YIIPAXHEHUS OYCHb MOJIE3HBI U 3()PEKTUBHBI, 0OCOOCHHO
JUTsE HOBUYKOB. OHU TTOMOTAIOT 3aKPENUTh 0a30BbIC 3HAHUS M HABBIKW aHTTUHCKOTO SI3bIKA.

Korga MoxkHO OTKa3zaThCs OT BBINOJIHEHUSA MEPEBOHBIX ynpaxkHeHui? Ha yposue Upper-
Intermediate 1 BbIIIEe Y YYEHUKOB, KaK MPAaBUIIO, OTIAAAaeT HEOOXOAUMOCTh JIeNIaTh NEPEBOIHBIC
yrnpaxHeHus: 0a3uc 3aJ0’KEH, OCHOBHBIC HAaBBIKM PA3BUTHL, U YUYEHUK YK€ HAUWHAET CTPOUTH
IpeUIO’KEHNEe Ha aHTJIMICKOM 0e3 MepBOHAYaIbHOTO pyccKkoro BapuanTta. OaHaKo HHOTAA
IpenojaBaTesib aHMVIMACKOrO s3bIKa MOXET MPEIJIOKUTh BaM IEPEBECTH HECKOJIBKO
MPEJIOKEHUH UIsi OTPAOOTKHU TPaMMaTHUYECKON KOHCTPYKIIMH WM TTOHUMAaHUs YINOTpeOJIeHuUs
HOBOM JIEKCUKH.

3apanme 2: cpasnume u_conocmasbme 08¢ _cmamv_(HA pYCCKOM U _AHSIUUCKOM
A3bIKAX), 8bloeaume U _NOosCHUme neoazocudeckue U _memooudeckue npoouemvl, u
NpeoslodCume _ 8apUaAnm__ux __peuletusl, Nnpoo0eMOHCMPUpOsas _meopemudecKue
SHAHUA U NPAKMUYECKULL ONbl_6 NPenooasanuil UHOCMPAHHbIX A3bIK08, d_MAaKHCe
VMEHUe _OCYWeCme/isimb __ MENCKYAbMYpPHoe _00ueHue ¢ npeocmasumensimu
uHos3bIYHOU Kybmypsl npo npogeccuonanvrvim memam (IIK-4).

Teaching approaches: the grammar-translation method
By Tim Bowen

At the height of the Communicative Approach to language learning in the 1980s and early
1990s it became fashionable in some quarters to deride so-called "old-fashioned" methods and,
in particular, something broadly labelled "Grammar Translation". There were numerous reasons
for this but principally it was felt that translation itself was an academic exercise rather than one
which would actually help learners to use language, and an overt focus on grammar was to learn
about the target language rather than to learn it.

As with many other methods and approaches, Grammar Translation tended to be referred
to in the past tense as if it no longer existed and had died out to be replaced world-wide by the
fun and motivation of the communicative classroom. If we examine the principal features of
Grammar Translation, however, we will see that not only has it not disappeared but that many of
its characteristics have been central to language teaching throughout the ages and are still valid
today.

The Grammar Translation method embraces a wide range of approaches but, broadly
speaking, foreign language study is seen as a mental discipline, the goal of which may be to read
literature in its original form or simply to be a form of intellectual development. The basic
approach is to analyze and study the grammatical rules of the language, usually in an order
roughly matching the traditional order of the grammar of Latin, and then to practise manipulating
grammatical structures through the means of translation both into and from the mother tongue.

The method is very much based on the written word and texts are widely in evidence. A
typical approach would be to present the rules of a particular item of grammar, illustrate its use



by including the item several times in a text, and practise using the item through writing
sentences and translating it into the mother tongue. The text is often accompanied by a
vocabulary list consisting of new lexical items used in the text together with the mother tongue
translation. Accurate use of language items is central to this approach.

Generally speaking, the medium of instruction is the mother tongue, which is used to
explain conceptual problems and to discuss the use of a particular grammatical structure. It all
sounds rather dull but it can be argued that the Grammar Translation method has over the years
had a remarkable success. Millions of people have successfully learnt foreign languages to a high
degree of proficiency and, in numerous cases, without any contact whatsoever with native
speakers of the language (as was the case in the former Soviet Union, for example).

There are certain types of learners who respond very positively to a grammatical syllabus
as it can give them both a set of clear objectives and a clear sense of achievement. Other learners
need the security of the mother tongue and the opportunity to relate grammatical structures to
mother tongue equivalents. Above all, this type of approach can give learners a basic foundation
upon which they can then build their communicative skills.

Applied wholesale of course, it can also be boring for many learners and a quick look at
foreign language course books from the 1950s and 1960s, for example, will soon reveal the non-
communicative nature of the language used. Using the more enlightened principles of the
Communicative Approach, however, and combining these with the systematic approach of
Grammar Translation, may well be the perfect combination for many learners. On the one hand
they have motivating communicative activities that help to promote their fluency and, on the
other, they gradually acquire a sound and accurate basis in the grammar of the language. This
combined approach is reflected in many of the EFL course books currently being published and,
amongst other things, suggests that the Grammar Translation method, far from being dead, is
very much alive and kicking as we enter the 21st century.

Without a sound knowledge of the grammatical basis of the language it can be argued that
the learner is in possession of nothing more than a selection of communicative phrases which are
perfectly adequate for basic communication but which will be found wanting when the learner is
required to perform any kind of sophisticated linguistic task.

3aganue 3: noodzomosvmech K becede ¢ npenooasamenem no  uzyuaemou
npooneme, 0eMOHCMPUPYsl 6AA0eHUE HABLIKAMU MENCKVIbMYDHOU KOMMYVHUKAUUU

(IIK-4)

Pasznen 9. Discipline

3agaume 1: nucomenno nepeoauvme HA  AHSIUUCKOM  A3bIKE  COOEPAHCAHUE
DVCCKOA3LIYHO20  MEeKCmd,  OeMOHCIMPUPYSL  20MOBHOCMb  OCYUECMEIIANb
MENCKYIbMYDPHBIU Ouanoe 6 npodeccuornaivhvix chepax oowernus (IHK-4)

Heo0xoauMoCTh HIKOJIbHOI (opMbI
Anexcanop Ky3zvmenko

Bonpoc o HeoOxoauMocTu BBeACHUSI GOPMBI B 0011e00pa30BaTEIbHBIX MIKOJAX SIBIISAETCS
JIOBOJIEHO CEPhE3HBIM M BBI3BIBAET MHOXECTBO CIIOPOB CPEAH TEX, KTO OIOOpSET 3Ty WIS H
TeX, KTO CYMTAeT BBEACHHE (OPMBI MEPEKUTKOM COBETCKMX BpeMeH. [louemy-To y
OOJIBPIIMHCTBA POJMUTENICH W IIKOJBHUKOB (popMa accomMupyeTcss € YeM-TO HEKPAaCHUBBIM,
HEKA4YeCTBEHHBIM, TYCKJIBIM U HENpHBIIEKAaTeNbHbIM. [Ipr 3TOM Mano KTO MOMHHUT O TOM, YTO
JlaXKe JTy4ITue YacTHhIE MKOJbI BenmnkoOpuTanun TpeOyroT 0053aTeIbHOTO HOMICHHS (POPMBI OT



BCEX CBOMX Yy4YEHUKOB. boiee Toro, opma cuumrTaeTcss NPUBHIETHEH, MPEIMETOM TOPJOCTU
JeTei, Tak Kak TOBOPUT O TOM, YTO OHU y4yaTCsi B TNPECTHKHOM Yy4eOHOM YUpeKICHHH,
OTHOCSITCS K OTpPEACIICHHOM KacTe.

OtmeHa mIKONBHON (Qopmbl ObUla MHUIIMMPOBAHA Ha 3aKOHOJATEIbHOM YPOBHE C TEM,
4TOOBI J1aTh BO3MOXXHOCTH JCTSM TOXE pPEaTn30BBIBATH CBOM IMpaBa. XOTSA, O KAaKUX UMEHHO
npaBax HAET peyb, HEMOHSATHO — JaKe COTPYIHUKH pa3jIMYHbIX KOMIaHWM, paOoTaromue B
ouce, 06s13aHBI COOTIOAATH APECC-KO ¥ HE CUUTAIOT, YTO 3TO YIIEMJISET UX IpaBa.

EnMHCTBEHHBIM MONOXHUTEILHBIM MOMEHTOM OTMEHBI ()OPMBI CTAJIO JUIIL TO, YTO JIETH
MOJTYYMJIH BO3MOKHOCTh BBIPAXKAaTh CBOIO MHJIWBHUYabHOCTH MPH MOMOIIN OJICXK/IBI, C MAIbIX
JeT MpHUydYasich K XOpPOIIEMY BKYCY M CaMOCTOATEIbHOMY BbIOOpY. C Ipyroil ke CTOPOHBI,
UMEHHO BO3MOXKHOCTh HOCHTH BCE, YTO XOUYETCS, JIeNAaeT MOCEIICHHE IIKOJBI /I MHOTHX JeTel
IPOCTO HEBBIHOCUMBIM. Benp oTmeHa @opmbl MpHBena K OYEeHb SBHOMY PAaCCIOEHUIO
IIKOJILHUKOB IO TAKOMY KPUTEPHIO, KaK YPOBEHB JIOCTATKa POJUTEICH.

[Toxa Bce xoaunu B OJUHAKOBOW (hopMe, €T HE OOpalljaid Ha 3TO BHUMaHUE, HO Kak
TOJIEKO B MIKOJIAX Pa3pelIvid HOCUTH JTIOOYIO0 ONEXKIy, OTIMYUS CTaIH CIHUIIKOM 3aMETHBIMH,
YTO YaCTO CTAHOBUTCS MPUYMHON M3JIEBOK HaJ JE€THbMH U3 CEMEU ¢ HEBBICOKUM JJOCTATKOM.

YacTto cTpajaloT U y4YUTeNs — JAIEKO HE BCE MPENOJaBaTeId MOTYT IMO3BOJIHTH cede
HOCHTD B IIKOJIY OJICKIY OT U3BECTHBIX IM3aHEPOB, B TO BPeMs KaK MHOTHE CTapIIEKIACCHUIIbI
yCTpamBalOT B IIKOJBHBIX CTEHAX HACTOSIIME IMOKa3bl MOA. ECTECTBEHHO, IETH XOpPOIIOo
YYBCTBYIOT CUTYyallMI0 W TMOHUMAIOT, 4To K 4yemy. CeromHs majio KTO U3 JeTeil crocoOeH
yBa)kKaTh MEJAroroB 3a TO, YTO OHU JAIOT 3HAHUS — KaK MPaBUIIO, XOPOIIIee OTHOIIICHHE YYEHUKOB
3aBHCHUT OT XapakTepa Mejarora, yMeHUsl 3auHTepecoBaTh W BHEIIHero Buaa. [loatomy MHOTUM
nejaroraM ¢ HEBBICOKMM YpPOBHEM J10XOAa OBIBae€T TPYAHO IOOUTHCS XOTS Obl BHUMAaHUS
YUEHUKOB, KOTOPbIE PUBBIKIIN CYTUTH O JIIOASIX MO pa3Mepy X KOLIelbKa.

YacTo wu3NMUIIHE OTKPHITAas W CEKCyallbHAas OJEXAAa IIKOJIBHUI[ CTApIIUX KJIACCOB
CTAaHOBUTCSA MPUYMHON HEBO3MOKHOCTH HOPMAJIbHO MPOBECTH YPOK — BMECTO TOTO, YTOOBI
CIIYIIATh YYHUTENS, TOJPOCTKHA PACCMATPUBAIOT IEKOIBTE M HOTH YUCHUIIBI, CTOSAIIEH y TOCKU. A
perynupoBaTh JUIMHY IO0OKM W JeTajdu rapjaepoda Y4YEHHMKOB [OBOJBHO TPYAHO — 3aKOH
MO3BOJIIET MPUXOAMUTH NIETSAM B IIKONY B JIF0OOH onexkae U B HEM TOYHO HE MPOMHCAHO HU
OTpaHUYEHUH, HU TOTO, YTO O/IEBAaTh B yueOHOE 3aBeJeHUE HeNb3s. MOXKHO BBI3BATh YUCHHKA
WIH YYEHUIly K JHPEKTOpPY, IMPOBECTH BOCIUTATEIbHYIO Oeceqy, HO Ha STOM U Bce, a
BO3JICHCTBOBATh O€ce10il Ha COBPEMEHHBIX JCTEH TIOBOJILHO TPYIHO.

B cBsi3u co Bcemu BBINIECTIEPEUUCICHHBIMUA MPOOJIEMaMy BBEJEHUE IIKOJIBHOU (OpMBI
MIPEACTABISIETCSl aKTyallbHOW M HeoOxomaumou Mmepou. KpacuBas, smerantHas ¢opma Oyner
HACTpauBaTh JeTel Ha yueOy, MO3BOJIUT CIIENaTh MEHEE SIBHBIM COIIMAILHOE HEPABEHCTBO MEXKIY
JIeTbMHU, OyZIeT CrtocoOCTBOBATH 3(PHEKTHBHOCTH 00Pa30BATEIHLHOTO MpOIIecca.

3apanme 2: cpasnume u_conocmasbme 08¢ _cmamv_(HA pYCCKOM U _AHSIUUCKOM
A3LIKAX), 8blOCAUME U _NOACHUME Neda2o2udecKkue u_memoouyeckue npodieml, u
NpeoslodCUme _ 8aApUAHm_UX _peuletusl, Nnpoo0eMOHCMPUPOSAs _MeopemudecKue
SHAHUA U NPAKMUYECKULL ONbl_6 NPenooasanuil UHOCMPAHHbIX A3bIK08, d_MAaKHCe
VMEHUe _ OCYWeCme/Iimb __ MENCKYAbMYpPHOe _ 00ueHue ¢ npeocmasumensimu
UHos3bIYHOU KyIbmypsl npo npogeccuonanvrvim memam (IIK-4).

Why School Uniform Rules!
by Dr Helen Wright

Everyone remembers their school uniform — from that scratchy skirt to that uncomfortable
tie. Like those tough teachers we respected because they were uncompromising and made us
give of our best, we never forget what we wore every day for up to 13 years of our life. Can it
seriously have been a good thing?



Yes, actually, and the fact that we remember our uniform with such vividness tells us
something about its role in shaping our tender selves. If you didn’t have a uniform, you missed
out! Growing up is about developing a sense of self-identity. Equally important in the process,
though, is to develop a sense of group identity and part of this is most evident in what we wear.
We relate to people initially through their external appearance. What we wear says something
about us and we should never underestimate the importance of choice of clothing.

Children need uniforms. In fact, if you don’t give them, they will create it for themselves.
Observe any group of children or teenagers for any length of time and you will see a homogeny
emerge in language, mannerisms and — often most obviously — in clothing. We may smile at the
apparent lack of awareness of the teenager who wants to ‘assert his own identity’ by dressing in
almost identical fashion to his friends, but the truth is that this teenager, in common with the vast
majority of his peers, has a deep-rooted need to belong, and clothing is an important part of this.

We all need to belong

Shared identity can be liberatingHumans are social beings and we all need to belong — to
families, to communities, to football teams, to all sorts of social groupings. This is what gangs
are all about, and the worrying growth in gang membership appears to be in inverse proportion to
the decline of the strong family unit.

If we don’t provide the social groups for our young people, they will create them, and they
may not always be productive — in fact, they can be downright dangerous. What is remarkable
about conversations with even the most hardened of violent gang members is that they all talk
about their gang as being their ‘family’, their ‘brothers’, their shared ‘code’. And how do people
mark which gang they belong to? Through their uniform — their colours and clothing. All gangs
have uniform: a powerful reminder of memberships, belonging and identity.

Shedding inhibitions

So schools should assert themselves and shed any inhibitions they may still harbour about
uniforms suppressing individuality. What better social grouping can we imagine than one that is
based around learning, education and self-improvement — all aiming to make the world, through
its students, a better place?

Schools should aim to create such a strong sense of identity that young people want to
belong to them. They should be unafraid of standing up and being counted, of saying: ‘this is
who we are — look at us and see what we represent; come to us and you will not be
disappointed’.

School uniform — and the smarter the better — makes a strong statement about togetherness
and shared endeavour in the pursuit of excellence, and encourages children to feel pride in
themselves as well as their school. One mother once came up to me after a concert in which her
daughter had been singing as part of the school choir, and thanked me profusely: “My daughter,”
she said, “is so proud to be part of this school... and as a mother I cannot ask for anything more.”

Pride is a tremendous emotion — it fulfils us and spurs us on, and our children should be
given the opportunity to burst with it. We all want our children to belong to constructive social
groups — school should be right up there at the top of our list, and the most obvious way to mark
this is in how our children dress when they go there. School uniform rules!

Dr Helen Wright is headmistress of St Mary's School, Calne, and a regular contributor to
www.tom-brown.com - the essential guide to choosing a school in the UK
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3agaume 1: nucomenno nepeoaume HA  AHSIUUCKOM  A3bIKE  COOEPAHCAHUE
DYCCKOA3ZLIUHO20  MEKCMmAd,  O0eMOHCMPUPYS  20MOBHOCHbL  OCYUWECMEJIAMb
MENCKYIbMYDHBIU Ouanoe 6 npodeccuonaivhvix chepax oowernus (IHK-4)

YBUWIBHYTH OT 3aHATHI B ['epMaHuu nporyJbiukaM 0yaeT CJI0KHO

B I'epmannu mocie nepexoqa Ha BOJOHCKYIO cUCTEMY B YHHUBEpPCHUTETaX OBLIO BBEICHO
o0s13aTeNbHOE TOCeIIeHHEe 3aHATHIA. Teneps CTyJJeHT MOXET MPOTyJsITh He OoJblie ABYX pas. A
MPENOJABATENN 3aHOCIT MPOTYJIBIIIMKOB B "UEPHBIEC CITUCKH .

Obs3arenbpHOE TIOCEIIEHHE JIEKIUI 1 ceMUHApoB ObUIO BBeAeHO B ['epmanuu cpasy mocie
nepexonia Ha bomoHckyio cucreMy. UToObl 00JETYUTh CTYA€HTAM U3 CTpaH, YYacTBYIOIIMX B
BononckoM npouecce, epexoa U3 OJHOrO By3a B IPYroi, KOJIWYECTBO MPOCIYIIAHHBIX YacOB B
BYy3€ CTaJIM YYUTHIBATH 10 €IUHON CHCTEME KPEIUTHBIX YHKTOB.

"M3-3a CIUCKOB NPUCYTCTBYIOINUX YHUBEPCUTETHI TENIEPh HAIIOMUHAIOT IIKOJIBI"

TpeboBaHusl K MOCEHIEHHIO BY30B OKa3allUCh CYPOBBIMU. EcCiIM CTYIAEHT MNpoIycKaeT
OoJblIe IBYX 3aHSATHH, IIperoiaBaTeslb UMEET IPaBoO HE JOMYCTUTH €ro K claue sk3aMeHa. [laxe
yBa)XHUTEJIbHAs NpUYMHA HE Bcerja MoMokeT. "J[ias HemIleB Ba)XKHO, CMOXET JM CTYAEHT
CaMOCTOSITEJIbHO BBIYUHUTbh MPOMYILIEHHBIN MaTepual,- TOBOPUT MPENoaaBaTellb YHUBEPCUTETA B
HMroccenpnopde ITaen CupoTkuH.- 31€Ch TPUHATO CYUTATh, YTO €CJIM CTYACHT MPOMYCTHII TPH
pa3a wiu OoJbllle, OH HE CMOXKET HarHaTh CBOMX COKYpCHHKOB. [loaTomy mpemnonaBaTeneil He
BOJIHYIOT MPUYUHBI TTporyna. JlJis HUX BaKHO MPUCYTCTBUE CTYEHTA HA 3aHATHIX".

Camu yuaimuecst OT TakMX KECTKHUX PaMOK He B BocTopre. OCOOEHHO TPYJHO MPUXOIUTCS
TEM, KTO HapsAgy ¢ yueOoil BocnuThIBaeT pebeHka uin padotaer. IM Obl TOUHO HE MMOMEIIANo
UMETh BO3MOKHOCTh JIMIIHUHM pa3 NpOMYyCTUTh 3aHATH. OZHUM CIIOBOM, XOTENM KaK Jydlle, a
HOJYYUII JIOTIOJIHUTEIBHBIN cTpecc i M 0e3 TOro ycCTaBIIMX OT bBOJOHCKOTO mporecca
cTyaeHToB. 1 Te B CBOIO o4epe b OTBETHIIN POTECTAMHU.

"M3-3a COUCKOB MPUCYTCTBYIOUINX BY3bl OOJIbIIE HAIOMUHAIOT MIKOJBI", - BBICTYIIHIHU C
KPUTUKON CTyJIeHThl. B pe3ynprare ydammmcs yaajlochb JOOUTbCS YAaCTUYHOM OTMEHBI
o0si3aTenbHOrO mocemeHus 3anstuil. Hanpumep, B YHuBepcutere [lyiicOypra-Occena B 2010
rofly BBEJIM IPaBO CBOOOJHOIO IMOCEIICHUS JIEKUUH. A pelieHHe 0 HEOOXOJUMOCTH BEICHMS
CIHCKOB MPUCYTCTBYIOUINX HA CEMUHAPAX U JIPYTUX MPAKTUYECKUX 3aHATUAX JOLEHTHI OTHBIHE
IPUHUMAIOT CAMOCTOSATENIBHO.

"CnHCcKM MOCEMEHNs — 3TO MIyNoCTh"

Moxer ObITh, CKOPO TpeOOBaHHE 00S3aTEIBHOIO MPUCYTCTBUS HA 3aHATUSAX B BBICIIUX
yueOHbIX 3aBeneHusx orMmeHAT? I[lo cmoBam IOmum JleGenmeBoii, cekperaps-pedepeHTa MO
BOIIPOCaM TOJMTHKH BBICIIMX Y4eOHBIX 3aBefeHu B YHUBepcutere JlyhcOypra-JcceHa, Takon
MIOBOPOT COOBITUI MaIOBEPOSTEH.

CTOpOHHUKHN 0053aTEIHOrO MOCELIEHHs 3aHATUI YBEpSIOT, YTO B HEKOTOPBIX CIIydyasx
CIHCKH TPHCYTCTBYIOIIUX 00s3aTenbHbl. Ecin ycneBaeMOCTh HEMOCPEICTBEHHO 3aBUCHT OT
IPUCYTCTBUS CTYJEHTA, a 3TO KacaeTcs CEMUHApOB, YNPaKHEHUH M J1a00paTOpHBIX PadoT, TO
HYKHO CJIEIUTH 3a ITOCEIIAEMOCTHIO.

Kpome Toro, o0s3arenbHOE MPUCYTCTBHE HEOOXOIMMO [JIi OOBEKTUBHOW OIEHKH
ycrieBaeMocTH cryneHTa. "[Ipodeccop MOKeT MOCTaBUTH CIPaBEUIMBYIO OLIEHKY TOJIBKO B TOM
cllydae, €claM OH 3HAeT, KaK CTYAEHT paboTall B TEYEHUE CEMECTPAa U HACKOJBKO PEryJIspHO
noceman 3ausaTus'”,- ropoput KOnus.

A BOT y caMHX CTYAEHTOB Ha 3TOT CYET Jpyroe MHeHHe. "CHUCKU MOCEIIEHUS — 3TO
[JIYNIOCTh" - CYMTAET CTYACHT yHHUBepcureTa B MapOypre EBrenuit Antunun. Ilo ero cioBawm,
y4yalluXcsl HYXHO MOTHBHpPOBAaTh HE OOA3aTENbHBIM IOCEIICHUEM, a HHTEPECHBIMU H
COJIepKATeNbHBIMU JCKIIMSIMUA. B 0COOEHHOCTH 3TO Kacaercsi CTyIEHTOB M3-3a py0Oexa, MHOTHE
U3 KOTOPBIX elle 10 npues3sa B ['epmMaHMIo ycrenu MOJIY4MTh BbIclee oOpa3oBaHuE y cedsl Ha



poaune. "OHH B COCTOSIHUM CaMOCTOSITEIBHO IUIAHUPOBATH y4ueOy U Kapbepy',- paccyknaeT
MOJIOZOH YEIOBEK.

B s¢ddexruBHOCTH yueTa mocemaeMocTH MOXKHO YCOMHHUThbCA. B yHUBEpcuTeTe HEpeako
HaOmoaenb TaKyl0 KapTHHY: JIEKIMOHHBIA 3a] 3aMETHO IyCTeeT IOCjie TOro, Kak Bce
yJaliuecs: pachucajnch B CIUCKe HpucyrcTByronmx. Crynenra He oOmanemb. Ecnu nekuus
JIEMCTBUTENIBHO CKY4Hasi, TO CTYI€HT HalJIeT BO3MOKHOCTb IIPOTYJISATh 3aHATHE.

ABtop: TatesHa I'oronkuna
Penaxkrop: Mapuna bopucosa

3agpanme 2: cpasnume u_conocmasbme 06e_cmamvl_(Ha pYyCCKOM U _aHSIUUCKOM
A3bIKAX), 8blOeume U _NOsCHUmMe neoazocudeckue U _memooudeckue npoouemvl, u
Npeoslodcume _ 8apuanm__ux __peuletusl, NnpooeMOHCMPUposas _meopemudecKue
SHAHUA U NPAKMUYECKULL ONbl_6 NPenooasanuil UHOCMPAHHbIX A3bIK08, d_MAaKHCe
VMEHUe _ OCYWeCme/Isimb __ MENCKYAbMYpPHOe _ 00ueHue ¢ npeocmasumensimu
UHos3bIYHOU KyIbmypsl npo npogeccuonanvrvim memam (IIK-4).

M: It looks like we'll be in the same biology class. I'm
going to miss the first day because | won’t be back
from vacation yet, so I'll ask you for the lecture
notes.

W: But you can't miss the first day! Attendance 1s
mandatory on the first day.

M: Oh, I don’t agree with that. It will be all right. That
policy is unfair anyway.

It’s not unfair! The instructor has the rnight to set the
attendance policy, and the right to kick you out of
class if you don’t follow it. The way I look at it, if the
nstructor has to be there every day, then so should
the students. That seems fair to me.,

M: Oh, but the students can read and study on their own.
It's not important to go to class. The only thing that’s
important is the examinations,

W: 1 disagree, | think it’s important to participate in
class. That’s an important part of learning.

M: But you can learn what you need to know by
studying on your own!

W: But how do you know you won't miss something
important? You can't always understand everything
on your own, That’s why you need to go to class.
And that’s why there's an attendance policy.



3aganue 3: noozomosvbmech k Oecede ¢ npenooasamenem Nno UV4aemou
npooneme, 0eMOHCMPUPYsL AA0CHUE HABLIKAMU MENCKVIbMYDHOU KOMMYHUKAUUU

dIK-4)

ChnucbiBaHHE HA YPOKe MJIH DK3aMeHe

3agaume 1: nucomenno nepeoauvme HA  AHSIUUCKOM  A3bIKE  COOEPAHCAHUE
DVCCKOA3LIYHO20  MeKcma,  O0eMOHCMPUPYs  20MOSHOCMb  OCVULECMEIISANb
MENCKVIbMYDHBLU Ouano2 8 npodeccuonanvhwvix cchepax oowenus (IK-4)

Cnmucartpb no-Hemenku, niam Koraa cryaeHr cryaeHty Bpar

Kaxkoii cTryaeHT He moagaeTcsi UCKYIIEHHUIO CIIMCAaTh: Y COCe/ia Mo MapTe, a TO U MPOCTO CO
mmaprainku? Hemenkwmit! B I'epmanmm mmaprankam oOBsSBIEHA HACTOsIas BOWHA, a
CIIMChIBAaHUE MTPUPABHUBAETCS YYTh JIU HE K MPECTYIICHHUIO.

"Ha npoMexyTo4yHOM 3K3aMEHE HAC paccaauiid 4epe3 MapThl, TaK YTO CIUCATH Y KOT'O-TO
OBLIO MpocTO HepealbHO. [IpenomaBarens Xoaua BOKPYT MeHsl kpyramu: "Brky, - TOBOpHUT, -
YTO CIUCHIBACIIb, HO TTOKA HE TOHUMAl0, OTKy/a'", - BcrioMuHaeT Mipmatr AnmeB o cBoel yueoe
B Y30ekucrane. - [IoTOM OH CilydaiiHO TISIHYJ MOJ MYCTYIO MapTy MO AWATOHAIU OT MEHS, MO
KOTOpOH U ObUT MUCTOK ¢ popmymnamu. "Hy y TeOst u 3peHue! - ckazan mpemnojaBarens. - [1moc
O6amn 3a wu3oOperatenbHOCTh!" Temepr Wnbmar w3ydaer wuHpopmatuky B BoHHCKOM
yHUBepcuTeTe. "31mech s BOOOIIe HU pasy HE BHJEN, YTOOBI KTO-TO CIUCHIBaN", - TOBOPUT OH.
[ToueMy y HEMEIKUX CTYACHTOB O TOM, YTOOBI CITUCATh, TAXKE MBICITH HE BO3HUKACT?

Bopubl 3a cipaBeiIMBOCTh

[Ipyunna HEBUAAHHOM YECTHOCTH HEMEUKHUX CTYIACHTOB BOBCE HE B OTCYTCTBHH
HaXOq4uBOCTH. Ha MHCbMEHHBIX 3K3aMeHaxX, KOTOpbIE IJISTCS HECKOJIbKO YacoB, UM Jaxke
pa3pelieHo BBIXOAWTh B TYyaleT - HACTOSINAs POCKOIIb JUJIs SKENAIIIMX chucath! IToit
BO3MOXXHOCTBIO He 3noynoTpebmsitor. I gemo TyT, ckopee Bcero, B 0OOCTPEHHOM YYBCTBE
CIpaBeJIMBOCTH.

[Hnapranka - "rapmomka"? Homep He npoiiger!

"B mkosie s CHOKOMHO OTHOCHWJICS K IIMaprajikaM - TaMm ObLJIO HE TaK MHOTO MaTepHasa,
MOJATOTOBUTHCS K KOHTPOJILHOM MOKHO OBLJIO OYKBaJbHO 3a Beuep, - pacckaspiBaeT CebacTnan
3ener (Sebastian Seleg), n3yyaromuii POPUCTIPYACHIINIO. - Tak 4TO €CIU KTO U CIHCHIBAJ, MHE
nena 1o storo He Obwio". Ilo3kKe ero OTHOUIEHHE W3MEHHJIOCh: B YHHUBEPCHUTETE Ha KapTy
IIOCTaBJIEHO CIIMIIKOM MHOTOE.

"OueHkH TyT OYEHb BaXKHBI, 110 KpailHEH Mepe, B MOEH clelnaIbHOCTH. ['0OTOBUTBHCA K
9K3aMEHaM HYKHO HeJeNsMH, a TO U MecsiiaMu. I1o3ToMy pocTo He CrpaBeAInBO, €CIIU KTO-TO
C/IaeT JyyIlle 3a CUeT mmaprajiok”, - oobacuser CebacTuas.

Knaccuka sxanpa ormeHseTcs

Munuanka Onbra KpaBrosa yuutcss Ha (apmaneBTa B MIOHXEHCKOM YHHBEPCHTETE.
[Ipeametsl, KOTOpble MPUXOAMUTCSA CHaBaTh, - OAMH APYrOro CIOXHEE, KOJIUYECTBO (OpMYII,
KOTOpBIE HY>KHO 3alIOMHHUTB, 3aIlIKaIUBAET. [ /1€ ellle CuchIBaTh, €CIH He 31eCh?

Omnbra Kpasuosa: "B I'epmanuu He cniucbiBatot!"

"Jla’ke MBICIIM TaKOW HE BO3HUKAET - HANUCaTh MIMapraiky, - ropoput Onbra. Ha Bcex
NUCbMEHHBIX JK3aMEHaX MPHUCYTCTBYIOT AaCCHUCTEHTHI MPOQECcCOpOB - O AECATH YETOBEK.
[ToaTomMy 3a TOOOW MIET Takas CIEXKa, YTO W B CTOPOHY He mocMmoTpuiib. KoHedHo, Hac



MPeIyNpexaa0T, YTO MOMBITKA CHHCATh OYAET CTpallHO Kaparbes. M modeMy-To MBI B 3TO
BEpUM", - paCCKa3bIBAECT CTYACHTKA.

B benopycckoM rocyqapcTBEHHOM YHUBEPCUTETE, TJE€ OHA YYWIach paHblle, €0
o6crtosmo mHave. "MbI Bce MHUCATW MTAPTAIKKH, TTOTOMY 4TO (DapMaKoJIOTHs - OUYEHb CIIOKHBIN
peIMeT, MHOTO 3allOMHUHATh HAJ0. YXHUIIPSUTUCH MPATATh TOJ I00KH M B pyKaBa MPeCIOBYThIC
"rapmomiku". He 3Haro, 3amMedasiv Jid 3TO MPENnoAaBaTesid, HO 3a MATh JIET ¢ SK3aMEHOB HUKOTO
HE yJaJsian'", - TOBOPUT OHa.

KoneuHno, ckazarb, YTO B BBICHIMX UIKOJIAX TIOCTCOBETCKHUX CTpaH CIIMCHIBAaHUE
NPUBETCTBYETCS, OyneT Hempasaoi. Ho Bce-Taku mpemnonaBaTend 4acToO BXOIAT B IMOJIOKECHUE
ctyaeHToB. "B BI'Y MbI kKak-ToO caaBajii OpraHM4ecKyro XUMHIO, - BecnomuHaeT Omnbra Kpasuosa.
- DTO mpenMeT, KOTOporo O0sTcs BCe CTYNEHTHI, He BakHO, B benapycu wim B ['epmanun. U Bech
9K3aMEH Hall MpenojaBaTelib MPOCTOAJI B YroJIoUKe JHUIIOM K CTEHE, TaK YTO Mbl MOIJIH
MOJIb30BaThCA JJaXkKe KHUTaMu. Bripodem, Hamucanu Bce paBHO II0X0".

Co mmaprankamu - Ha iepecaaqy!

bonpmmucTBO SK3amMeHOB B ['epmanuu - nucbMeHHble. KaxkaoMy BbIIAIOT 3aJaHUS U
JUCTHI JUIsl OTBeTa. bymara mpoimraMioBaHa, U C COOOM HeNb3s B3ATh Jake 4YepHOBHK. [lo
MpOCKOE CTYyIEHTa €My MOTYT JaTh JOTOJHUTEIbHBIC JTUCTHI, HO, OISITH K€, CO mTammoM. Tak
YTO MCIIOJB30BaTh "O0MOBI" ¢ YK€ HAITMCAHHBIMHU OTBETaMH TYT HE BBIHIET.

VY cocena TOXe HE CHULIENIb: CTYAEHTOB pacCaXMBAalOT 3a OTIENIbHBIE MapThl, Ja U
HaOIOZaeT 3a HUMH Cpa3y HECKOJIbKO 4YesoBeK. "OOBIYHO, €ClIM MBI 3aMedaeM, YTO KTO-TO
HOTJISIABIBAET B OTBETHI COCENA, MBI IIPOCTO MPEAYNPEXKIAEM, UTO €IIE OJUH Pa3 - U BCE, IK3aMEH
3aKOHYEH, - pacckasbiBaeT mpemnoaaBaTenb cratuctuku Kpucrtune byxonbr (Christine
Buchholz). - Ognaxapl oHa U ee KoJylera 3aMETHIIN Y CTYJCHTa Hy OYeHb OOJIbIINE MIIApTaiKy.
OH mnpocto pacreyaraq Bech MaTepHal MalleHbKUM MPU(PTOM U MOJOXKHUI MEXIY
HK3aMEHalUOHHBIMU JucTamu. "IIOHSB, 4TO MBI B Kypce 3TOM MaxWHAIMU, NapeHb MOKpPACHEN,
BCIIOTENT — B OOIEM, 3aMETHO 3aHepBHHYaJ. B umTore Mbl ckazaiau, 4YTO BUAENH, KaK OH
CIIUCBIBACT, M €T0 SK3aMEH Ha 3TOM ObLIT OKOHYEH", - ToBopuT Kpuctuna Byxomnsir.

[IpaBuia Ha Bce cilyyau *KU3HU

Yro BBIyUHIllb, TO U MOTYYUIIb

UTo0Bl COMHEHUH y MpemnojaBaTesield He 0CTaBaIoCh, AITOPUTM UX JEHCTBHI B HEMEIIKUX
YHUBEPCUTETAX MPOMUCHIBAIOT B cHeruaibHoM AokymeHte "llopsimox cpaum sk3amMeHOB"
(Priifungsordnung). Hannpumep, B npaBuinax YHusepcutera [ 'elinensoepra uetko ckazano: "Eciun
UCIBITYEMbIH MBITAETCS MOBIUATH HA PE3yIbTaT K3aMeHa OOMAaHOM WJIU MyTeM HCIOJIb30BaHUS
HEPA3pELICHHBIX CPEACTB, EMY CTAaBUTCS OLIEHKA "'HEYOBJIETBOPUTEILHO" .

Kpuctuna Byxonbll cuWTaer, 4To Takoe MPOCTOe MpaBuiio momoraeT B padore. "Korma
3Haellb CTYIEHTOB JIMYHO, TO TPYAHO OBITh 0OBEKTUBHBIM. Jlymaemib: "OHa Takas decTHas,
HaBEpHOE, ATO MEPBHIA pa3". JJi1 TOro u CymiecTBYIOT MpaBwiia, 4TOOBI HE OBIJIO COMHEHUH, KaK
MNOCTYIUTH B TAKOW CUTyallUn", - CUNTAET OHA.

Koneuno, Henw3s 0000marh: cpenu CTYAEHTOB JIIOOOW CTpaHbl €CTh M T€, KTO HE
CIMCBIBAIOT IPUHIUIHNAIBHO, U T€, KTO HE MPOYb MOACTpaxoBaThCs. TeM HE MEHee, KOT1a peyb O
Himaprajgkax — 3axoguT B ['epMaHMM, OCOOEHHO 4YacTO MOXHO  yCIBIIATh  CJIOBA
"copaBennuBocTh", "decTHocTh"', "paBHble maHchl'. "B I'epmMaHuMM CcO CHUCBIBAHMEM HE
mupsrcs'”, - cautaer Kpucruna byxosnbil. Hy 4to e, HaBepHOE, U PAaBUIIBHO JENal0T.

ABtop: Exarepuna KpbpkaHoBckas

Jaganue 2: cpasnume u_conocmasbme _06e_cmamvil_(Ha pYCCKOM U _AHSAUNUCKOM
A3bIKAX), 8blOeIume U _NOosCHUme neoazocudeckue U _memooudeckue npoouemvl, u
NPeoNoACUMe _8aAPUAHM.__ UX __PEUerusl, NpoOeMOHCMPUPOBAE _Meopemu4ecKue
SHAHUA U NPAKMUYECKUN ONbIM_ 68 NPEenooasanul UHOCMPAHHbIX A3bIK08, d_MAaKICe




VMEHUEe  OCYWEeCmEIAMb  MeNCKYIbMYPHOe 00WeHUue ¢ Nnpeocmasumessimu
UHOA3BLIYHOU KVIbmYpbl npo npodeccuonaivHvim memam (IIK-4).

Is cheating a problem in your school or classroom? Are you at a loss about how you can
prevent it from happening — or about how to handle it if it does occur? Professor Howard
Seeman shares the following six tips to help you head off the cheaters before they strike!

"We sometimes forget the seriousness of not preventing and handling cheating in our
classrooms. If students can cheat on a test, it sends the message that they do not have to pay
attention, do the homework, or study the subject you are working so hard to teach," says
classroom management expert Howard Seeman. Besides, Seeman says, if cheaters get away with
cheating — and get higher grades because they cheat — that sends a de-motivating message to the
hard-working students in your classroom. Seeman offers easy-to-apply advice for preventing
cheating plus tips on dealing with cheating if it does happen.

Cheating in the Classroom:

How to Prevent It and

How to Handle It if It Happens

Howard Seeman, 2006

http://www.educationworld.com/a_curr/profdev/profdev045.shtml

Tip 1

When you give a test, arrange students’ desks in neat rows and sit in the back of the room.
When students can’t see you well, they are usually more nervous about trying to cheat. Those
who are tempted to cheat usually will try to turn around to see where you are. That makes it easy
for you to spot potential cheaters.

Tip 2

Cheating is easier when you give a short answer test — for example, tests with true/false,
fill-in-the-blank, or multiple-choice questions. Try instead to give tests that require short essay
responses. Yes, short essay tests might be more difficult to grade than the others, but it actually
takes more work to design valid and reliable questions that are not guessable.

If you still prefer short-answer tests, create two sets of tests. On one set, type the questions
from 1 to 10; on the other set, arrange the questions in the opposite order. Copy one set of
questions on white paper, and copy the other set on yellow paper. Pass out the two versions of
the test to alternate rows of students; students in the first row get the white version, students in
the second row get the yellow test, and so on. Tell the students you have done this so that if they
are tempted to cheat, they’ll be copying the wrong answer. Another good thing about setting up
the test this way, is that you can use one answer key to grade both sets of papers.

Tip 3

Don’t take away the paper of a suspected cheater, or reprimand him or her in the middle of
taking a test. Such an action will cause a disturbance during the test, and the disruption will give
other students an opportunity to cheat. Instead, inform students before the test that, "If I suspect
anyone is cheating, I won’t say anything during the test. If you get your paper back with points
off, you’ll know why." A statement such as that may often make potential cheaters too nervous
to cheat.

Tip 4

Tell students at the start of the test, "During the test, cover up your answers. You might
even let students know that any student who helps another cheat also will face repercussions. By
encouraging students to cover up their own papers, you will probably be giving most students
permission to do what they really want to do. But now, since you directed the action, they’ll be
able to do this without risking peer disapproval. Also, the students most likely to follow your
"cover up" instruction are usually the ones who studied for the test — and the ones who will have
the most correct answers. Thus, you’ve cut off from view the major sources of correct
"cheatable" answers.



Tip 5

Don’t wait for the day of the test to tell students how you’ll handle cheating. By then, it’s
too late to motivate students to study, rather than to try to cheat. Instead, give warnings about
cheating a day or two before the test. By doing that, you might motivate a potential cheater to
study instead.

Tip 6

Return test papers at the end of a class period — not at the start of a class period. Doing that
is helpful in two ways:

Students will be more likely to listen to a review of the test answers before they get their
papers back.

If you return papers at the beginning of class, cheaters who lost points or got zeroes might
vent their anger and disrupt your planned lesson. If they get back their papers at the end of the
period, they can talk to you after class. Even better, they may go home to vent, and cool off by
the time you see them the next day. They might even be motivated to do better in the future!

Professor Howard Seeman, author of “Preventing Classroom Discipline Problems: A
Classroom Management Handbook”, is a former New York City public school teacher and
professor of education at Lehman College, City University of New York. A national consultant
on classroom management, Seeman has published more than two dozen articles on education,
psychology, and philosophy, and has been a keynote speaker at many national education
conferences. Seeman also teaches an online course, Preventing Classroom Discipline Problems.

3aganue 3: noodzomosvmech K becede ¢ npenooasamenem no  uzyuaemou
npooneme, 0eMOHCMPUPYsl 6AA0eHUe HABLIKAMU MENCKVIbMYDHOU KOMMYVHUKAUUU

(IIK-4)

Pasznen 10. Conflicts and classroom management

3agauue 1: nucomenno nepeoaume HA  AHSIUUCKOM  A3bIKE  COOEPAHCAHUE
DVCCKOA3LIYHO20  MEeKCmd,  OeMOHCIMPUPYSL  20MOBHOCMb  OCYUECMEIISAMb
MENCKYIbMYDHBIU Ouanoe 6 npodeccuonaivhvix chepax oowernus (IHK-4)

KoH(}aukThl B IIKOJIbHOM KOJIJIEKTHBE

Yro pemarp, ecnu y Bamero pebGenka ydactwiuch KOHQIHMKTHI B mkoje? Hamo mm
pOOUTENSIM BMEIIMBAaTHCS B CCOPBl MEXIy oOfHOKIaccHukamu? Kak HayunTh peOeHka
CTIPABIISITHCS C KOHMIMKTHBIME CUTYAIMSIMA CAMOCTOSITEIEHO?

3aKoHBI cTau

OTHONIEHUs B KJIaCCE Pa3BHBAIOTCS IO TEM K€ 3aKOHAM, YTO M BO B3POCIOM OOIIECTBE H
IPOXOJAT BCE CTaauU (OPMHUPOBAHUS KOJUIEKTHBA. B 1H000M ETCKOM KOJIJIEKTHBE HEH30EKHO
BO3HHUKACT CBOSI MEPApXUsi, TOSBISIOTCS JIMACPHI U «OTBEpKeHHBIe». [loka 3Ta cucrema Oyzaer
BBICTPaNBAThCs, KOH(QIIMKTBI U CIIOPHBIE CUTYAIIMH MEXy YYaCTHUKAMU HEU30€XKHBI.

OCOOCHHO aKTyalbHO 3TO JUIS OMPEICIICHHBIX BO3PACTHBIX IMEPHOAOB — MPH MOCTYILICHUH
JeTeil B TEpPBBIM Kiacc, MEpexoJ B CpeAHee 3BEHO M B CTapUIMX KiaccaX B IEPHOA
TIOJIPOCTKOBOTO KpU3HCa.

[pumenimme U3 AETCKOro caja MepBOKIACCHUKH €Il HE YMEIOT CAMOCTOATEIBHO UATH Ha
KOHTAKT, OPHEHTUPYSICh B BOTIPOCAX TUCIHUILTHHBI HCKIFOYATEIBHO HA aBTOPUTET B3POCIIOTO.

B nsaToM Kiacce M3MEHEHHE COLMAIbHOM POJM COBMAJACT C HAYAJIOM IEPEXOJHOTO
KpHU3uca, Korjma Juisi peOeHKa OINpeAeisIIOIAM CTAaHOBUTCS MHEHHE CBEpCTHHKOB. Yacrtoi



0COOEHHOCTBIO /IS MATUKIIACCHUKOB SIBIISIIOTCS IPAKH U BBIICHEHHE OTHOILICHHH Yy MalbyHILIEK
MEXAy coOOl W MeXIay MajdbuhuKaMu W JeBoukamu. [locie cBoeoOpa3HOW TpPOBEpKH Ha
IPOYHOCTh TaKHE TYJISTHTHI YaCTO CTAHOBATCS APY3bsIMHU HE pasiieil Boza.

CrapiieksiacCHUKU MPOBEPSIOT APYT APyra «Ha MPOUYHOCTH» C LIEIBI0 CAMOYTBEPIKICHUS.
[TosToMy Te MOAPOCTKH, KOTOPbIE MOTYT BhIpaXkaTh ce0si ApyruMu crocobamu (B yuebe, uepes
CIIOPTUBHBIE WJIK TBOPUYECKHE JAOCTHXKEHHUS, B X000M), CIIOKOIIHEE MepeKUBAIOT 3TOT HEMPOCTON
JUTSL KQKJIOTO peOCHKA TMEPUO/I.

[Tomoraem npaBuIBLHO

Uro nenate, ecnu Bam peGeHOK cTall yYaCTHMKOM WM KEPTBOW KOH(IIMKTA MEXKIY
onHOKJIaccHukamu? Hamo mu poauTtesnsiM BMEIIUBATHCA B KOH(MDIUKTHBIE CUTYalun?

[Tepen TeM, Kak IPUHATH PEIICHUE O BMEIIATEILCTBE B JETCKUN KOH(JIMKT, CTOUT TOHSTD,
XBaTUT JIM y JIeTell BHYTPEHHUX PECYpPCOB AJIS TOTO, YTOOBI pa3pelInTh €ro caMmocTosITeNnbHo. OT
poauteneil TpeGyercsi TOTOBHOCTh OOCYAWUTH JOMa CIOXKHBIIYIOCS CHUTYAIlMI0 M BBICIYIIAThH
pebenka 0e3 MopamuzatopcTBa. B cuTyanmwu, Korga KOH(IMKTHI BO3HUKAIOT MEXKIY
MaJIbYMKaMM, MaMaM CTOUT J€JIETMPOBATh Pa3roBOp O croco0ax ero MpeojoJieHHs Mare WM
JIPYroMy aBTOPUTETHOMY JIJIsl peOeHKa My>KUuHe (POACTBEHHUKY, TPEHEPY).

Ecnu KOHGIUKT MHTEpECOB HE HOCUT XapakTep 3aTsHKHOIO U HET yrpo3bl (GU3NYECKOMY
3JI0POBBIO, TO CTOUT MOJJAEPKATh YBEPEHHOCTh peOEHKa B TOM, YTO OH CMOKET CIIPaBUTHCS C
po0IeMoii caMOCTOSTENBHO.

B Tom cnywae, ecnu cutyanus yxyamaercss M Bamr peGeHOK MOCTOSHHO CTaHOBUTCS
«cmabbIM  3BEHOM», TO BMECTO TMOHSATHOTO IS MHOTHUX PpOJUTENCH IKelaHus HakKaszarhb
OOMYUKOB CTOUT MOTPATUTh CUJIBI Ha cOOp HMHPOpPMAIMK O TOM, MOYEMY 3TO MPOUCXOMAMUT.
JloBepUTENbHBIM pa3roBop C peOEHKOM, KIACCHBIM PYKOBOJAUTENIEM, IIOMOXET BBISIBUTH
MPUYUHBL, 110 KOTOPBIM PeOEHOK «CTATUBAET» Ha ceds arpeccuto. He Bcerga monesHo pyrarbes ¢
POIUTENAMH OOMIYMKOB MM TPeOOBAaTh OT IIKOJIBI aJIMUHHCTPATUBHOTO PEIICHUS MPOOJIEMBI.
HckyccTBeHHast 3amuTa peOeHKa Y4YUTENIeM WM JUPEKTOPOM MOXKET MpUBIEYb BHUMAHUE U
BBIHYJUTH KJacc erle OOoJIbIe APa3HUTh «TI00uMYnKay. He cTtouT pa3duparscs ¢ oOMmIuYuKaMu
pebeHKa caMOCTOsTENbHO, 0€3 MPUCYTCTBUS UX POIUTEIICH.

OnuH 3a Bcex

Ecnu B ki1acce mOCTOSIHHO MPOMCXOAUT «TPABIIS» KOTO-TO U3 OJHOKJIACCHUKOB MIIM KJIAcC
NOJENIEH Ha TPYIIBbl, «BPAXKIYIOIIUE» MEXIy Cco00H, TO B NpoduIaKTHUECKO pabdoTe
Hy)KJaeTrcsd Bech Kiacc. Ha 3ToMm 5sTame NmMoOMOKeT MOAKIIOYEHHE IIKOJBHOIO ICHUXOJora MU
POIUTENBCKOW OOLIECTBEHHOCTH ISl TMPOBEACHHUS BHEKJIACCHBIX MEPONPHUATHHA, UIp H
COBMECTHBIX IOE3/I0K, CIUIayuBaronux kiacc. Llenpro oOmmx Aen JOMKHO OBbITh 0OydeHue
HaBBIKaM 0€30MaCHOTO OOILECHHUS.

[To nHamemy ombITy, OoJjiee IPYKHBIM SIBISIETCSI TOT KJIACCHBIM KOJUIEKTHUB, B KOTOPOM
pOIUTENH OOLIAIOTCA MEXAY cO0Oi M TOTOBBI TPAaTHUTh CHJIBI M BpeMsl Ha CO3JaHHME B Kilacce
Oe3omacHO W MHTEpecHOU cpeabl. Hampumep, ponurenu ogHOW M3 IIKOJ HAILUTH WHTEPECHBIN
Croco0 Mo BKJIIOYEHHIO «TPYAHOT0» YUYEHHKA B KOJUIEKTUB CBEPCTHUKOB. BmecTo «pa300opox»
OHHM CTaJIU Pa3 B HEJEINIO MPUTIIAIIATh «[IPOOJIEMHOr0» MalbuuKa K cebe B TOCTH, TJIe OH CMOT B
HeOpMaTIbHON 0OCTaHOBKE MPUBBIKHYTh K CBOMM OJIHOKJIACCHUKAM U TIOJPY>KUTHCS C HUMH.

B oTinuune oT coBeTCKON CHCTEMBI, COBPEMEHHAs IIKOJIa HE yeNsieT BHUMaHHE Pa3BUTHIO
y ZeTeil HaBbIKOB 3(h(PEKTUBHOTO COTPYIHUYECTBA. B 3THX YCIOBUAX «3aKazyMKaMm» MOJOOHBIX
KypcoB WJIM MEpONPHUSATHH MOTryT CTaTb CaMd pPOAMUTENH. TpPEeHHMHTH U  WUIPbI
KOMaHJ000pa30BaHUs MOXHO  OPraHU30BBIBATH  CAMOCTOSTENBHO HMIM C  [OMOIIBIO
CHEIHAIUCTOB.

PaGora Hag ommbOkamu

Ecnu cutyanus 3amnuia B TYIUK U «MUPHBIM ITyTEM» CIPABUTHCS ¢ KOHGIMKTAMH B KJlacce
HE TOJIYYMJIOCh, HHOT/IA €AMHCTBEHHBIM BBIXOJOM JUIsl peOeHKa CTaHOBHUTCS MEPEBOJ B APYron
KJlacc Wiy mkoiny. Ho BakHO mMOHUMMAaTh, YTO AJIs MPEIOTBpAIICHHS MOJOOHBIX MpOOJIeM B
CIIEAYIOIIeM  KOJUIGKTMBE  HEOO0XOAMMO  CHCTeMHOe oO0ydeHue peOeHKa  HaBBIKaM
KOHCTPYKTUBHOTO oOmieHus. [lone3Hpiil onbIT peOEHOK MOXET MOJTYYUTh HA MCUXOJOTHYECKUX



rpymnmnax, B TBOPUYECKON CTyIWU WIM B CIIOPTUBHOM CEKIMH, I7ie 00ydaroT KOMaHIHBIM BHJaM
cropra.

CoBceM n30exaTh KOH(PIUKTOB HEBO3MOXKHO, HO JIt00ast mpobiieMa KpoMe HeratuBa J1aeT U
OMBIT 0 TPEOJOJICHHIO TOXOXHX CHTyanud B Oymymem. YacTeie KOHQIHMKTBHI B Kiacce ¢
yuactueM Bamero peOeHka MOTyT cTaTh JUIsl POAMTENEH CBOCOOPA3HBIM «MAsSUKOM,
0003HaYECHHEM «CJIab0TO MeECTa», C KOTOPHIM MOXHO W HYKHO paboTarh. BaxkHo momoub
peOeHKy OCO3HATh T€ «MEXaHH3MBbI» U OCOOEHHOCTH MOBEACHUS, KOTOPBhIE MEIIAI0T eMy HaWTH
KOHTAKT C POBECHUKAaMH M HAyYUTh €ro JIPYrHM crioco0aM B3aMMOICHCTBUSI.

3agpanme 2: cpasnume u_conocmasbme 06e_cmamvl_(Ha pYyCCKOM U _aHSIUUCKOM
A3bIKAX), 8blOeume U _NOsCHUmMe neoazocudeckue U _memooudeckue npoouemvl, u
Npeoslodcume _ 8apuanm__ux __peuletusl, NnpooeMOHCMPUposas _meopemudecKue
SHAHUA U NPAKMUYECKULL ONbl_6 NPenooasanuil UHOCMPAHHbIX A3bIK08, d_MAaKHCe
VMEHUe _ OCYWeCme/Isimb __ MENCKYAbMYpPHOe _ 00ueHue ¢ npeocmasumensimu
UHos3bIYHOU KyIbmypsl npo npogeccuonanvrvim memam (IIK-4).

How to Manage Your Classroom - Classroom Management Techniques
By eHow Contributor

Classroom management is a very important aspect of teaching. Once you get your
classroom management strategies together you will find that teaching is a pleasure and your
students will excel at learning. This article is designed to give you a few tips that will help you
with your classroom management strategies.

Instructions

ol

Get prepared. You must be prepared each time that you walk into your class room.
Children know when their teacher has done their homework and they respect the fact that their
teacher cares enough about their learning to prepare themselves to teach the lesson. Each day
you should carefully plan your day by developing a daily schedule as well as a lesson plan that is
closely aligned to the stipulations provided by the school district. These plans should universally
address needs as well as the learning styles of each student in your classroom; in other words
students who are visual learners should be given lessons and activities that comply with their
style of learning, students who auditory learners should receive instructions in this area, students
who need extra time should get that time, students who are overachievers should have additional
assignments that they can independently complete and so forth. If you are prepared you and your
students will have an enjoyable and productive day every day.

02

Make your room attractive. You should work to have an attractive room that you as well as
your students can appreciate and enjoy. This type of environment sets the tone for learning so
take some time to make your room attractive and conducive to learning. Display attractive
bulletin boards in your room that shows such things that you and your students are doing such as
your student's work, art projects, science exhibits or other noteworthy class room information.
Your room can also have learning centers, a room library, game area, listening center, computer,
science corner and so forth. Be creative and make it an attractive fun place to learn.

03

Set classroom rules. ¢ Classroom Rules- Children need rules to follow plus you need
guidelines for your kids to follow in order to teach and get the most from the day. Sit with your
students in the beginning of the year or anytime to design rules to live by in your room as well as
in other parts of the building. Research proves that students who are involved in the designing of
their rules will be more likely to follow them so allow your students to work on this project with
you. Once these rules are made then make it everyone's responsibility to see that the rules are



followed. You can put some kind of short term reward in place for those who follow the rules
such as give your students stickers, stars, pencils or some other token. You can celebrate your
whole group by having a classroom party or show a movie for those students who met you and
your class's standards that all of you set for yourselves. This will encourage your other students
to continue following the rules as well as motivate students who didn't quite make it to try to get
the prize the next time. Remind the students of these rules often and encourage all of them to
obey the rules and encourage each other in positive ways to have a well mannered classroom.

04

Be enthusiastic about your lessons. When you teach a lesson teach it as if you love what
you are doing and be interactive with your students and engage them to participate. Develop a
method to call on each one of your students and don't let a few of your talkative ones dominate
the class. Encourage all of your students to participate in your lesson and if a student gives a
wrong answer, encourage and help them to succeed by helping them come up with the correct
answer by giving clues, asking questions and probing them. Make sure that you always thank all
students for their participation in class lessons. Please remember to give students enough wait
time to answer the question because students are all different and some need more time than
others. You never want to shut down your students keep the answers flowing and always
continue to encourage and bring forth the best in them.

05

Be fair with your students. As a teacher it is necessary for you to be fair to all of your
students. Make a point to always hear students out and treat each one of your pupils with dignity
and respect. Don't make differences in them and give the ones that appear a bit disobedient as
much respect as you give those who present themselves respectfully all of the time. They will all
love and appreciate you for this attitude of being fair to all students.

06

Keep good student records. When children do their work then their work should be graded
and recorded in your grade book. This gives you an assessment of how the children are doing as
well as it shows you the areas that they need help. It also lets the kids know that you mean
business and these assignments are important and will impact their grades. Be fair with your
grading system and let the children see how and why they received the grade that you gave them,
and help them to set goals for themselves and explore ways with them that will help them to
understand the concepts taught. Papers can be graded by the teacher and some can be graded as a
class assignment by students under the guidance of their teacher. Correcting papers are a basic
learning tool and students will learn as they go through answers and read or hear comments
made by other students and or the teacher.

o7

In conclusion, teaching is a very important job and once you get your classroom
management skills in order you will enjoy teaching more as well as have a more productive
teaching career. These are just a few tips that will help you to get it together in your class room:
be prepared, have an attractive classroom, design classroom rules, teach with enthusiasm, be fair
and keep good student record. Follow this plan and you will be very pleased.

3aganue 3: noodzomosvmech K becede ¢ npenooasamenem no  uzyiaemou
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Pasznen 11. Teaching Young Learners

3agaume 1: nucomenno nepeoauvme HA  AHSIUUCKOM  A3bIKE  COOEPAHCAHUE
DVCCKOA3LIYHO20  MeKcma,  O0eMOHCMPUPYs  20MOSHOCMb  OCYULECMEIISANb
MENCKVIbMYDHBLU Ouano2 8 npodeccuonanvhwvix cchepax oowenus (IK-4)




OO0y4yeHune aHTJIMICKOMY JIeTel: KOr/ila HAYMHATh?
Hapwvs [lonosa

Kaxnpiid, kTO 3amaBajicsi BOMPOCOM, KOTJla HAYMHATH OOy4YEHHE AHTIMHCKOMY SI3BIKY
JeTe, 00s13aTeNbHO BCTpeyal OTBET CIIEHUAINCTOB — YeM paHblie, TeM Jydmie. OHako MHOTHE
pOAMTENIN BCE PABHO COMHEBAIOTCS, a HYXKEH JIM OH — aHTJIMUCKUN — 10 mkoibl? B xom unyt
pacnpocTpaHeHHble MH(BI U «IepenyTaHuinay Qaxto. PaccMoTpum, moyemy mnpaBuiIbHEeE
HAYMHATh 3aHATHUS aHTJIMACKUM B paHHEM BO3pacTe.

1. TlonymapHas 3anaaHs

Mo3sr pebeHKa MOCTOSIHHO PacTeT U MHTEHCHUBHO MEHseTcs. B Hauane »u3Hu peOeHKa He
HaOIOZaeTCsl CUIIbHOM pa3HMIBI B aKTHBHOCTH IPaBOTO M JieBoro mosymrapuii. Ho peGeHok
HAYMHAET B3POCJETh, M JBE MOJIOBUHKHA HAYMHAIOT CTPOTO PACHpENesiTh 00S3aHHOCTH, B TOM
YHUCJIE U CBSI3aHHBIE C PEYBIO.

JleBoe momnymiapue — co3HaTenbHOE U peueBoe. OHO B peuH «TJiaBHOEe». B ero obs3anHOCTH
BXOJINT:

* XpaHEHHUE CMBbICIIa CJI0Ba

* JIOTHKA

* rpaMMaTHKa

* YTEHUE

* MMCbMO

[IpaBoe monymapue — 6eccozHaTeNbHOE U TBOPUECKOE. B peun oHO OoTBewaer 3a:

* IPOU3HOLIEHUE

* UHTOHALIUIO

* MUMHUKY

* J)KE€CThI

* 1 YTO CAMOE€ IVIABHOE — SI3BIKOBYIO JIOTaJIKy

TakuM 00pa3oM, mpaBoe MOJYIIAPHE OTBEUAET 3a OECCO3HATENhHOE MOHUMAHUE CMBICIA
HEU3BECTHOI (Ppa3bl N3 KOHTEKCTA, «CYIS M0 TOMY, YTO IPOUCXOIUT.

Mo 7 ner BocnpusaTHe peuu peOEHKOM, B TOM YHCIIE U MHOCTPAHHOHN BBI3bIBACT aKTHBHOCTH
B 000MX MOJymapusx Mo3ra, ¢ 7 10 9 mer HaOmrogaeTcsi yracaHue BO30YKIECHHS B MPaBOM
nosymapud, a ¢ 10 1eT “HocTpaHHask pedb 3aMMChIBAETCS TOJIBKO JIEBBIM.

Takum o00pa3om, peOCHKY, HauaBIIeMYy H3y4aTh HHOCTPAHHBIH S3BIK B 8§ JIET, Kak
npeaiaraeT Hallla IIKO0JIa, HE MPOCTO CJIOXKHO, & MPOTUBOECTECTBEHHO MPHUPOAE MO3Ta OBJIAJIETh
MPaBWIBHBIM TNPOU3HOLIEHUEM, CIIOCOOHOCTBIO JIETKO pa3iuyaTh MHOCTPAaHHBIE CJIOBA,
3aMOPCKMMHU HMHTOHALMSMH M SI3BIKOBOW JIOTagKOW, TO €CTh NOHUMAHUEM OCHOBHOW CYTH
CKa3aHHOTO, Ja)K€ €CJIU Bbl U HE 3HAETE 3HAUYEHUS HEKOTOPBIX CJIOB.

2. YMHbI Gapbep He nepenpsiruBaeT. OH ero He CO3/1aeT

Jlyamuii cmoco® mpeososieTh SA3BIKOBOM Oapbep — He QopMupoBaTh e€ro. Y IeTew,
HAuYaBIIMX W3y4aTh AHIIMUCKUN S3BIK XOTs OBl B 5 JIET, a TO W paHbIIE, S3BIKOBOH Oapbep
dbopMmupyetcs oueHb peako. B nmepByio ouepesb, 3TO CBA3aHO € T€M, YTO Y HUX C CAMOT'0 Hayaja
MNPUCYTCTBYET ONBIT YCHEUTHOCTH B AHTJIUHUCKOM sI3bIKE. SI3BIKOBBIEC 3aJaUd HACTOJIBKO MPOCTHI,
YTO JETU C JIETKOCTBhIO C HUMHU cripaBisioTcs. [IpuueMm, yueM muajiie pedeHOK, TeEM MEHbIEe OH
YYBCTBYET Pa3HUILY B yCIIEXe MEXIY POJHOM U MHOCTPAHHOU PEUbIO.

Mansllin 1 B PyCCKOM-TO HE BCE CJIOBa MOHMMAIOT, TO3TOMY CHUTYallMsi, KOTJ1a OHU HE
3HAIOT 3HAYEHHUE CKa3aHHOIO, a JIOra/IbIBAIOTCS — €CTECTBEHHA, €KEHEBHA U HE MPEACTABIISIET
0OJIBIIIOTO CTpecca.

Cama xe pojaHasi peub JeTel ellle He MEeCTPUT U3bICKAHHOCTBIO U CIIOKHOCThIO. U mepBbie
JMAjory, KOTOpbIE [ETH YYaTcsi CTPOUTh HA AHIJIMHUCKOM, II0 CBOEW CYTH SBISIOTCS
WHOCTPAHHOW KOMHEH MX OOBIYHBIX €KETHEBHBIX POJIEBBIX UTP B JOYKHU-MATEPH, TOKTOpA WU
MarasuvH.

3. [lepenuBanue U3 cIOBapUKa B CIIOBAPUK



OOBIYHO TSI POAUTENCH TJIABHBIM PE3yIbTATOM OOYYCHHS aHTIIMICKOMY JIETEH SBISETCS
TO, CKOJIbKO CJIOB peOeHOK Ha HeM 3HaeT. Ha camom nerne, ropaszo BakHee HE CKOJBKO CJIOB
peOEHOK TOBOPHT (AaKTUBHBIN CIOBAph), & CKOJILKO TTOHUMAET B peun cobeceqHnKa (MTacCUBHBIN
CJIOBaphb).

VY B3pocnoro uenoBeKa, KaK MpPaBUJIO, ITH CIIOBApU IMOYTH HE PA3IMYaAOTCA. A BOT y
MaJjbleld cHadana (pOpMHUPYETCs TMAcCUBHBINA (BCIIOMHUTE, KaK JOJTO PEOCHOK MPOWU3HOCHUT
BCETr0 HECKOJBKO CIIOB, HO TMOHMMAET YK€ MPAKTHYECKH BCE, YTO BbI €My T'OBOPHUTE), a 3aTeM
CJIOBa U3 HETO MEPEXOAT B aKTUBHBIN CIIOBaph, TO €CTh B pedb. Tak e U C aHTIMIUCKUM — JETH-
JOIIKONBHUKU TPU TPaMOTHOM OOy4YeHHH (OPMHPYIOT B OTPOMHBIN TACCUBHBIN CIIOBaph,
KOTOPBI 3aTeM KOJIOCCAJbHO SKOHOMHT BpEMs Ha H3Y4Y€HHE HOBBIX CJIOB (OHHM IPOCTO CO
BPEMEHEM IE€PEIIUBAIOTCS B AKTUBHYIO PEYb)

4. TpynaocTH niepeBoa Mpu 00yYEeHUH aHTJIMICKOMY SI3BIKY JIeTEH

B3pocnbiit yenoBek MbicnuT cinoBamu. Jletn ot 7 mo 12 mer — mo Oonbliei wactu
KapTUHKaMU WKW 00pa3amMu, HO CIIOBECHOE MBIIIUICHUE yke HabupaeT 000poThl. OT 3 10 7 neT —
JETH TyMalOT KapTUHKaMU, o0Opa3amu.

Korna nomkosiaeHok BCTpeyaeT HHOCTPAHHOE CJIOBO, OH B TIEPBYIO OYEpE/b CBA3BIBAET €T0
HE C IIEPEBOAOM, KaK JIE€JIAeT 3TO B3POCIbIM, a C KAPTUHKOM, UTPYIIKOH, 1EHCTBUEM, CBOMCTBOM
npeaMera, TO €CTh 4YeM-TO peanbHbIM. Takum 00pa3oM, y  JOLIKOJIHHUKOB HET
MOCPEACTBEHHUKOB-TIEPEBOTYMKOB B BHUAEC PYCCKUX CIOB MEXKAY AHTIIMACKUM SI3BIKOM U
JIEHCTBUTEILHOCTRIO (MTPU TPABUIILHOW OpPTaHU3aIluN 3aHATHI, KOHEYHO).

UToOB! OBITH YCIIENIHBIM B QHTIIMICKOM, HY)KHO HAYYUThCS TyMaTh HA HEM, & HE MBICIIUTh
MO-PYCCKH, a 3aTEM, YTO MOJIYUYUJIOCH TEPEBOJUTH HA HHOCTPAHHYIO PEYb.

Pebenky HayuuTbCs OyMaTh MO-aHTJIMICKH ropasfo Jjerde, 4eM B3pOCIOMY, IOTOMY 4YTO
peOeHOK JyMaeT BOT TakK:

J10 IIKOJIBI:

* PeObeHOK myMaeT «kolIKa» = peOCHOK MPECTaBIseT ce0e KOIIKY.

* PebGenok mymaer «a caty = peOeHOK MpeICTaBiIsieT ce0e KOUIKY.

C 7 net 1o HapacTaruen:

* PebeHoK mymaer «komka» = peOCHOK MNpEeICTaBisieT cebe KOIIKY M BCIIOMHHAET ee
cBOMCTBa (’KMBOTHOE, 4 JIaImbl, JJIOOUT MBIIIEH U T.I1.)

* PebeHok nymaer «a caty= peOEHOK BCIIOMHMHAET, YTO 3TO MEPEBOAUTCS KAK «KOIIKay=
BO3MO’KHO, 3aTEM OH IPEJCTaBUT ce0e KOIIKY.

A BOT HAy4YUTh JIONMIKOJST MEPEBOIUTH — 3a7ada ClIoKHas. J[7s HUX 3TO nBOMHas padora:
BCIIOMHHTb, YTO 0003HAYAET CJIIOBO, & IOTOM €l1l€ BCIOMHHTb, KaK 3TO IMO-PYCCKU Ha3bIBAETCS.

3aganue 2: cpasnume u_conocmasgbme _06e_cmamvil_(Ha pYCCKOM U _AHSAUNUCKOM
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Disadvantages to Children Learning a Foreign Language

Your choice to expose your child to second-language education is a choice with lasting
effects. Because learning a second language in childhood puts extra cognitive strain on the
language centers of the brain, a child learning two languages at once will face different
intellectual problems than monolingual children. Parents should learn about the possible
negatives before they make an informed choice about whether send their children to foreign
language studies.

Language Setbacks



Learning a new language puts extra cognitive strain on children. This strain affects
children differently than would an extra math course in school. According to Psychology
Professor Erika Hoff, author of the book “Language Development,” learning multiple languages
simultaneously limits the number of words that a child can learn in a set amount of time. For
example, toddlers have the cognitive capacity to learn approximately 20 new words a month, but
this number is for total words. When a toddler’s language input comes in the form of two
languages, she might only learn 10 words in her native language a month, learning the other 10
words in her foreign language, which puts her behind in her native language.

Cultural Discrepancies

For many older adults, the choice to learn a foreign language is one of interest, for reasons
of business or as per school requirements. But when children learn a foreign language, the
reasoning tends to stem from a parent’s desire. Some parents wish their children to learn more
about their origins, such as Hispanic American parents wanting their children to learn Spanish.
Other parents wish to prepare their children for future opportunities, as is the case for many
parents in China who send their children to English schools. Either way, due to the intimate link
between language and culture, your child will get a taste of a foreign culture. This can result in
cultural confusion in some cases, especially when a child is of a multi-ethnic background. For
example, a Japanese child living in Hawaii might be surrounded by other Japanese Americans,
attend Japanese school and even have Japanese extracurricular activities. The result of living in a
Japanese community but still being American can cause a child to question his identity,
especially in the teen years when self-identity becomes crucial and deeply linked with social
circles.

Barriers to Mastery

Parents who wish to avoid subjecting their children to the native language learning delay
that occurs when children learn a second language might decide to send their kid to foreign
language classes only after she’s performing well in her native language courses. However, this
leads to another problem: starting a child’s foreign language too late can result in an inability to
completely master the new language. According to Hoff, areas in the brain dedicated to language
have cut-off points for when they are receptive of new sounds. For this reason, children who start
learning a new language in later years will always have a “foreign” accent, which can cause
misunderstandings and impede future opportunities in using that language professionally. Hence,
parents can be stuck between choosing to subject their children to a lessened language
development or potentially permanent obstructions to language mastery.

The Bright Side

Learning a foreign language is not all difficulties. Many of the problems associated with
learning a second language either disappear or are minor for most purposes. For example, the
language learning delay that causes a child to be weaker in both his native and second language
dissipates as she approaches her preteens. The foreign accent that characterizes a child who
begins learning his second language in late childhood does not bar him from working as a
translator or integrating into a new culture; accent training can help older children lessen the
severity of their accents. In addition, learning a foreign language brings children more cognitive
challenges that result in better skills. For example, the addition of a new grammar predisposes
children to seeking out rules, making them stronger in logic and math. Additionally, the learned
ability of switching from one language to another helps children build concentration skills.
Overall, learning a foreign language isn’t a disadvantage but a set of trade-offs with both good
and bad.

by Damon Verial, Demand Media
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IIpunoxenue
K paboueil mporpamme JUCLUILIMHBI
«BBOAHBIN KypC BTOPOr0 MHOCTPAHHOTO SI3BIKa

OueHoOYHbIe MATEPHUAJIBI /151 IPOBEAEHHs] TEKYIIEH ATTECTAUH 1O
aucHunInHe «BBOAHBIH Kypc BTOPOro HHOCTPAHHOTI'O S3BIKA)

Paznen 1: IlpuBercTBHE M 3HAKOMCTBO

BHE #HHF  Pasnudenne NPOM3HOIIEHHS H TOHOB

ba pa da ta hé 6 g6 ke
bi pi dé te hou  féu g ku
bu pu di ti héi &i gdi Kai
bai pai du td hu i géi dei
béi péi déi ti ha fa gdu kdu

T FEMNET |, B3RS R [pocnymaiite 3ByKo3amuch, BCTaBbTe (GUHAM,
MOCTABbTE TOHBI:

)b__6)g__
2)p__ Tk __
3)d_ 8)t
4)g.__ 9t
5 d_10)k

EBREINE & T %)°X ¥ Hanumure Hukecneayromue HepOrauQbl Mo HOPIKY
4epr:

HDHE2))RHDFHR 5)E

Paznen 2: 3ansarus. JIpyxoa.

X HOUTRIAYF Y [IpocnymaiiTe 3ByK03aIich, OTMETTE YCIBIIIAHHBIE CIIOTH:
1) nT— ni 6) y1—yi
2)ni— i 7)1i—1Iu
3)di—til 8) nii — I
4) mi — mu 9) bu— pu
5) yi — yi 10) Ii — nii



IlDﬂDJIHHTE AHAJIOTH COOTBETCTBYIOIIHMH
OTBETHBIMH peEIIMKAMH

Obmen npugemcmeusmu

1. A:Ni hio ma?
B: , ?
A: W0 yé& hén hao.

2. A:Ni hdo ma?
B:

& e OrserbTe Ha BOMPOCH!

(1) NI mang ma?

(2) Hanyd nan ma?

(3) Ni baba hdo ma?

(4) Ta mang ma?

Paznen 3: Ilpodeccun

T FHEMET |, L5 & pocnymaiite 3ByKo3anuch, BCTABETE HHHIAAIH:

1) ¢ 6) U
2) I 7 i

3) i 8) u
4) u 9 u
5) a 10) a

BRFEBE B LY F Hanumure uepornudbl, COOTBETCTBYIOIME JAHHOMY HUXKE

MUHBUHD:
1) ni 4) men
2)hdao  5)nimen
3) nin

SSHE1E  3asepmmure auanoru

(1) A: !
B: NI hdo!




(2) A: ?

B. Hén mang.

(3) A: ?

B: Hanyu bu ndan.
Pa3znen 4: HanmmonaabHoOCTh. KNTAMIBI M KHTAWUCKHUI A3BIK

. W—— — — rr.__ _

WOHCTHYCCKHHM AMKTAaHT. [1pocnyiud aume u 3anuuiume mpaHc-

g

Onpnociiorn.

Cneoume 3a unuyuanviod —t; g—Kk; b—p:

£—Bi; B H—% X T —H
Cnedume 3a Ougpmonzom ou — uo:

W —¥%; —f; H%—3 B335 kK—)R.
Credume 3a puraivio n — ng:

% s BE B W R R T R .

JiByciiorn.

fte; Lo ek TEB; 110,

Heporiudnueckuil MUKTAHT. 3anuwume uepoznugpamu
cnedyloujue npeonodcenus, npocmaebme Hao uepoznugpamu
coomeemcmeayroujue mombl.

1. Zhe shi wo gége.

2. Didi hén mang.

3. Ni baba, mama hio ma? — Tamen dou hén hio.

4. W6 bu mang, wo péngyou yé bu mang.

Paszngena 5: MecTo KUTeJIbCTBA

T TREMET , #5 L8 Opocnymaiite 3Byko3amuch, HOCTaBbTE TOHBL:
1) ting — ting 4) can — can

2) zhong — zhong 5) shi — shi

3) cheng — cheng



Cocmasvme Oouanozu, oae 0ea eapuanma omeéema — ymeep-
OumenvHulil U OMpUYamenbHbli.

1. YUmo smo? Kmo smo?

(1) A: Zhé shi shii ma?
B:

A: Na shi bi ma?
B:

A: Na shi baozhi ma?
B:

CMemaHHbIH MHKTAHT. 3anuwume uepoziugpamu u mpauc-
Kpunyueii NUHbUHb Cnedyloujue cro6éa U CloBOCOYEMAHURA,
yKagicume moHoi:

L 48, R+

Na shi wd péngyoude 2§ ,

Zhé bu shi wode 4E, zhé shi tade 4K.
Na shi tamende R .

Zhé shi nide 3 4t ma?

;o BN

IIpouuraiiTe U nepeBeanTe CaeAyHOIIUE HEPOTIU(bI:

S AL Ry 2 Gl

A ] o e EE PRE KH
H A ES HE - A &l Akt L
AL B ko % i i et

CocraBbTe MMpCIJIOKCHHUA N3 IIPUBCACHHBIX HUXKEC I/ICpOFJ'II/I(i)OBZ

1. PR R R 2

2. 303, WRwk!

3. RMiF .

4. 1FiE, R

5. Z P2 1E T ?



6. NEAT &A%,

7. KA REHIX.

8. B ANl ik N 2T

9. Ny AT 15 Z AT 1IRIR ?

Pa3znen 6: Yueda B yHuBepcuTeTe

T FTEMNZT |, B LEHFFFE Opocnymaiite 38yko3anich, BCTaBbTe (HUHATI,
MOCTaBbTE TOHBI:

Iz  16)d
2)z__17)p__
3)sh__ 18)p

Hr  19)s
5)d___10)zh___

HUeporauduyeckuii AUKTAHT. 3anuwume uepoenughamu
cnedyrowjue npeonoXcenus, npocmasobme HAO uepoznugamu
COOMBemMCcmeEyoujtie MOHbL:

1. W6 mama bu shi daifu, ta shi 1aoshi.

2. Nide péngyou shi na gué rén?

3. Zhé shi wOmen hanyt ldoshide ché.

+. Na shi shéide shii? — Na shi wo babade shi.
5. Womende hanyl ldoshi hén mang.

CMemaHnbi QHKTAHT. Januuiume uepoziuthamyu 4 mpanc-
Kpunyueti RUHbUHL CIeoYIougie NPeoaoNCeHus, YKaJCUme MOoHb.

1. Ta bu shi £ [H] rén, ta shi 3= [H rén.

2. Wb shi H8 ] rén / & 5 i rén, wide péngyou shi FZ[[ rén.
3. Ta baba shi H A% rén, mama shi 28 ] rén.

4. Wémende hanyl 3oshi b shi HH [H rén, ta shi §& [F rén/

{ﬁ g Ef rén.
5. Daifu shi 3 rén.

6. Zhe shi H 28 cha.
7. Na shi i [ 2.



Pa3znen 7: JlaBaiiTe mo3HAKOMHUMCH

| 2 P
I s

R P - LR

Ul U 2pdiicodHcmee

e

60p 0 npogec
(1) OTBeTbTe Ha cleayroLE BOIIPOCHI:
Masha shi shéi?
Masha de mama shi ldoshi ma?
Na shi Masha de ché ma?
Na shi shéi de ché?
Ta shi laoshi ma?

Ql. A o : ..-.L.-.....-....-. I}"\n.-.‘l-.ﬂ
OUGI o111 1ICIHL 1aUs111

Hany laosht shi Mé&iguoé rén ma?
Hany laoshi shi na gué rén?

% ﬁt % ﬁ SGBCPIH HTE THAJIOTH

(1) A.: Zheé shi Wang laoshi, zhé shi wd baba.
B:

s

C: Nin hdo! Qing jin! Qing zud! Qing hé cha!
B: !
C: BU kéqi!

E

Wang ldoshi, nin hdo!
! ! ! !
Xiexie !

[ I - - B o BN - ~ =

B &Sl OTtserbTe Ha BONPOCHI

(1) Ni jiao shénme mingzi?
(2) Ni shi nd gué rén?

(3) Ni xuéxi shénme?

(4) Hanyld ndn ma?
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HUSL, VKAXCUME HOHbL.
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7)zh r_

8) ch _ch
z sh
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6)c w
9)
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Paznen 8: Bol paGoraere miiu yuurech

BYART =, ZENEART =,

— M EENEART =
(1) 22 IPGE, Wb 2EIVE.

gz

dr 10

T REMRET , E L8 FF A [pocnymaiite 38yko3anuch, BCTaBbTe
d zh

(¢uHaNH, TOCTaBbTE TOHBI:

Ilepenenaiite crnexyromue npemnokeHus nmo obpasiy, Hc-
1)sh d

noJs3ys Hapeune «Hp».

2 EBERAR, BGHEHERK,
(3) M IETETE , fth A I ETE

@ BEMEPEA, TaHmEPEA.
() WEME, RAFFHEFE,

IIpumep:
4)r ch

3)
S)



Ueporannvuecknil puxrandT. Januwume uepoznughamu cre-
Oyroujue RPeONOJNCEHUA, NPOCMABbME HAO uepozrughamu co-
omeemcmeyioye MoHul.

Daifu, ni hio!

Baba bu x1 yan, mama yé€ bu x1 yan.

Laoshi, qing jin, ging hé cha.

Zhe shi Zhdngguo chi.

Huanying, huanying, qing x1 yan.

Xiéxie nide shti. — B kéqi.

Ni hé shénme? HE chd ma?

Zhongguo cha hén hido (he).

RN N RN =

IIpouuraiiTe U nepeBeanTe CAeaAyHOIIUE HEPOTIU(bI:

HA KAT nkic: e & FEHH
ec PUE % 1 LS #l
15 =S ib] s Ak KRR
E il Z I A i
Bl S % 1% (A SN

[IpounTaiiTe U NEPEBEAUTE TEKCT

HPpFXAEE. 5%, FRNEH. BE88RE
£+, TINEFBETAE. MR R, MIERR.

HIRAHE, WA kE, WA mEE.
i B EF A W AR B . MATERAE, BATAIAR
fib. M AFAFAYZ ABUERA TAE. A —15 &
F Mo

BPRHE RS, EEEIMEST .. BPR
A, WA SHMEE. HEAY R E P
TGS



HepeBoa. Iepeseoume npeonodcenus ¢ pyccko2o A3uika HA
KUmaucxui:

1. Ckaxure, noxanyiicta, kak Bama dammmsa? — Mos
dbamunmug Ban.

2. Kaxk Bac 30ByT1? — MeHs 30ByT Ban Jlady.

Ckaxwure, noxanyiicra, Bel rocnogua fun? — Jla. —
Hobpo noxanoBaTthk (IpuBETCTBYIO Bac).

4. Kak ero ¢pamunusa? — Ero davums [3pae. O npeno-
IaBaTeh *PpyccKoro A3bIKa.

5. Tsoit gpyr u3 xakoif ctpansi? — Moii Apyr u3 *Anrauu.
OH CTyIeHT-HHOCTpaHEll.

6. Uro TH m3yuyaemn? — 5 ydy xmraiickmit s3piK. — A
TBI? — S yay *KopeHCKHuii sI3pIK.

7. Sl cryaent MHCTHTYTA HHOCTpPAaHHBIX A3BIKOB. S yuy ¢pas-
LY3CKMii SI3BIK.

He Bce IIPCIIOJABATCIH HALCTO HHCTUTYTA — PYCCKHC.

9. Bce ﬂpeHOHaBaTeHH KHOCTpaHHBIX SA3BIKOB — HHO-
crparus (AP E A).

10. Moii muammuii 6paT Toxe H3yvaeT KuTalickuit a3uik. OH
(oueHb) 3aHAT.

11. Ckaxure, noxanyicra, 4st 3T0 KHATa? — 3TO KHHUra
*rosapuiua BaHa.

Pa3nen 9. SI yuych B HHCTHTYTE

IMpounraiite cneayronme MHQPET 1 HATTMIIATE UX HEPorH(amu;
10, 54, 32, 61, 40, 17, 99, 82.

CocraBbTe npeAIoKeHUs U3 MPUBEAEHHBIX HUKe HepPOorIu(oB:

DTS2 AE?

AN R R B A
(R T I
4§ B AR I 25k
AR 4 A2 ?



3anoyIHUTE NPOIYCKH, HCIOJNIB3Ys c4eTHBIE coBa. [TocTaBeTe
BOIIPOCEI, MCIIOJIB3YS BOIIPOCHTEJIBHOE MECTOHMEHHE « )L))
HITH « _:Z; fj}‘»:
Mpamep:  JWH—___ HEPAK.

- B”AE—-AHPEAL.

- = 14 — R IV

A LA H EEA?

l’-l Hsu 3 LA

(1) = ZBIWERA].
Q) fFEBIEEL—  EEF.
Q) BAMERER T Kk

(a BN+ A
Py 2=137 v ) [ )

&) XIA—___ 87,

YnpakHeHHe Ha YTE€HHE H MOHHMAHHE He3HAKOMBIX CJI0B,
COCTOSIIIIUX M3 NPOHIeHHLIX Heporiugos:

B W 0% #AR; BUW; ;s B
S8 AE.

IlepeBon. [lepesedume npeonodiceHusi ¢ pycckozo0 A3bIKA HA
KUumauckuii:

1. — CkoJBKO YHTANBHBIX 3aJI0B Ha BalleM ¢akynerere?
— OpuH. S Tam yacTo YKHTAK0 KHTAMCKHE ra3eThl H XYyp-
HAaJIbI.
2. — Kro npenopaaer BamM pa3sroBOPHBIH A3BIK?

— VYuutens Ban. OH Taioke nmpenojaer HaM HEpPOrJH-
¢uxy. IIpenonasarens Ce TOXe mpemozaer pasro-
BOpPHBIH KHTaHCKHH A3BIK.

3. — Ckonpko naboparopuii B BalleM HHCTUTYTe?
— Copok nage.
4. — Yro THI MY CKa3zan?

— 5 cooOImuI eMy MMs CBOETO ApYra.

5. — Ckonpko y TeOsi KHTalCKHX ClIOBape?
— Y MeHA OeBATh KHTAUCKHUX CIIOBapeEi, a elle eCTb TPH
AHTTIMHCKAX CIIOBapA.



Pasznen 10: Uto mHe HaZEeTH

ITpouuraiite BeayX W nepeBeiuTe ClEAYIOIIHE CIOBOCOYETA-

= weay i s L = el

HHS, COCTABETE C HUMH IIPENJIOXKCHHS!

Wrdge R FEER FmE WEBE
IHE®& |H¥ H#% A% HW#
ST B4 KEE O KRHE KAt

Hepe,r_[enai’i're CICAYIOIMEC MPCAIIOKCHHA B BOIIPOCHTCIIBHBIC,
)’IIOT])C6JIH$I BMCCTO MMOTYCPKHYTEIX CJIOB COOTBCTCTBYIOILINEG
BOIIPOCHTECIEHBIC MCCTOMMCHH A,

(1) MEERIE— KT

Q) MZ AMNBRITR

3) LB IMBUEAIDGE -

4 REFZERE-

(5) A H AL A AR LR ZE -
6) AL BB X 33E
(N fBATR—AEH.

®) WABHZTN “DEEOE”.

éﬁT? I ;R.?#Z §U5@L EE{] ;‘3‘#% Match the characters with the correct pinyin syllables.

bén nd r ta ni meéi gud hén nin

£ & B % W 8B 4% # K

__:’ EEEZE (0] Answer the question according to the pictures.

HoAZFREA?  Tashi nd gud rén?
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- - ETaigué B ARibén 1% E Dégué |

[IpounTaiiTe ¥ NEPEBEIAUTE TEKCT:

WREFERERLAPE, R, R, RBIRTHRE, BRI
BRI R ARH 24K, A, BEBEAHART,



